
Educator	Evalua,on	Handbook		
2017	-	2018	

Tomorrow’s	Possibility.	Captured	Today. 

First	Edi8on

Teacher	Evalua,on

Non-Teaching	Professional	Employee	Evalua,on

	Version:	Updated	as	of	08/2017																																																		Educator	Evalua,on		|		Tomorrow’s	Possibility.	Captured	Today.					�1



Table	of	Contents	

Teacher	Evalua,on	SY	2017	-	2018	 5	............................................................
Teacher	Observa,on		 8	.......................................................................................................
Teacher	Student	Learning	Objec,ves	 14	............................................................................
Teacher-Specific	PVAAS	 23	.................................................................................................
Teacher	School	Performance	Profile	 31	..............................................................................
Teacher	Mul,ple	Measure	Summary	 32	............................................................................

Non-Teaching	Professional	Educator	Evalua,on	SY	2017	-	2018	 36	.............
Non-Teaching	Professional	Employee	Observa,on		 39	......................................................
NTPE	School	Performance	Profile		 42	.................................................................................
NTPE	Mul,ple	Measure	Summary	 43	................................................................................

APPENDIX	 46	.................................................................................................
Appendix	A			 47	..................................................................................................................

SDP	Modified	Danielson	Framework	For	Teaching	

Appendix	B			 55	...................................................................................................................
PVAAS	Tracking	Sheet	

Appendix	C			 56	...................................................................................................................
Nurse	Observa8on	Rubric	and	Evidence	

Appendix	D			 66	..................................................................................................................
Counselor	Observa8on	Rubric	and	Evidence	

Appendix	E			 78	...................................................................................................................
Counselor	Observa8on	In-Depth	Workbook

	Version:	Updated	as	of	08/2017																																																		Educator	Evalua,on		|		Tomorrow’s	Possibility.	Captured	Today.					�2



Our	Mission	
The	School	District	of	Philadelphia	strives	 for	children	across	the	city	 to	have	a	great	school,	close	to	
where	they	live.	You,	our	School	Leaders,	Teachers,	and	Non-Teaching	Professional	Employees,	possess	
the	poten,al	to	make	this	a	reality.	Consequently,	the	District	has	iden,fied	you	as	one	of	four	anchor	
goals:	100%	of	schools	having	great	Principals	and	Teachers	(Ac,on	Plan	3.0).	Founda,onal	to	achieving	
this	 anchor	 goal	 is	 the	ability	 to	 capture	 the	quality	of	prac,ce	occurring	 throughout	 the	District,	 to	
celebrate	 accomplishments	 and	 to	 iden,fy	 areas	 and	 opportuni,es	 for	 growth.	 Educator	 Evalua,on	
serves	this	purpose.	

Evalua,on	captures	the	great	work	educators	are	doing	on	a	daily	basis.	Across	the	District,	educators	
work	,relessly	to	ensure	students	not	only	grow	intellectually	but	also	build	strong	character	to	meet	
both	current	and	future	challenges.	

Evalua,on	 also	 iden,fies	 opportuni,es	 for	 growth.	 As	 professionals,	 educators	 are	 expected	 to	
constantly	refine	their	crae.	Evalua,on	helps	build	a	roadmap	for	professional	growth;	providing	insight	
into	the	paths	that	should	be	taken	to	ensure	that	we,	as	a	District,	are	able	to	meet	the	diverse	needs	
of	our	students.	

If	implemented	with	this	in	mind,	celebra,ng	our	accomplishments	and	acknowledging	our	areas	for	
improvement,	evalua,on	can	serve	as	a	powerful	tool	to	help	us	fulfill	our	poten,al	as	a	District.	In	line	
with	this,	the	Evalua,on	Team	asks	that	all	educators	apply	the	following	prac,ces	to	each	evalua,on	
system:	
⇒	 Understand	the	policies	and	processes	

⇒	 Prepare	for	and	fully	par,cipate	in	each	measure	

⇒	 Gather	data,	ar,facts,	and	evidence	to	support	performance	

In	return,	the	Evalua,on	Team	strives	to	live	up	to	these	guiding	principles	and	help	actualize	this	
poten,al	by	commiing	to:	
⇒	 Provide	,mely	support	to	aid	the	implementa,on	of	the	evalua,on	system	

⇒	 Create	evalua,on	policies	that	align	with	state	mandates,	union	contracts,	and	exis,ng	District	
processes	and	prac,ces	that	educators	are	being	asked	and	supported	to	engage	in	

⇒	 Strive	for	constant	improvement	to	bejer	serve	educators	through	professional	and	personal	
growth	

The	Evalua*on	Team	looks	forward	to	working	with	you	throughout	this	and	every	school	
year	as	we	to	strive	towards	providing	a	great	school,	close	to	every	child	in	Philadelphia.	

Please	contact	the	Educator	Evalua8on	team	at	effec8veness@philasd.org	with	any	ques8ons!	
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Background	Statement	
While	evalua,on	is	not	new	to	Philadelphia	or	educa,on	in	general,	the	means	by	which	educators	are	
evaluated	 has	 changed	 in	 recent	 years.	 In	 2012,	 the	 Pennsylvania	 legislature	 passed	 Act	 82,	 which	
enacted	 into	 law	 new	 evalua,on	 systems	 for	 Principals,	 Assistant	 Principals,	 Teachers,	 and	 Non-
Teaching	 Professional	 Employees	 (NTPEs).	 These	 systems	 are	 collec,vely	 referred	 to	 as	 the	 Educator	
Effec,veness	 System.	 The	 new	 evalua,on	 systems	 moved	 beyond	 solely	 relying	 on	 classroom	
observa,ons	to	gauge	an	educator’s	effec,veness	by	introducing	measures	of	student	achievement.	

For	Principals	and	Teachers,	 their	evalua,on	systems	will	be	 comprised	of	50%	observa,on	and	50%	
measures	 of	 student	 achievement.	While	 Assistant	 Principals	 and	 NTPE’s	 evalua,on	 systems	will	 be	
comprised	 of	 15%	 and	 20%	 of	 measures	 of	 student	 achievement,	 respec,vely,	 with	 the	 remaining	
percentage	 ajributed	 to	 observa,on.	An	 in-depth	 look	 at	 each	 educator’s	 evalua,on	 system	 can	be	
found	in	the	following	chapters	of	this	handbook.	

SY	2016-17	was	the	first	year	in	which	all	measures	of	each	evalua,on	system	were	implemented.	The	
Pennsylvania	 Department	 of	 Educa,on	 staggered	 the	 rollout	 of	 these	 measures	 to	 afford	 districts	
throughout	the	Commonwealth	,me	to	plan	and	implement	each	measure	with	fidelity.	So,	before	we	
look	ahead,	it	is	important	that	we	look	back	at	where	we	have	been.	

With	all	 the	measures	 implemented,	 it	 is	our	goal	to	begin	 improving	the	policies	and	processes	that	
undergird	 the	measures	 and	 build	 capacity	 so	 the	 evalua,on	 system	 bejer	meets	 the	 needs	 of	 the	
District.	 The	 intended	 purpose	 of	 this	 handbook	 is	 to	 guide	 both	 evaluators	 and	 evaluatees	 in	
understanding	the	policies	and	prac,ces	behind	the	implementa,on	of	each	measure	as	it	pertains	to	
Principal,	Assistant	Principal,	Teacher,	and	Non-Teaching	Professional	Employee	Evalua,on	Systems.	
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Teacher	Evalua,on	Timeline	SY	2017-2018 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Fall	Teacher	Evalua,on	Tim
eline
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Spring	Teacher	Evalua,on	Tim
eline



Teacher	Observa,on		
What	is	Teacher	Observa*on?	

Teacher	observa,on	and	prac,ce	is	conducted	
using	 the	 School	 District	 of	 Philadelphia’s	
Modified	 Danielson	 Framework	 for	 Teaching	
(see	Appendix	A	for	full	rubric).	Teaching	skills	
and	 competencies	 are	 divided	 into	 four	
Domains	 of	 the	 framework:	 Planning	 &	
Prepara,on,	 The	 Classroom	 Environment,	
Instruc,on,	and	Professional	Responsibili,es.		

Who	is	Formally	Observed?	

The	 District	 implements	 a	 differen,ated	
supervision	 model.	 This	 means	 that	 the	
number	of	formal	observa,ons	a	teacher	receives	depends	on	how	many	years	
of	service	they	have	with	the	District	(Professional	Growth	System	Status	or	PGS	
Status).	

A	Temporary	Professional	Employee	(TPE)	is	a	non-tenured	teacher	in	the	first,	
second	or	third	year	of	teaching.	First-year	TPEs	are	formally	observed	once	in	
the	Spring.	Second-year	and	Third-year	TPEs	are	observed	once	in	the	Fall	and	
once	in	the	Spring.	

Tenured	 teachers	 enter	 into	 the	 formal	 observa,on	 cycle	 and	 are	 formally	
observed	every	third	year	instead	of	yearly	(Formal	Observa,ons	in	years	6,	9,	
12,	15…)	

The	following	table	shows	how	many	formal	observa,ons	are	required	for	each	
teacher	type,	and	during	which	observa,on	window.		

