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I.
Course Number 

SPED 4301 (CRN 61451)
II.
Course Title

Educating Exceptional Learners

Location

Dickinson Hall, Room 206; Benton Center 206 

Day/Time

Tuesday,  9:25am - 12:00pm; 4:30-7:15 pm                                                 
III.
Credit


3 Hours
IV.
Semester

Fall 2014
	V.
Instructor(s)
	Dr. Bruce Smith

	VI.
Office Location
	Dickinson Hall, Room 301

	VII.
Office Hours
	TBA

	VIII.
Contact Info
Phone
	501-569-8940

	
E-Mail
	bdsmith@ualr.edu


IX. 
Course Description: 

This is an introduction course on the concept of dealing with the educational implications of students with exceptionalities in the general and special education environment. This introduction will be based on the professional practices, trends, and research that define the field while at the same time conveying the diversity and excitement that characterize contemporary special education. In addition, psychological, sociological, philosophical, legal, educational implications of educating learners with exceptionalities and necessary adaptations for them in the general education setting, the role of teachers, professionals, parents as team members providing education for learners with exceptionalities will be addressed.  Prerequisites: PSYC 1300, an introductory human development course/Child Growth and Development, a minimum of one semester experience working with young children in a professional setting, AND admitted to teacher education program. F, S.

X.
Conceptual Framework of the College of Education:
The conceptual framework for programs in the College of Education is “Leaders in Learning demonstrate Communication (C), Specialized Expertise (SE), Professional Development (PD) and a strong commitment to Diversity (D) in competency, disposition and behavior.”
XI.
Program Standards
The Interstate New Teacher Assessment and Support Consortium (INTASC) Standards for Licensing General and Special Education Teachers provide the fundamental knowledge base for the development of course objectives. The INTASC Standards have been adopted by the Arkansas Department of Education (ADE) as the state professional standards for teacher licensure. Course objectives are also aligned with the conceptual framework of the Education Programs of the College of Education and Health Professions (CEHP).

XII.
Course Objectives: Upon completion of this course, the student will be able to:
1.
State federal and state regulations covering the education of exceptional learners. (SE; ARP 1; INTASC 1; NAEYC 3, 4, 6)  

2.
Identify behavioral characteristics of exceptional learners.  (SE; INTASC 2)

3.
Write procedures for referring exceptional learners for special education.  (SE; INTASC 1)

4.
Identify assessment of the performance levels of students in the areas of language arts, reading, mathematics, and content subjects. (SE; INTASC 8; NAEYC 3, 4, 6)

5.
Demonstrate knowledge of design considerations in developing instructional programs for exceptional learners in the areas of language arts, reading, mathematics, and content subjects. (SE; INTASC 7; NAEYC 3, 4, 6)

6.
Identify resources available to assist in teaching exceptional learners in regular classroom settings. (SE; INTASC 6) 

7.
Identify strategies for acquainting regular education students with limitations often exhibited by exceptional learners.  (SE; INTASC 5; NAEYC 3, 4, 6)

8. 
Discuss and critically evaluate current issues related to the education of exceptional learners. (SE, C, PD; INTASC 9; NAEYC 3, 4, 6)

XIII.
Methods & Instructional Strategies: Methodologies used will include lecture, experiential learning, storytelling, group and individual assignments and activities, whole class and small‑group discussions, demonstrations, and cooperative learning activities. Application of skills will occur through case studies, class projects and activities.  Appropriate media usage will be included.
XIV. Required Text

Friend, M. & Bursuck, W. (2012). Including Students with Special Needs: A Practical Guide for Classroom Teachers (6th ed.). New Jersey: Pearson.

Supplementary Readings: To be assigned  
XV. Assignments, Evaluation Procedures and Grading Policy

Each candidate will be evaluated on the basis of his/her performance on the in-class assignments and the major assignments described below. Candidates in School Personnel Preparation programs, including certificate programs, are expected to purchase a chalk and wire account and to load major assignments into chalk and wire as directed by the course instructor.  These assignments will be uploaded to specific rubrics/standards and will be assessed by class/field instructors.  Please note that failure to upload assignments into chalk and wire and/or lack of assessment of the assignments may result in an “I” in the course and will preclude successful completion of the program of study.