*Teachers	in	PAR	will	be	observed	during	the	last	five	months	of	the	10-month	
PAR	process.	Teachers	star8ng	PAR	in	January	will	be	observed	in	the	fall.	

Please	consult	the	PGS	Manual	for	more	informa,on	on	how	PGS	Status	affects	
the	formal	observa,on	cycle.	  

	Version:	Updated	as	of	08/2017																																																		Educator	Evalua,on		|		Tomorrow’s	Possibility.	Captured	Today.					�8

Year	0	Teachers:		

Teachers	hired	aEer	Leveling	
(October	16,	2017)	will	be	
considered	a	“Year	0”	
teacher,	and	will	not	be	
formally	observed	that	
school	year.	Year	0	teachers	
may	receive	unlimited	
informal	observa*ons.	

Please	refer	to	the	PGS	
Manual	for	addi*onal	
informa*on	regarding:	

• Peer	Assistance	and	
Review	(PAR)	

• Special	Observa*on	
Status	(SOS)	

• Professional	
Development	Plan	(PDP)	

Link	to	access	the	PGS	
Manual:	

hVps://goo.gl/7WFV6V	

Nurse	&	Counselor	
Observa*ons:		

Principals	are	also	
responsible	for	observing	
the	nurses	and	counselors	in	
their	buildings.	If	the	nurse	
or	counselor	serves	mul*ple	
schools,	the	Principal	of	the	
primary	school	assignment	
(“payroll”	school)	observes	
them.	See	NTPE	sec*on	of	
this	handbook	for	more	
informa*on	on	the	nurse	
and	counselor	observa*on	
process.	

https://goo.gl/7WFV6V
https://goo.gl/7WFV6V


Teacher	Observa,on	
			

How	do	formal	observa*ons	capture	teaching	prac*ce?	

When	teachers	are	formally	observed,	they	receive	a	numerical	score	of	0,	1,	2,	
or	 3	on	each	of	 the	10	Danielson	 components.	 Component	 scores	 correspond	
with	performance	levels	ranging	from	Dis,nguished	(3)	to	Failing	(0).		

Component	scores	within	the	same	Domain	are	 	averaged	together	to	create	a	
Domain	score.	Each	Domain	score	is	
weighted	 and	 then	 added	 together	
to	give	an	overall	observa,on	score.		
Domains	 I	 and	 IV	 each	 account	 for	
20%	 of	 the	 overall	 score,,	 and	
Domains	 II	 and	 III	 each	 account	 for	
30%	 of	 the	 overall	 score.	 	 If	 a	
teacher	 has	 had	 more	 than	 one		
observa,on,	 the	 scores	 a re	
averaged	across	the	ra,ng	period	to	
produce	 one	 observa,on	 score	 to	
be	 factored	 into	 the	 teacher’s	
Effec,veness	ra,ng.	

Observa,on	 scores	 and	 ra,ngs	 are	 outlined	 below.	 Please	 note	 the	 next	
steps	 for	 teachers	 receiving	 Needs	 Improvement	 or	 Failing	 observa,on	
scores,	as	addi,onal	ac,ons	may	need	to	be	taken.	For	an	in-depth	look	at	
these	policies,	consult	page	12.		

Overall	Observa*on	Score,	Performance	Levels,	and	Implica*ons	

In-Depth	Look:	Teacher	Observa*ons	

The	School	District	of	Philadelphia	u,lizes	three	types	of	observa,ons	to	capture	
teaching	 prac,ce:	 Walkthrough	 Observa,ons,	 Informal	 Observa,ons,	 and	

Formal	Observa,ons.	Of	 the	 three	observa,on	 types,	
only	 Formal	 observa,on	 scores	 count	 towards	 a	
teacher’s	 Effec,veness	 ra,ng.	 Teachers	 can	 be	
formally	 observed	 by	 their	 Principal,	 Assistant	
Principal,	 or	 Assistant	 Superintendent.	 Formal	
observa,ons	 include	both	numerical	 scores	 (0-3)	 and	
qualita,ve,	 wrijen	 feedback	 on	 each	 of	 the	 10	
components.	The	formal	observa,on	process	includes	
three	 key	 steps:	 pre-observa,on	 conference,	 formal	
observa,on,	and	post-observa,on	conference.	
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Default	Observa*on	Scores:		

Teachers	who	do	not	receive	
the	required	formal	
observa*on(s)	are	given	a	
default	score	of	
“Proficient”	(2)	for	all	
components	of	that	
observa*on.	

Overall	Observa*on	Scores:	

Overall	observa*on	scores	
are	calculated	when	the	
observa*on	is	submiVed	in	
EDS.	Once	it	is	completed,	
the	formal	observa*on	will	
show	the	numeric	score	and	
corresponding	performance	
level	(i.e.,	Dis*nguished,	
Proficient,	Needs	
Improvement,	or	Failing).		



Teacher	Observa,on	
	

Failing	and	Needs	Improvement	Observa*on	Scores	
For	 2nd	 and	 3rd	 year	 TPEs	 and	 tenured	 teachers	 who	 receive	 a	 Failing	
observa,on:		Administrator	must	share	observa,on	via	EDS	within	5	working	
days	and	 schedule	a	 conference.	Teachers	may	 request	PFT	 representa,on	
at	 the	conference.	Together,	an	ac,on	plan	 is	developed	and	monitored	at	
the	school	level.	
 
For	 2nd	 and	 3rd	 year	 TPEs	 and	 tenured	 teachers	 who	 receive	 a	 Needs	
Improvement	 observa,on:	 Administrator	 must	 share	 observa,on	 via	 EDS	
within	 5	 working	 days;	 it	 is	 recommended	 that	 together	 they	 develop	 an	
ac,on	plan	to	be	monitored	at	the	school	level.	Follow-up	observa,ons	are	
recommended	within	same	ra,ng	period.	

The	pre-observa,on	conference	should	be	scheduled	a	minimum	of	48	hours	in	
advance	of	the	lesson.	

Teachers	 complete	 the	Pre-Observa,on	 Form	 (available	 in	 the	PGS	manual)	 to	
discuss	with	the	observer(s)	during	the	Pre-Observa,on	Conference.	

During	 the	 Pre-Observa,on	 Conference,	 the	 observer(s)	 should	 refer	 the	
teachers	to	the	10	components	of	the	Danielson	Framework.	
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Adding	Ar*facts:	

All	educators	can	add	
ar*facts	to	an	observa*on	
in	EDS	just	as	they	would	
upload	aVachments	to	an	
email.	Before	and	
observa*on	is	submiVed,	an	
ar*fact	can	be	uploaded	by	
selec*ng	‘Ar*fact’	on	the	
leE	side	of	the	observa*on	
template	and	uploading	any	
relevant	documenta*on.	

Teacher	Observa*on	
Excep*ons:	

There	are	some	extenua*ng	
circumstances	in	which	a	
teacher	is	unable	to	be	
observed,	but	that	teacher	
remains	on	the	Principal’s	
observa*on	caseload	(e.g.,	
the	teacher	is	on	sabba*cal,	
on	maternity	leave).			

Principals	are	provided	with	
an	interac*ve	Educator	
Evalua*on	Dashboard	(in	
Google	Drive)	to	show	
which	educators	s*ll	require	
an	observa*on,	and	allow	
school	leaders	to	indicate	
whether	any	remaining	
educators	cannot	be	
observed,	and	for	what	
reason.		

This	tool	can	be	found	in	the	
School	Educator	Evalua*on	
Google	Drive	folder.	

https://goo.gl/7WFV6V


Teacher	Observa,on	
	

During	 the	 observa,on,	 observers	 are	 taking	 notes	 and	 collec,ng	 evidence	 of	
instruc,on	 and	 student	 behavior,	 par,cularly	 as	 it	 relates	 to	 Domain	 II	 (The	
Classroom	Environment)	 and	Domain	 III	 (Instruc,on)	 -	 also	 known	as	 the	 “on-
stage	 components.”	 Evidence	 of	 performance	 in	 Domain	 I	 (Planning	 and	
Prepara,on)	 and	 Domain	 IV	 (Professional	 Responsibili,es)	 -	 the	 “off-stage	
components”	-	can	be	added	by	the	teacher	as	ar,facts	in	EDS,	and	during	the	
pre-	and	post-observa,on	conferences.	

The	 observer	 will	 enter	 scores	 and	 wrijen	 feedback	 for	 all	 10	 observa,on	
components	 in	 EDS.	 Principals	 should	 share	 the	 observa,on	 as	 a	 “Drae”	with	
the	 teacher,	 to	 allow	 teachers	 to	 respond	 to	 feedback,	 and	 upload	 relevant	
ar,facts	and	evidence.	

Teachers	 	 complete	 the	 Post-Observa,on	 Form	 (available	 in	 the	 PGS	Manual)	
aeer	 the	 formal	 observa,on,	 and	 bring	 it	with	 them	 to	 this	mee,ng	 to	 guide	
discussion	 with	 the	 observer.	 This	 is	 an	 opportunity	 to	 discuss	 the	 lesson,	
feedback,	 supplemental	 evidence	 and	 ar,facts,	 areas	 of	 strength	 and	
opportuni,es	 for	 growth.	 The	 conference	 should	 include	 “bite-sized”	 ac,on	
steps	and	a	plan	for	how	the	observer(s)	will	follow	up	on	areas	of	improvement.			

Aeer	 the	 Post-Observa,on	 Conference,	 observers	 will	 submit	 the	 formal	
observa,on	as	complete	in	EDS.	  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The	Pre-Observa*on	form	
contains	these	prompts:		

‣ List	the	objec,ve(s)	for	the	
lesson	

‣ Describe	your	process	for	
determining	the	objec,ve(s)	
for	this	lesson	and	what	you	
considered	to	ensure	it	was	
at	the	appropriate	level	of	
rigor	for	your	students.	

‣ What	key	ques,ons	will	you	
ask	in	order	to	determine	if	
students	understand	the	
content?	

‣ What	methods	will	you	use	
to	check	for	understanding	
during	this	lesson?	

‣ Describe	what	you	will	use	to	
assess	whether	your	
students	mastered	the	skill	
at	the	end	of	this	lesson.	

‣ What	else	should	the	
observer	look	for	(par,cular	
students,	student	
engagement,	classroom	
climate,	instruc,onal	
strategies,	etc.)?	

The	Post-Observa*on	form	
contains	these	prompts:		

‣ Did	your	students	master	the	
objec,ve?		How	do	you	
know?	

‣ Did	you	deviate	from	your	
plan?		If	so,	how	and	why?	

‣ If	you	had	a	chance	to	teach	
this	lesson	again	to	the	same	
group	of	students,	what	
would	you	do	differently,	
from	planning	through	
execu,on?	

The	PGS	Manual	contains	
blank	versions	of	the	Pre-	
and	Post-Observa*on	
Conference	forms.

https://goo.gl/7WFV6V
https://goo.gl/7WFV6V
https://goo.gl/7WFV6V


Teacher	Observa,on	
	

In-Depth	Look:	Failing	and	Needs	Improvement	Observa*on	Policies	
Failing	Observa*ons:		

Principals	must	give	a	teacher	who	receives	a	failing	(unsa,sfactory)	observa,on	
score	 a	 copy	 of	 the	 failing	 (unsa,sfactory)	 observa,on	 no	 more	 than	 five	
working	 days	 aeer	 the	 observa,on	 has	 been	 conducted.	 A	 post-observa,on	
conference	 must	 be	 scheduled	 with	 the	 teacher.	 Teachers	 may	 request	 PFT	
representa,on	 at	 this	 conference.	 The	 Principal	 will	 drae	 and	 document	 an	
ac,on	plan	to	direct	the	teacher's	improvement.	The	Principal	must	create	and	
monitor	this	plan	at	the	school	level.	The	plan	should	contain	the	following:	

‣ One,	high-leverage	area	of	focus	that	will	have	the	biggest	impact	on	student	
outcomes	

‣ Specific	strategies/tools	to	support	improvement	
‣ Clear	criteria	for	what	success	will	look	like	
‣ Timelines	for	follow	up	

Failing	Observa*ons:	2	+	1	Policy		

Teachers	who	 receive	a	Failing	Observa,on	Score	 (Unsa,sfactory)	are	 required	
to	 be	 formally	 observed	 again	 within	 the	 same	 ra,ng	 period.	 If	 the	 first	
observa,on	is	Failing,	a	second	observa,on	is	required	and	must	be	performed	
by	the	Principal.	 If	the	second	observa,on	is	also	Failing,	a	third	observa,on	is	
required	 by	 the	 Assistant	 Superintendent.	 Follow-up	 observa,ons	 are	 not	
required	 for	 teachers	 in	PAR	 (1st	 year	 teachers	or	 tenured	 teachers	who	were	
rated	Unsa,sfactory	the	previous	ra,ng	cycle).	

	

Note	that	all	required	addi,onal	observa,ons	must	be	completed	within	the	
same	 ra,ng	 period.	 Since	 the	 ra,ng	 period	 for	 2nd	 and	 3rd	 year	 non-
tenured	 (TPE)	 teachers	 is	 5	 months,	 all	 observa,ons	 must	 be	 completed	
within	 the	 fall	window	 (January	12,	2018),	or	 the	 spring	window	 (May	18,	
2018),	based	on	when	the	Failing	observa,on	occurred.			
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Walkthrough	Observa*ons	

A	brief,	targeted,	non-scored	
prac,ce	used	to	gain	insight	
into	a	teaching	prac,ce	and	
student	performance.	
Principals	enter	feedback	into	
EDS	based	on	a	set	of	
District-wide	expecta,ons	for	
Math,	English	Language	Arts,	
Social	Studies,	Science	and	
the	technical	subjects.		

Informal	Observa*ons	

Principals	conduct	informal	
observa,ons		to	iden,fy	
areas	of	focus	in	prepara,on	
for	formal	observa,ons	or	to	
iden,fy	instruc,onal	
prac,ces	in	areas	of	strength	
or	weakness.	Feedback	and	
numerical	scores	(0-3)	are	
given	on	6	components	from	
Domain	II:	The	Classroom	
Environment,	and	Domain	III:	
Instruc,on.		These	
observa,ons	should	occur	
with	enough	,me	allojed	
between	for	teachers	to	
incorporate	prior	feedback	
into	prac,ce.	

Removal	of	Informal	and	
Walkthrough	Observa*ons	

All	Informal	and	Walkthrough	
observa,ons	will	be	removed	
from	EDS	at	the	conclusion	of	
each	school	year.	These	
dele,ons	will	occur	in	July,	
leaving	only	formal	
observa,ons	and	evalua,ons	
accessible	from	prior	years.	



Teacher	Observa,on	

Needs	Improvement	Observa*ons:	

The	 Principal	 must	 give	 a	 teacher	 who	 receives	 a	 Needs	 Improvement	
(Sa,sfactory)		score	a	copy	of	the	Needs	Improvement	(Sa,sfactory)	observa,on	
no	 more	 than	 five	 working-days	 aeer	 the	 observa,on	 was	 conducted.	 The	
Principal	 will	 drae	 and	 document	 an	 ac,on	 plan	 to	 support	 the	 teacher's	
improvement.	

The	Principal	creates	and	monitors	this	plan	at	the	school	level.	The	plan	should	
contain	the	following:	

‣ One,	high-leverage	area	of	focus	that	will	have	the	biggest	impact	on	student	
outcomes	

‣ Specific	strategies/tools	to	support	improvement	
‣ Clear	criteria	for	what	success	will	look	like	
‣ Timelines	for	follow	up	
‣ A	follow-up	observa,on	should	be	scheduled	

Special	Observa*on	Status	(SOS):		

The	Principal	may	request	that	the	PAR	Panel	place	a	tenured	teacher	who	is	not	
in	 a	 formal	 observa,on	 year	 in	 SOS	 if	 there	 are	 concerns	 about	 classroom	
performance	(Domains	II	and	III	only).		

In	 order	 to	 recommend	 a	 teacher	 for	 SOS,	 the	 Principal	 or	 Assistant	 Principal	
completes	 at	 least	 three	 informal	 observa*ons	 in	 the	 fall,	 and	 submits	 the	
applica,on	by	January	10th,	2017.	Please	refer	to	the	PGS	Manual	for	detailed	
informa,on	about	SOS	and	the	applica,on	process.		

SOS	teachers	receive	one	formal	observa*on	conducted	by	their	Principal	and	
receive	 coaching	 from	 a	 Consul*ng	 Teacher	 who	 collects	 evidence	 of	 the	
teacher’s	prac*ce	during	the	spring	observa*on	period.	

Required	Formal	Observa*on	for	Tenured	Teachers	in	SOS	versus	PDP	year	

The	PAR	Panel	uses	the	formal	observa,on	conducted	by	the	Principal	and	the	
recommenda,on	 of	 the	 Consul,ng	 Teacher	 to	 help	 determine	 whether	 the	
teacher	will	be	rated	Sa,sfactory	or	Unsa,sfactory.		

‣ If	 the	teacher	 is	 rated	Unsa,sfactory,	 they	will	be	placed	 in	PAR	for	 the	next	
school	year	

‣ If	 the	 teacher	 is	 rated	Sa,sfactory,	 the	Special	Observa,on	Status	ends,	 and	
the	 teacher	 will	 go	 back	 into	 the	 observa,on	 cycle	 based	 on	 his/her	 PGS	
Status	(Years	of	Service) 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Teacher	Student	Learning	Objec,ves	
What	are	Teacher	Student	Learning	Objec*ves?	

Student	Learning	Objec,ves	(SLOs)	assess	a	teacher’s	ability	to	support	student	
growth	over	a	period	of	,me.	Teachers	set	a	standards-aligned	goal	for	a	group		
of	students.	Next,	teachers	create	or	select	an	appropriate	pre-assessment	and	
post	assessment,	then	they	set	and	monitor	progress	toward	growth	targets.		A	
teacher’s	SLO	score	will	be	measured	by	the	percent	of	students	who	have	met	
the	growth	targets,	which	corresponds	with	one	of	four	performance	levels.	

Who	completes	Teacher	Student	Learning	Objec*ves?		