Course Requirements

All candidates are required to:

1.
Write a life history and educational autobiography.  We will be reading numerous personal accounts in the text and I will be telling numerous personal stories that will describe this requirement.  These personal accounts must include some of your experiences with your own learning and behavior problems or other disabilities and with others you have known who had some disability or presented learning and behavior problems.  There is a detailed grading rubric that I will use to grade your paper so you should use it to help you organize and write the assignment.  The assignment is worth 100 100 points.  This assignment can be used in your portfolio for providing evidence of your professional teaching philosophy, especially for teaching students with special needs, and your skill in professional reflection. 
2. Field experiences that focus on educational phenomena that involve students with exceptionalities.  These field experiences will be carefully explained in the first weeks of this class.  Part of the experience will involve observation of an individual with a disability for at least ten (10) hours.  The cumulative field experience write up is worth 100 points. Depending upon the extent of your teaching experiences in the observation site, this assignment can be used in your portfolio for providing evidence of a wide range of competencies. 
3. Conduct an interview with a parent/guardian of an individual with disabilities and/or with the individual with disabilities.  The interview should be transcribed and must include an introduction which summarizes pertinent case information about the family and a summary in which you describe your thoughts and feelings about the experience (100 points).  You will be provided the specific questions that you will ask. This assignment is a key assignment for ECED students and must be uploaded into Chalk & Wire.
4. Co-Teaching Activity    (80 points) Each student will participate in a co-teaching activity by co- teaching a lesson about some type of disability or any aspect of the disability.  Topics may be chosen from the information found in chapters 4-11 of the text, but, especially Ch 6 & 7.  The topic of your co-teach lesson must be pre-approved by the instructor. The lesson may be taught using either Parallel Instruction or Station Teaching. The lesson must be a minimum of 30 minutes and no more than 35 minutes long. A lesson plan with established roles and responsibilities for each co-teacher must be submitted to the instructor or uploaded in Blackboard one week prior to teaching the lesson. The lesson plan must describe the objective of the lesson, the activities, as well as indicate the formative or summative assessment that will be used.  Lesson plans submitted after the lesson is taught will not be accepted. Handouts and some form of instructional technology must be a part of the lesson. 
5. 5 Main Points (12  5MP/ 10 points each/ 120 points) The 5 Main Points activity gives the opportunity to show that you have comprehended the information from assigned readings, videos, power points or other sources of information. Each 5 Main Points is to discuss 5 points or pieces of information from the unit that are new to you, or are of interest. The format of the 5 Main Points is posted on Blackboard, and is the only format accepted.  You may not just copy content from the readings. All summaries must be in your own words.  It is expected that the points discussed are of significance, and are discussed in depth. One line statements are not acceptable. You must also discuss why  you choose that information as a main point. Question number 6 of the 5 Main Points activity requires that the student identify one of the 5 Main Points and discuss that Main Point with a personal reference or story—that is, you must apply it to your life in some way. Each 5 Main Points is worth 10 points. CAUTION: you must tell in the 5 Main Point Summaries why you choose that information as a main point – the key word is “WHY.” CAUTION: points will be deducted for insignificant or irrelevant main points or if you do not tell me why a main point was chosen.


Grading Scales

There are 500 points possible in the course:

100 pts

for your autobiography

100 pts

for the 10 hours of observation/field experience and the product of this experience

100 pts

for the parent interview

  80 pts

for co-teach
120 pts

for 5 main point summaries
500 pts

Total

Grades on each requirement/100 points:

Total grade for the course/500 points:


A
=
90-100 points


A
=
450-500 points


B 
=
80-89



B
=
400-449
C


=

70-79




C
=
350-399


D


= 

60-69




D
=
300-349


F


=

0-59





F
=
0-299
Schedule of Class:  

	UNIT
	TOPIC
	READING FOR THE UNIT
	ASSIGNMENT 

	ASSIGNMENT DUE

	Unit 1

Aug 19

	Introduction to course and text
	The syllabi, handouts
	First Class Questionnaire; practice 5 main points summary (5mps); Educational Autobiography 


	

	Unit 2

Aug 26

	Introduction to special education
	Preface, Ch 1, Case Study Class Profile

 
	Unit 2 5mps
	First Class Questionnaire; practice 5 main points summary (5mps)

	Unit 3

Sep 2
	The Procedures and Services of Special Education


	Ch 2, Case Study – Paul, handouts
	Refer Paul for SPED services, Unit 3 5mps; Parent Interview
	Unit 2 5mps

	Unit 4

Sep 9

	Building Partnerships Through  Collaboration
	Ch 3, handouts
	Unit 4 5mps
 
	Unit 3 5mps & Educational Autobiography

	Unit 5

Sep 16
	Assessing Student Needs
	Ch 4, Case Study – John Peters, handouts 


	Unit 5 5mps
	Unit 4 5mps

 

	Unit 6

Sep 23
	Planning Instruction by Analyzing Classroom and Student Needs


	Ch 5, handouts
	Unit 6 5mps
	Unit 5 5mps

	Unit 7

Sep 30
	ONLINE -- DO NOT COME TO CLASS: Students with Low-Incidence Disabilities 

	Ch 6, handouts
	
	

	Oct 7
	Students with Low-Incidence Disabilities (cont)

	Ch 6, Review Case Study, handouts


	
	Unit 6 5mps

	Unit 8
Oct 14

	Students with High-Incidence Disabilities
	Ch 7, Review Case Study, handouts


	Unit 8 5mps
	Unit 7 5mps; Parent Interview

	Oct 21

	Students with High-Incidence Disabilities (cont.)