All	 teachers	who	meet	 the	 following	 criteria	must	 complete	 an	 SLO	 (with	 the	
excep,on	of	fully	released	teachers):	

‣ Works	under	an	instruc,onal	cer,ficate	

‣ Provides	direct	instruc,on	to	11	or	more	students	at	least	once	a	week	

‣ Hired	before	leveling	(see	“Year	0	Teachers”	in	side	bar)	

This	 includes	 Pre-K,	 Special	 Educa,on,	 and	 English	 as	 a	 Second	 Language	
teachers.	Teacher	eligibility	for	all	teachers	must	be	determined	by	September	5,	
2017.	 If	 required	 to	 complete	 an	 SLO,	 teachers	 will	 start	 the	 SLO	 process,	
described	below.	

How	do	Teacher	Student	Learning	Objec*ves	capture	teaching	prac*ce?		

Teachers	 will	 be	 evaluated	 based	 on	 the	 percent	 of	 students	 who	meet	 their	
growth	target,	which	corresponds	with	one	of	four	performance	levels	(below).				

In-Depth	Look:	Teacher	Student	Learning	Objec*ve	Process		
Step	1.	Star*ng	the	SLO	Process		

The	SLO	process	aligns	with	the	work	teachers	already	do	throughout	the	school	
year.	 The	 teacher	 begins	 by	 selec,ng	 the	 students	 that	 are	 monitored	 and	
evaluated	using	the	criteria	outlined	on	the	next	page.	Once	the	class	or	group	
of	students	is	iden,fied,	the	teacher	creates	a	goal	on	which	to	focus	their	SLO	
and	select	assessments	that	will	be	used	to	track	student	growth	rela,ve	to	the	
goal.	Next,	growth	targets	are	set.	Finally,	the	teacher’s	SLO	score	is	calculated	as	
the	percent	of	students	who	meet	their	growth	target.			

If	by	September	5,	2017,	a	
teacher	does	not	meet	the	
criteria	outlined	in	this	
sec*on,	they	are	not	
required	to	complete	an	
SLO.	The	teacher	must	go	
into	the	online	SLO	
Template	and	submit	the	
form	indica*ng	they	are	not	
eligible.	

Direct	Instruc*on:		

A	teacher	provides	direct	
instruc,on	when	he	or	she	
plans	and	provides	
instruc,on	and	assesses	the	
effec,veness	of	the	
instruc,on	for	individual	
student(s)	or	for	the	whole	
class.	

Students	to	Include:		

See	the	criteria	for	selec,ng	
a	class	or	group	of	students	
on	the	following	page	to	see	
if	you	provide	direct	
instruc,on	to	11	or	more	
students.	

Year	0	Teachers:		

Teachers	hired	aeer	Leveling	
will	be	considered	a	“Year	0”	
teacher,	and	will	not	be	
required	to	complete	an	
SLO.	

Teachers	who	are	at	
mul,ple	schools	should	
complete	their	SLO	at	their	
payroll	school.



Teacher	SLO	

	

Classroom	Teachers:	Selec*ng	a	Class		

All	 teachers	who	 have	 at	 least	 one	 assigned	 class,	 including	 Special	 Educa,on	
and	 ESOL	 teachers,	 must	 follow	 the	 guidelines	 in	 this	 sec,on.	 Remember,	 in	
order	for	a	class	to	be	eligible	for	your	SLO,	it	must	contain	11	or	more	eligible	
students.	

Teachers	in	a	Self-Contained	Classroom	

All	students	in	a	self-contained	classroom	who	meet	the	student	criteria	(shown	
to	the	lee)	must	be	included	in	an	SLO.	

Teachers	with	Mul*ple	Sec*ons	-	Same	Subject	and/or	Different	Grades	

Teachers	 will	 choose	 one	 grade	 level	 and/or	 one	 class	 that	 has	 11	 or	 more	
students	who	meet	 the	 student	 criteria	 (shown	 to	 the	 lee).	 If	 the	 teacher	has	
mul,ple	eligible	sec,ons,	teachers	should	try	to	choose	a	class	that	is	reflec,ve	
of	all	students	they	educate.	

Teachers	with	Caseloads:	Selec*ng	Students	in	Caseload	

All	 teachers	 who	 are	 assigned	 a	 caseload	 of	 students	 to	 support,	 including	
Special	 Educa,on	 and	 ESOL	 teachers,	 should	 follow	 the	 guidelines	 in	 this	
sec,on.	

Special	Educa*on	Teachers	
Teachers	should	select	a	group	of	11	or	more	students	in	their	caseload	that	
share	academic	goals	within	the	same	subject.	For	example,	a	special	educa,on	
teacher	implemen,ng	a	Reading/English	Language	Arts	SLO	will	include	all	
students	within	their	caseload	that	have	a	Reading/English	Language	Arts	
academic	goal	 in	their	IEP.	Please	keep	in	mind,	Special	Educa,on	Teachers	can	
include	students	with	and	without	an	IEP.		
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Students	selected	at	the	
beginning	of	the	SLO	
process	will	be	the	only	
ones	eligible	to	be	included	
in	the	teacher’s	SLO.	

Any	teacher	who	u*lizes	a	
District-approved	
assessment	for	their	SLO	
and	administers	the	test	
during	the	assessment	
window	provided	by	the	
Office	of	Curriculum,	
Instruc*on,	and	Assessment	
can	use	that	data	for	the	
SLO	pre-assessment	in	order	
to	limit	the	number	of	*mes	
students	are	assessed.	

*Teachers	using	a	course	
that	is	less	than	a	semester	
long	for	their	SLO	will	
administer	their	pre-
assessment	and	set	growth	
targets	during	the	first	week	
of	the	course*	



Teacher	SLO	
	
English	as	Second	Language	Teachers	
K-8	ESOL	Teachers	

Teachers	 of	 grades	 K-8	who	 serve	 students	 in	mul,ple	 grades	 and	 proficiency	
levels	 should	 select	 a	 grade-band	of	up	 to	3	 consecu,ve	grades	 (e.g.	 K-2,	 4-6,	
6-8)	such	that	the	total	number	of	students	within	the	teacher’s	SLO	equals	or	
exceeds	11.	

High	School	ESOL	Teachers	

High	School	ESOL	teachers	should	select	students	from	any	grade,	which	do	not	
have	to	be	consecu,ve	(e.g.,	9th-11th	grade,	9th	and	11th	grade).	

Based	on	the	eligible	classes	or	groups	of	students,	teachers	may	have	mul,ple	
classes/subjects	that	can	be	used.	Teachers	select	only	one	class/subject.	Once	a	
class	or	subject	 is	selected,	teachers	create	their	SLO	goals	based	on	the	three	
following	factors:	

1. Teachers	review	the	scope	and	sequence	for	the	course/subject	they	are	
using	for	their	SLO	to	understand	what	content	will	be	covered	during	the	
interval	of	instruc,on.	

2. Teachers	align	the	SLO	Goal	to	the	PA	Core	Standards	addressed	during	the	
interval	of	instruc,on.	

3. Teachers	create	their	SLO	Goal	based	on	a	targeted	area	for	growth	u,lizing	
class-level;	data	(PVAAS,	AIMSweb,	DRA2	levels,	Lexia,	etc.)		

Teachers	 review	 the	 academic	 standards	 that	 align	 to	 their	 SLO	 goal.	 Then,	
teachers	create	or	select	an	assessment	that	captures	student	ability	only	on	the	
skills	and	standards	related		to	the	SLO	goal.	

Teacher-Created	Assessment	

Teacher-created	assessments	should	be	aligned	to	the	content	of	the	SLO,	which	
reflect	PA	Core	Standards.	Assessments	can	be	developed	in	collabora,on	with	
other	teachers,	and	common	assessments	can	be	used.	When	appropriate	to	the	
learning	 content,	 teachers	 are	 encouraged	 to	 use	 performance-based	
assessments.	

Teacher-Selected	Assessment	

Teachers	can	select	assessments	that	have	already	been	developed	and	deemed	
valid.	Teachers	should	ensure	 the	selected	assessment	aligns	with	 the	 learning	
content	and	 is	designed	at	an	appropriate	 level	of	cogni,ve	challenge	for	their	
SLO.	
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Students	who	enroll	in	your	
SLO	class	or	caseload	during	
the	school	year		

If	a	student	joins	the	class	
that	a	teacher	is	using	for	
their	SLO	on	or	before	
October	13th,	the	student	
will	be	included	in	the	
teacher's	SLO.	

		

Students	who	receive	
support		

If	a	student	is	pulled	out	
every	day	for	support	for	a	
subject	you	are	using	as	your	
SLO	(e.g.,	English	Language	
Learner	or	Special	Educa*on	
Student	pulled	out	EVERY	
DAY	for	the	reading	block)	
that	student	will	only	be	
included	in	the	support	
teacher's	SLO.	If	that	student	
par*cipates	in	the	lesson	
with	support	(push-in)	or	is	
present	for	at	least	one	
lesson	per	week,	the	
classroom	teacher	must	
include	that	student.		

English	Language	Learners	
and	Special	Educa*on	
Students		

All	English	Language	Learners	
of	all	ACCESS	levels	and	
Special	Educa*on	students	
who	meet	the	criteria	listed	
above	pertaining	to	
enrollment	and	receiving	
support	must	be	included	in	
a	teacher's	SLO.