	Ch 7, Review Case Study, handouts


	
	

	Unit 9
Oct 28

	Students with Special Needs Other Than Disabilities
	Ch 8, handouts
	Unit 9 5mps
	Unit 8 5mps

	Unit 10
Nov 4

	Differentiating Instruction
	Ch 9, handouts
	Unit 10 5mps
	Unit 9 5mps

	Unit 11
Nov 11
	Strategies for Independent Learning & Evaluating Student Learning

	Ch 10, 11, Handouts
	Unit 11 5mps
	Unit 10 5mps

	Unit 12
Nov 18

	Responding to Student Behavior
	Ch 12, handouts
	Functional Assessment, BIP, Manifestation Determination, Unit 12 5mps
	Unit 11 5 mps

	Nov 25
	NO CLASS- THANKSGIVING


	
	
	

	Dec 2

	Responding to Student Behavior (cont.); Conclusions & Wrap-up
	Ch 12, handouts
	
	Unit 12 5mps

	Unit 12
Dec 16

	
	
	
	All final assignments not yet handed in are due by 5pm Dec 16


Course Policies: 
Make-up Policy: “Absences” or make‑up work will be assigned by agreement between you and me.

Students with Disabilities: Your success in this class is important to me, and it is the policy and practice of the University of Arkansas at Little Rock to create inclusive learning environments consistent with federal and state law. If you have a documented disability (or need to have a disability documented), and need an accommodation, please contact me privately as soon as possible, so that we can discuss with the Disability Resource Center (DRC) how to meet your specific needs and the requirements of the course. The DRC offers resources and coordinates reasonable accommodations for students with disabilities. Reasonable accommodations are established through an interactive process among you, your instructor(s) and the DRC. Thus, if you have a disability, please contact me and/or the DRC, at 501-569-3143 (V/TTY) or 501-683-7629 (VP). For more information, please visit the DRC website at www.ualr.edu/disability.

Policy on Cheating and Plagiarism: Academic dishonesty cannot be condoned or tolerated in the university community. Such behavior is considered a student conduct violation and students found responsible of committing an academic offense on the campus, or in connection with an institution-related or sponsored activity, or while representing the university or academic department, will be disciplined by the university.

The most common offenses subject to grade penalty and/or disciplinary action are:

Cheating on an examination or quiz: To give or receive, to offer or solicit information on any quiz or examination including (a) copying from another student’s paper; (b) using prepared materials, notes, or texts other than those specifically permitted by the professor during an examination; (c) collaborating with another student during an examination; (d) buying, selling, stealing, soliciting, or transmitting an examination, or any material purported to be the unreleased content of an upcoming examination, or the use of such material; (e) substituting for another person during an examination or allowing such substitution for oneself; (1) bribing a person to obtain examination information.

Plagiarism: To adopt and reproduce as one’s own, to appropriate for one’s own use and incorporate in one’s own work without acknowledgment, the ideas of others or passages from their writings and works.

Collusion: To obtain from another party, without specific approval in advance by the professor, assistance in the production of work offered for credit to the extent that the work reflects the ideas or skills of the party consulted rather that those of the person in whose name the work is submitted.

Duplicity: To offer for credit identical or substantially unchanged work in two or more courses, without specific advance approval of the professors involved.   
Writing Standards: All written assignments are graded mainly on content, but are also graded on organization and on the use of standard American English.  Carefully proofread and correct all assignments.
Electronic Devices: In general, all cell phones, pagers, and other electronic devices that could possibly disrupt class need to be turned off during class session.  However, if you have a compelling reason to be available during a class, please notify me and you may keep your electronic device on during class and exit the class quickly if you need to take the call.
Inclement Weather Policy: During inclement weather, UALR will make a decision whether or not to close based on all available information. The Chancellor will decide whether or not conditions warrant canceling classes and activities and closing the campus or whether classes and activities will be canceled but with specified campus offices open. Online or web-enhanced classes will continue as scheduled at the discretion of the faculty member.

The UALR website, UALR email, the University’s main telephone number (501/569-3000), and the campus emergency alert system are the official means of communicating all information concerning weather-related closing. Local television and radio stations will also be notified. When necessary, the University will announce a separate decision about canceling night classes (those classes starting at 4:20 p.m. or later) by 2:00 p.m., if possible... Weather and road conditions vary from place to place. Employees and students are expected to exercise good judgment regarding the safety of travel when road conditions are affected by the weather. (For the complete inclement weather policy, please see http://ualr.edu/policy/index.php/weather/
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