Teacher	SLO	
	

For	teachers	in	a	yearlong	or	semester-long	course,	Principals	must	approve	
Teacher	Eligibility,	SLO	Goal	and	Pre-	and	Post-Assessments	by	October	13th.	
To	facilitate	this	process,	teachers	must	complete	the	online	SLO	Template	in	
EDS.	

For	 teachers	 in	 a	 course	 shorter	 than	 a	 semester,	 Principals	must	 approve	
Teacher	Eligibility,	SLO	Goal	and	Pre-	and	Post-Assessments	by	the	end	of	the	
first	week	of	the	course	of	Quarter	2.	To	facilitate	this	process,	teachers	must	
complete	the	online	SLO	Template	in	EDS.	

Teachers	administer	their	pre-assessment	prior	to	the	November	9th	deadline.	In	
the	 case	 of	 teachers	 using	 a	 course	 that	 is	 less	 than	 a	 semester,	 the	 pre-
assessment	must	be	administered	by	the	end	of	the	first	full	week	of	the	course.		

Students	who	are	absent	on	the	day	of	the	test	must	be	given	the	assessment	
when	they	return,	as	long	as	it	is	prior	to	the	end	of	the	pre-assessment	window.	

Pre-assessments	must	be	scored	in	teams,	unless	teachers	u,lize	computerized	
assessments	or	 tests	 that	 are	 scored	 in	 real-,me	via	 a	performance	 task	 (e.g.,	
AIMSweb®).		

Scoring	teams	must…		

‣ Be	at	least	3	teachers	

‣ Be	from	the	same	grade	or	grade	band	

Teachers	should	u,lize	mul,ple	data	sources	when	seing	growth	targets.	This	
includes	current/previous	student	work,	pre-assessment	scores,	and	scores	from	
previous	 years’	 classes	 to	 gauge	 how	 much	 growth	 should	 occur	 during	 the	
interval	of	instruc,on	rela,ve	to	the	SLO	Goal.	

The	three	acceptable	methods	for	iden,fying	growth	targets	are:		

‣ Banded	or	,ered	

‣ Increase	in	rubric	level/status	

‣ Individualized	growth	

An	in-depth	look	at	each	of	these	growth	target	seing	strategies	is	provided	on	
the	next	page.	

Teachers	 can	 combine	 the	 banded	 or	 ,ered	 strategy	 with	 the	 Individualized	
growth	strategy	to	set	targets.	Likewise,	teachers	have	the	ability	to	u,lize	 	the	
increase	 in	 rubric	 level/status	 growth	 target	 seing	 strategy	 with	 the	
individualized	growth.	
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The	Evalua*on	Team	has	
provided	a	bank	of	SLO	
goals	and	assessments	
resources	which	can	be	used	
to	help	teachers	create	and	
implement	their	SLOs.	The	
SLO	Goal	Bank	can	be	found	
at:	The	School	District	of	
Philadelphia's	SLO	Bank	

If	assessing	a	student’s	
ability	to	iden*fy	a	main	
idea,	the	teacher	should	
make	certain	that	the	
reading	passage	is	at	each	
student's	reading	level,	as	
the	SLO	is	not	assessing	
reading	comprehension.	

Suggested	Resources	when	
crea*ng	an	assessment:	

‣ Acuity®	

‣ Curriculum	Engine	

‣ Pennsylvania	Department	
of	Educa*on	Standards	
Aligned	System:	

hVps://
www.pdesas.org/
Assessment		

Example	Assessments:	

‣ AIMSweb®	

‣ Developmental	Reading	
Assessment®	(DRA2)	

‣ Research-Based	
Computerized	
Assessments	

‣ Fitness	Gram	for	Physical	
Educa*on	 	

‣ Health	Educa*on	
Assessment	Project	
(HEAP)	

https://sites.google.com/site/sdpslobank/
https://sites.google.com/site/sdpslobank/
https://sites.google.com/site/sdpslobank/
https://www.pdesas.org/Assessment
https://www.pdesas.org/Assessment
https://www.pdesas.org/Assessment
https://sites.google.com/site/sdpslobank/
https://sites.google.com/site/sdpslobank/
https://sites.google.com/site/sdpslobank/
https://www.pdesas.org/Assessment
https://www.pdesas.org/Assessment
https://www.pdesas.org/Assessment
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Principals	 must	 approve	 the	 teacher-iden,fied	 growth	 targets	 for	 each	
student	 by	 November	 22,	 2017.	 To	 facilitate	 this	 process,	 teachers	 must	
complete	the	first	three	columns	of	the	SLO	Progress	Monitoring	Chart	and	
upload	 it	 to	 the	 online	 SLO	 Template	 in	 EDS	 by	 selec,ng	 “My	 SLO”	 under	
“Educator	Development”	by	November	9,	2017.	

Link	to	download	Progress	Monitoring	Chart:	hjps://goo.gl/QzjNSD	

There	are	various	strategies	for	seing	growth	targets.	Please	refer	to	the	
table	below	for	three	different	methods.		
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Teacher	SLO	
Step	2.	Monitoring	the	SLO	Process	

During	the	SLO	cycle,	students	are	engaged	in	learning	that	provides	them	with	
the	opportuni,es	to	grow	towards	their	goal.	Educators	are	encouraged	to	use	
forma,ve	assessments	to	measure	ongoing	student	learning.	This	data	will	help	
teachers	 determine	 progress	 toward	 goals	 and	 will	 guide	 adjustments	 to	
instruc,onal	prac,ce	to	meet	the	needs	of	students.		

Aeer	 gathering	 student	 work	 and	 available	 data,	 teachers	 should	 use	 the	
following	guiding	ques,ons	to	help	reflect	on	progress	made	to-date.	

‣ Are	all	students	on-track	to	meet	their	growth	target?	What	evidence/data	do	
you	have	to	support	your	thinking?	

‣ What	are	some	areas	to	be	celebrated?	What	do	you	think	caused	this	
success?	

‣ What	might	explain	less	progress	than	expected?	How	can	you	address	these	
challenges?	

‣ Based	on	your	current	review	of	student	progress,	what	short-term	objec,ves	
are	you	considering	to	assist	you	in	reaching	your	SLO	goal?	

‣ What	changes	in	your	instruc,onal	prac,ce	or	professional	development	
opportuni,es	are	available	to	help	you	meet	your	students'	needs?	

Extenua,ng	circumstances	may	arise	that	will	require	a	student's	growth	target	
to	be	adjusted,	such	as	when	a	student	has	been	issued	an	IEP	in	the	middle	of	
the	 interval	of	 instruc,on.	Principals	must	approve	any	adjustments	 to	student	
growth	 targets.	 Approved	 growth	 target	 adjustment	 must	 be	 documented	 in	
Column	D	of	the	Progress	Monitoring	Template.		

Step	3.	Closing	Out	the	SLO	Process	

At	 the	end	of	 the	SLO	process,	post-assessments	are	administered	and	scored,	
documen,ng	 whether	 students	 met	 their	 growth	 targets.	 The	 percent	 of	
students	who	met	their	growth	target	results	in	a	score	that	is	converted	into	an	
Effec,veness	 score,	 represen,ng	 how	 the	 teacher	 impacted	 student	 growth	
during	 the	 interval	 of	 instruc,on.	 To	 close	 out	 the	 SLO	 process,	 teachers	 and	
Principals	should	follow	the	steps	below.		
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Post-assessments	must	 be	 scored	 in	 teams,	 unless	 teachers	 use	 computerized	
assessments	 or	 tests	 that	 are	 scored	 in	 real-,me	 via	 performance	 tasks	 (e.g.	
AIMSweb).		

Scoring	teams	must…	

‣ Be	at	least	3	teachers	

‣ Be	from	the	same	grade	or	grade	band	

Aeer	 administering	 the	 post-assessment,	 teachers	 will	 need	 to	 confirm	which	
students	are	eligible	to	be	included	in	their	SLO.	To	be	eligible	for	inclusion	in	a	
teacher’s	SLO,	a	student	must	meet	BOTH	criteria	below:		

1.	Took	both	the	pre-	and	post-assessment	for	that	SLO	

Because	the	SLO	is	based	on	the	percentage	of	students	who	met	their	growth	
target,	students	must	have	taken	the	pre-	and	post-assessment	for	that	SLO.	

2.	 AVendance	 rate	 greater	 than	 or	 equal	 to	 85%	 during	 the	 interval	 of	
instruc*on	

Students	 need	 to	 have	 an	 ajendance	 rate	 greater	 than	 or	 equal	 to	 85%.	 The	
ajendance	rate	is	specific	to	the	SLO	course.	Thus,	the	ajendance	rate	should:	

‣ Count	for	only	the	days	in	which	the	teacher	delivers	direct	instruc,on	to	the	
student.	(e.g.,	5	days/week,	1	day/week,	etc.)	

‣ Factor	in	days	in	which	the	student	was	truant	or	absent	during	the	period	or	
class	in	which	teacher	delivers	content	specific	to	the	SLO	subject	
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In	situa*ons	where	teachers	
are	unable	to	be	grouped	
with	teachers	in	similar	
grades	and/or	subjects,	the	
teacher	should	first	iden*fy	
whether	other	subjects	are	
comparable	(e.g.	some	CTE	
teachers	can	pair	with	the	
science	or	math	
department).	If	they	are	
unable	to	iden*fy	
comparable	subjects,	they	
will	be	able	to	score	tests	
with	teachers	outside	the	
school	but	must	receive	
permission	to	do	so	from	
their	principal.	

When	scoring	the	post-
assessments,	student	names	
should	be	covered	to	
eliminate	poten*al	bias,	and	
teachers	should	have	a	
random	sampling	of	work	
from	each	of	the	other	
teacher's	classes.	

If	a	scoring	discrepancy	
occurs,	teachers	should	meet	
to	discuss	the	discrepancy	
and	come	to	an	agreement	
on	the	performance	level.	

If	a	teacher	who	is	eligible	
for	an	SLO	score	is	on	leave	
during	the	Post-Assessment	
window,	the	Principal	is	
responsible	for	ensuring	the	
post-assessment	is	
administered.	



Teacher	SLO	

Aeer	 teachers	determine	eligibility	 for	 each	 student,	 Principals	will	 determine	
which	teachers	are	eligible	to	receive	an	SLO	score.	All	teachers	who	started	an	
SLO	must	meet	the	following	criteria	in	order	to	receive	an	SLO	score.	

1.	Provided	Direct	Instruc*on	throughout	the	Interval	of	Instruc*on	

If	a	 teacher	 is	no	 longer	assigned	 to	 the	class	or	 caseload	of	 students	used	 in	
their	 SLO,	 they	 will	 not	 be	 eligible	 to	 receive	 an	 SLO	 score	 of	 0,	 1,	 2,	 or	 3.	
Instead,	they	will	receive	a	score	of	N/A.	

2.	Teacher	aVendance	rate	greater	than	or	equal	to	85%	during	the	interval	
of	instruc*on	

Teachers	need	to	have	an	ajendance	rate	greater	 than	or	equal	 to	85%	to	be	
eligible	to	receive	an	SLO	score	of	0,	1,	2,	or	3.	The	ajendance	rate	should	be	
specific	to	the	SLO	course.	Thus,	the	ajendance	rate	should	

‣ Count	for	only	the	days	in	which	the	teacher	delivers	direct	instruc,on	to	the	
students.	(e.g.,	5	days/week,	1	day/week,	etc.)	

If	 a	 teacher	 is	prevented	 from	providing	direct	 instruc,on	 to	 students	 in	 their	
SLO	 class,	 these	 days	 should	 be	 counted	 as	 missing	 when	 calcula,ng	 the	
ajendance	 rate	 (e.g.;	 sabba,cal,	 maternity,	 approved	 medical	 leave,	 etc.).	 A	
teacher	cannot	count	a	day	in	which	they	administer	an	assessment	specific	to	
their	 job	 as	 an	 absence	 (e.g.,	 ESOL	 teachers	 administering	 ACCESS	 test,	
Classroom	 teacher	 administering	 Pennsylvania	 State	 Standardized	 Assessment	
(PSSA)	or	Keystone	Exam).	

	

The	Principal	will	 then	enter	 the	teacher’s	SLO	score	 into	EDS	by	cross-walking	
the	 Percent	 of	 Students	 Who	 Met	 their	 Growth	 Target	 with	 one	 of	 the	 four	
performance	categories	as	shown	below.	If	a	teacher	is	not	eligible	to	receive	an	
SLO	score,	 the	Principal	will	 select	 the	“N/A”	op,on	 in	EDS,	which	means	 that	
the	teacher	will	not	receive	an	SLO	score	and	that	20%	of	the	MMS	is	ajributed	
to	the	observa,on	score.	 If	no	score	 is	entered,	but	 they	are	eligible,	 they	will	
get	a	default	score	of	“2”	(Proficient).		
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Interval	of	Instruc*on

The	interval	of	instruc,on	is	based	on	the	course	length	shown	below.	Only	count	the	
number	of	days	you	are	scheduled	to	provide	direct	instruc,on	rela,ve	to	your	SLO	goal

Yearlong Semester-Long Shorter	than	a	Semester

November	9th	
|	

April	27th

November	9th	
|	

January	19rd

First	Day	of		
Course’s	2nd	Week	

|	
Administra,on	of		
Post-Assessment	



Teacher	SLO	

	

	

Once	the	‘Percent	of	Students	Who	Met	Their	Growth	Target’	is	calculated,	the	
Principal	 will	 cross-walk	 it	 with	 the	 scoring	 rubric	 below	 to	 determine	 the	
teacher’s	SLO	score	and	ra,ng.	

Aeer	the	Principal	calculates	the	teacher’s	SLO	score,	they	will	enter	it	 into	
EDS.	Any	teacher	who	does	not	have	a	score	of	N/A,	0,	1,	2,	or	3	entered	in	
EDS	will	automa,cally	receive	a	default	score	of	2	(Proficient)	for	their	SLO,	
even	if	they	were	not	eligible	to	receive	a	score.	

If	a	teacher	fails	to	complete	the	SLO	process,	they	should	receive	a	score	of	
0	(Failing).	
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If	a	teacher	is	not	eligible	to	
receive	an	SLO	score	of	0,	1,	
2,	or	3,	the	Principal	will	
enter	a	score	of	N/A	for	the	
teacher’s	SLO.	

If	an	eligible	teacher	does	
not	provide	their	Progress	
Monitoring	Chart,	they	
should	receive	a	score	of	0	
(Failing)	as	they	did	not	
provide	evidence	of	any	
students	mee*ng	their	
growth	target.	

https://goo.gl/QzjNSD
https://goo.gl/QzjNSD
https://goo.gl/QzjNSD
https://goo.gl/QzjNSD


Teacher-Specific	PVAAS	
What	is	PVAAS	Teacher-Specific	Repor*ng?	

The	 Pennsylvania	 Value-Added	 Assessment	 System	 (PVAAS)	 teacher-specific	
reports	 provide	 an	 es,mate	 of	 the	 academic	 growth	 of	 a	 teacher’s	 group	 of	
students	 in	a	 state	assessed	 content	area	 for	 a	 specific	 school	 year.	 Each	year,	
teachers	of	 those	state	assessed	content	areas	will	 receive	a	PVAAS	composite	
score,	 which	 is	 a	 combined	 measure	 of	 all	 the	 tested	 subjects,	 grades,	 and	
Keystone	 courses	 taught.	 Addi,onally,	 diagnos,c	 reports	 are	 provided	 for	
teachers	 to	 use	 in	 order	 to	 improve	 instruc,onal	 prac,ces	 and	 to	 assess	 the	
academic	 growth	 of	 students	 at	 varying	 achievement	 levels	 and	 demographic	
subgroups.	

Who	receives	a	PVAAS	Teacher-Specific	Report?		

Teachers	who	are	permanent	or	temporary	professional	employees,	who	hold	a	
valid	 PA	 teaching	 cer,ficate,	 and	 who	 have	 full	 or	 par,al	 responsibility	 for	
content-specific	 instruc,on	of	assessed	eligible	content	on	Pennsylvania’s	state	
assessments	 (PSSA	 and/or	 Keystone	 exams)	 receive	 a	 Teacher-Specific	 Report.	
This	includes:	

‣ Teachers	of	grades	4-8	PSSA	ELA	and	Math,	grades	4	and	8	PSSA	Science,	and	
Keystone	content	areas	(Algebra	I,	Biology,	Literature)	

‣ All	other	teachers	responsible	for	content-specific	instruc,on	of	assessed	
eligible	content,	including	ESOL,	special	educa,on,	interven,on,	and	
enrichment	teachers,	etc.	(regardless	of	area	of	cer,fica,on)	

In-Depth:	Teacher-Specific	PVAAS	Repor8ng	

What	is	the	PVAAS	Teacher-Specific	Repor*ng	Process?	

Teacher-specific	PVAAS	depends	on	student	performance	on	state-standardized	
assessments.	 Beyond	 administering	 state	 assessments,	 PVAAS	 involves:	 PVAAS	
Repor,ng	and	Roster	Verifica,on.	

This	sample	Teacher	Value	Added	Summary	indicates	a	Growth	Index	of	0.71	as	
a	3-Year	Composite	score,	resul,ng	in	a	3-Year	Composite	Score	of	1.90	for	the	
teacher’s	Effec,veness	ra,ng.	The	following	chart	explains	how	the	components	
of	the	3-Year	Composite	score	are	determined.	

For	Teacher-Specific	
Repor*ng	reflec*on	tools,	
please	refer	to	the	
following	links:	
Teacher-Specific	Repor*ng	
Reflec*on	Tool	

Math	Digging	Deeper	

ELA	Digging	Deeper	

Science	Digging	Deeper	

Teacher-specific	strategies	to	
improve	student	outcomes	
include	areas	such	as	high	
expecta*ons,	relevant,	
meaningful,	and	engaging	
instruc*on,	rela*onship	
building	with	students,	
mentoring,	parent	
communica*on,	group	and	
individual	incen*ve	programs,	
and	con*nuity	of	instruc*on	
(teacher	aVendance).	

More	informa*on	on	how	to	
interpret	the	Teacher	Specific	
Report	can	be	found	by	
viewing	the	e-Learning	
modules:	hVps://
pvaas.sas.com/
learningModules.html?
ad=wfT7v3xtaIAVNiM&as=h
&aj=y#group-111	

https://drive.google.com/open?id=0B9Ec_ZzAlpkzSm1QRXFGam9aeHM
https://drive.google.com/open?id=0B9Ec_ZzAlpkzSm1QRXFGam9aeHM
https://drive.google.com/open?id=0B24hSIBWYXrVM1NLNVR4V1NtZTA
https://drive.google.com/open?id=0B24hSIBWYXrVcWRVU01uNDdmRHM
https://drive.google.com/open?id=0B24hSIBWYXrVV3ZQVFU3ZGRLMWM
https://pvaas.sas.com/learningModules.html?ad=wfT7v3xtaIAttNiM&as=h&aj=y%22%20%5Cl%20%22group-111
https://pvaas.sas.com/learningModules.html?ad=wfT7v3xtaIAttNiM&as=h&aj=y%22%20%5Cl%20%22group-111
https://pvaas.sas.com/learningModules.html?ad=wfT7v3xtaIAttNiM&as=h&aj=y%22%20%5Cl%20%22group-111
https://pvaas.sas.com/learningModules.html?ad=wfT7v3xtaIAttNiM&as=h&aj=y%22%20%5Cl%20%22group-111
https://pvaas.sas.com/learningModules.html?ad=wfT7v3xtaIAttNiM&as=h&aj=y%22%20%5Cl%20%22group-111
https://pvaas.sas.com/learningModules.html?ad=wfT7v3xtaIAttNiM&as=h&aj=y%22%20%5Cl%20%22group-111
https://drive.google.com/open?id=0B9Ec_ZzAlpkzSm1QRXFGam9aeHM
https://drive.google.com/open?id=0B9Ec_ZzAlpkzSm1QRXFGam9aeHM
https://drive.google.com/open?id=0B24hSIBWYXrVM1NLNVR4V1NtZTA
https://drive.google.com/open?id=0B24hSIBWYXrVcWRVU01uNDdmRHM
https://drive.google.com/open?id=0B24hSIBWYXrVV3ZQVFU3ZGRLMWM
https://pvaas.sas.com/learningModules.html?ad=wfT7v3xtaIAttNiM&as=h&aj=y%22%20%5Cl%20%22group-111
https://pvaas.sas.com/learningModules.html?ad=wfT7v3xtaIAttNiM&as=h&aj=y%22%20%5Cl%20%22group-111
https://pvaas.sas.com/learningModules.html?ad=wfT7v3xtaIAttNiM&as=h&aj=y%22%20%5Cl%20%22group-111
https://pvaas.sas.com/learningModules.html?ad=wfT7v3xtaIAttNiM&as=h&aj=y%22%20%5Cl%20%22group-111
https://pvaas.sas.com/learningModules.html?ad=wfT7v3xtaIAttNiM&as=h&aj=y%22%20%5Cl%20%22group-111
https://pvaas.sas.com/learningModules.html?ad=wfT7v3xtaIAttNiM&as=h&aj=y%22%20%5Cl%20%22group-111


Teacher-Specific	PVAAS
Sample	Teacher	Value-Added	Summary	

PVAAS	provides	a	measure	of	academic	growth	for	a	group	of	students	by	taking	
into	 account	 both	 their	 endpoint	 and	 their	 entering	 achievement	 level.	 To	 be	
included	 in	the	overall	Effec,veness	ra,ng,	a	teacher	must	have	three	years	of	
consecu,ve	 PVAAS	 scores,	 which	 make	 up	 the	 “3-Year	 Composite.”	 In	 mid-
October,	 teachers	 will	 have	 access	 to	 review	 their	 PVAAS	 scores	 their	 0-3	
converted	ra,ngs.	 	Please	refer	to	the	table	below	for	a	crosswalk	from	3-year	
Composite	Scores	to	PVAAS	Teacher	Specific	Ra,ngs.	The	3-Year	Composite	from	
the	previous	school	year	will	be	used	in	the	current	school	year’s	ra,ngs	due	to	
the	lagged	,ming	of	the	data	release.	Thus,	the	3-Year	Composite	score	from	the	
2016-2017	 school	 year	 will	 be	 reflected	 in	 teachers’	 2017-2018	 Effec,veness	
ra,ng.	
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Components	of	Teacher	Value	Added	Report

Growth	
Measure

The	Growth	Measure	is	a	conserva,ve	es,mate	of	the	
academic	growth	of	a	teacher’s	group	of	students	who	
were	concurrently	enrolled	with	the	teacher	and	for	which	
the	teacher	had	full	(100%)	or	par,al	(<100%)	instruc,onal	
responsibility	for	the	students	in	the	state	assessed	grade/
subject/content	area.

Standard	Error Growth	is	reported	as	an	es,mate	and	its	interpreta,on	is	
dependent	upon	the	amount	of	error	or	varia,on	in	the	
es,mate.	This	error	or	varia,on	is	expressed	in	terms	of	
the	Standard	Error.

Growth	Index The	Growth	Index	is	the	growth	Measure	divided	by	the	
Standard	Error.	The	use	of	the	Growth	Index	allows	
comparison	across	subjects,	grades,	and	content	areas.



Teacher-Specific	PVAAS

Conver8ng	PVAAS	Teacher	3-year	Composite	Score	

In	Depth:	PVAAS	Roster	Verifica8on	

What	is	PVAAS	Roster	Verifica*on?	

Roster	 verifica,on	 is	 a	 process	 in	 May	 and	 June	 that	 allows	 teachers	 and	
principals	to	adjust	and	verify	the	percentages	of	instruc,onal	responsibility	for	
every	 student,	 for	 each	 state	 assessment.	 Adjus,ng	 the	 percentages	 of	
instruc,onal	responsibility	results	in	the	students	being	weighted	appropriately	
in	the	value-added	analyses	for	PVAAS	teacher-specific	repor,ng.	Students	with	
less	 than	 100%	 instruc,onal	 responsibility	will	 be	weighted	 less	 in	 a	 teacher’s	
PVAAS	repor,ng	than	those	students	who	have	been	claimed	at	100%.	There	are	
two	aspects	of	instruc,onal	responsibility	

‣ Percentage	of	Student	+	Teacher	Enrollment	

‣ Full	or	Par,al	Percentage	of	Instruc,on	

Understanding	the	Percentage	of	Student	+	Teacher	Enrollment	
Calcula*on	

The	 Percentage	 of	 Student	 +	 Teacher	 Enrollment	 calcula,on	 is	 based	 on	 the	
number	 of	 days	 a	 student	 and	 a	 teacher	 are	 enrolled	 together	 (concurrently	
enrolled)	over	the	course	of	the	instruc,onal	window.		Star,ng	with	Day	One	of	
the	 instruc,on	 (subject/grade/course)	 for	 the	 state	 assessment,	 up	 to	 and	
including	the	last	school	day	before	the	District’s	tes,ng	window	opens	for	that	
state	 assessment,	 teachers	will	 use	 the	 formula	 below	 to	 calculate	 the	 overall	
percentage	for	Student	+	Teacher	Enrollment.	
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Total	#	of	Days	Student	+	Teacher	Concurrently	Enrolled	
Divided	by	

Total	#	of	Days	for	the	Course/Subject/Grade



Teacher-Specific	PVAAS
	

This	percentage	is	based	upon	enrollment,	not	aYendance.	This	percentage	can	
only	 be	 adjusted	 for	 long-term,	 approved	 absences,	 such	 as	 medical	 leaves,	
student	hospitaliza,on,	 resigna,ons,	etc.	The	percentage	of	Student	+	Teacher	
Enrollment	will	be	entered	by	teachers	during	the	Teacher	Verifica,on	Phase	of	
Roster	Verifica,on.	Once	calculated,	teachers	will	verify	or	edit	the	percentage	in	
the	Student	+	Teacher	Enrollment	column	of	the	verifica,on	table.		

Understanding	Full	or	Par*al	Percentage	of	Instruc*on	and	how	to	
calculate	

Full	 or	 Par8al	 Percentage	 of	 Instruc8on	 is	 the	 percentage	 of	 content-specific	
instruc,on	 for	 a	 state	 assessment	 for	 which	 a	 teacher	 is	 responsible	 for	
providing	to	a	specific	student.	The	percentage	is	100%	for	a	student	if	only	one	
teacher	 is	 responsible	 for	 providing	 instruc,on	 to	 that	 student	 in	 that	 subject	
area.	 If	 more	 than	 one	 teacher	 is	 responsible	 for	 content-specific	 instruc,on,	
then	the	percentage	is	shared	between	those	teachers	(i.e.,	if	a	student	receives	
one	period	of	math	instruc,on	from	a	classroom	teacher	per	day	and	one	period	
of	math	per	day	with	a	special	educa,on	teacher,	then	each	teacher	claims	50%	
for	instruc,onal	responsibility).	This	may	occur	when	there	is	co-teaching,	pull-
out	or	push-in	support,	content	preps,	or	pull-out	interven,ons.	

The	 percentage	 for	 Full	 or	 Par,al	 Instruc,on	 will	 be	 verified	 or	 edited	 by	
teachers	 during	 the	 Teacher	 Verifica,on	 Phase	 of	 Roster	 Verifica,on.	 Once	
calculated,	teachers	will	verify	or	edit	the	Full	or	Par,al	Percentage	of	Instruc,on	
in	the	appropriate	column	of	the	verifica,on	table.	Teachers	who	have	rosters	to	
verify	 will	 receive	 email	 no,fica,ons	 from	 EVAAS	 Support	 with	 informa,on	
about	 deadlines	 and	 login	 informa,on.	 Teachers	 who	 do	 not	 receive	 these	
emails	should	consult	with	their	school	Principal	to	determine	eligibility.	
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Total	#	of	Minutes	Teacher	is	Responsible	for	Instruc,on	
Divided	by	

Total	#	of	Minutes	for	the	Course/Subject/Grade

A	teacher	must	par,cipate	in	
PVAAS	Roster	Verifica,on	in	
order	to	get	a	Teacher	
Specific	Report.	However,	
not	all	teachers	who	
par,cipate	in	Roster	
Verifica,on	will	receive	a	
Teacher-Specific	Report.	

Minimum	Requirements	for	
teachers	to	receive	a	report:		
1) Overall	N	Count:	A	

teacher	must	have	a	
minimum	of	11	students	
who	took	the	PSSA	on	
his/her	roster	

2) A	student	must	be	
claimed	for	a	minimum	
threshold	of	10%	total	
Instruc,onal	
Responsibility	to	be	
included	in	the	value-
added	repor,ng	

3) 	Ac8ve	N	Count:	The	
ac,ve	N	count	must	be	a	
full-,me	equivalent	of	6	
students,	or	600%	for	
Instruc,onal	
Responsibility	(i.e.;	a	
student	claimed	as	25%	is	
a	.25	ac,ve	student	or	a	
student	claimed	as	50%	is	
a	.5	ac,ve	student)	



Teacher-Specific	PVAAS
	

Principals	 should	 begin	 collabora,ng	 with	 teachers	 at	 the	 beginning	 of	 the	
school	 year	 and	 provide	 ,me	 for	 teachers	 to	 discuss	 and	 agree	 on	 shared	
instruc,onal	 responsibility.	 Please	 see	 “Tracking	 Sheet	 for	 Student	 +	 Teacher	
Concurrent	Enrollment”	to	facilitate	accurate	record	keeping.	This	sheet	can	be	
found	 in	 Appendix	 B.	 During	 these	 two	 weeks,	 Principals	 and/or	 Assistant	
Principals	should	review	completed	Tracking	Sheets	with	teachers.	

During		the	Preview	Phase	of	Roster	Verifica,on,	Principals	should	ensure	that	all	
teachers	 have	 a	 roster	 for	 each	 content-specific	 course	 (tested	 grade/subject)	
that	they	teach.	Even	if	there	are	only	a	few	students	on	that	teacher’s	caseload	
for	a	specific	subject,	the	teacher	must	have	a	roster	for	that	class.	If	a	teacher	
does	not	have	a	roster,	one	should	be	created.		
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Principals	have	the	ability	to	
create	and	modify	PVAAS	School	
User	Accounts	for	their	schools.	
Follow	this	PVAAS	Account	
Stepper	to	set	up	the	
permissions	for	addi,onal	
support	with	Roster	Verifica,on	
(Assistant	Principals,	Roster	
Chairs	or	School	Based	Teacher	
Leaders).	Please	note	that	
Principals	must	remove	school	
account	access	to	teachers	aeer	
the	Preview	Phase.	

https://drive.google.com/open?id=0B24hSIBWYXrVYnJNc2xwYW1LbEU
https://drive.google.com/open?id=0B24hSIBWYXrVYnJNc2xwYW1LbEU
https://drive.google.com/open?id=0B24hSIBWYXrVYnJNc2xwYW1LbEU
https://drive.google.com/open?id=0B24hSIBWYXrVYnJNc2xwYW1LbEU


Teacher-Specific	PVAAS
	

See	 checklist	 below	 to	ensure	all	 the	 steps	 to	 the	Teacher	Verifica,on	process	
have	been	completed.	

Teachers	 should	have	a	 roster	 for	 EACH	 state	assessed	grade,	 subject,	 and	
course	for	which	they	have	full	or	par,al	responsibility	towards	the	assessed	
eligible	content	as	assessed	by	the	PSSA	or	Keystone	exams	

• Add	and	remove	rosters	as	needed	

• If	 teachers	 have	 1st	 semester	 Keystone	 course(s)	 and/or	 2nd	 semester	
Keystone	 course(s)/full-year	 course(s),	 teachers	 should	have	a	 roster	 for	
each	(Winter	tested	and	Spring	tested)	

Teachers	should	ensure	that	all	students	for	which	they	have	provided	either	
full	or	par,al	instruc,on	throughout	the	year	are	included	on	the	roster	for	
each	tested	subject	and	grade,	or	course	

• Add	and	remove	students	from	each	roster(s)	as	needed	

Verify	and/or	edited	the	%	Student	+	Teacher	Enrollment	for	EACH	student	
on	EACH	roster	

Verify	and/or	edit	the	Full/Par,al	Percent	of	Instruc,on	for	EACH	student	on	
EACH	roster	

Resolve	 all	 issues	 of	 over-claimed	 students	 within	 your	 school	 with	 the	
assistance	of	your	Principal/Assistant	Principal,	if	needed	

Complete	the	verifica,on	of	all	data	for	all	rosters	

Submit	 all	 rosters	 to	 the	 Principal/Assistant	 Principal	 by	 the	 end	 of	 the	
Teacher	Verifica,on	Phase	(Rosters	can	be	submijed	prior	to	the	end	of	the	
teacher	phase)	

• Include	 a	 note/comment	 to	 the	 Principal/Assistant	 Principal	 about	 any	
issues	unable	to	be	resolved	or	needing	assistance	
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Teacher-Specific	PVAAS
	

See	 checklist	 below	 to	 ensure	 all	 the	 steps	 to	 the	 Administrator	 Verifica,on	
process	have	been	completed.	

Verify	that	ALL	teachers	have	a	roster	for	EACH	grade,	subject,	and	course	
for	which	they	have	full	or	par,al	responsibility	for	the	assessed	eligible	
content	as	assessed	by	a	PSSA	or	Keystone	exam	

• Add,	copy,	and	remove	rosters	as	needed	

• Each	teacher	who	teaches	a	1st	semester	Keystone	course(s)	and/or	2nd	
semester	Keystone	course(s)/full-year	course(s)	has	a	roster	for	each	
(Winter	tested	and	Spring	tested)	

Verify	that	ALL	students	for	which	teachers	provide	full	or	par,al	instruc,on	
are	included	on	rosters	for	each	respec,ve	tested	subject	and	grade,	or	
course	

• Add,	copy,	and	remove	students	as	needed	

Verify	the	Percentage	of	Total	Instruc,onal	Responsibility	(Percentage	of	
Student	+	Teacher	Enrollment	and	Full/Par,al	Percentage	of	Instruc,on)	for	
each	student	on	each	roster	is	accurate	

Verify	that	all	issues	of	under-claimed	students	are	correct	and	legi,mate	

• This	includes	reviewing	students	who	have	been	removed	from	rosters	to	
ensure	accuracy	of	this	informa,on,	as	well	as	contac,ng	other	district	
schools	to	determine	the	reason	why	a	shared	student	may	be	under	
claimed	

• Refer	to	the	guidance	sheet	for	specific	examples	

• You	must	document	all	instances	of	under	claiming	using	the	spreadsheet	
ajached	to	your	Educator	Evalua,on	Dashboard	in	Google	Drive.	

Resolve	all	issues	of	over-claimed	students	with	the	teachers	involved	within	
your	school	and	across	schools		

• This	includes	all	over-claimed	students	within	the	district	AND	any	
students	shared	simultaneously	with	another	LEA.	

• You	must	contact	other	district	schools	and	document	all	instances	of	
over	claiming.	

Return	to	teachers	any	rosters	that	require	changes.	Then,	re-approve	those	
rosters	

Complete	all	rosters	for	teachers	unable/unavailable	to	verify		during	the		
the	Teacher	Verifica,on	window	

• Approve	and	submit	all	rosters	to	the	district	(a.k.a.	your	Assistant	
Superintendent)	by	the	end	of	the	School	Administrator	Verifica,on	
Phase	(School	Administrators	do	not	have	to	wait	un,l	the	end	of	the	
school	verifier	window	to	submit	rosters	to	the	district).	
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In	order	to	access	Roster	
Verifica*on:		

‣ Go	to	hVps://
pvaas.sas.com	

‣ Enter	your	username	and	
password	

‣ Roll	your	mouse	over	the	
“Reports”	tab	in	the	
upper	leE	corner	of	the	
screen	

‣ Click	on	Roster	
Verifica*on	

‣ Enter	your	PPID	(Personal	
Professional	Iden*fica*on	
Number)	which	can	be	
found	on	the	
Pennsylvania	Department	
of	Educa*on	website	

Principals	must	also	submit	
the	following	
documenta*on	when	
submiung	teacher	rosters	
to	their	Assistant	
Superintendents:		

2017-18	Over	and	Under	
Claimed	Documenta*on	
Spreadsheet	

which	is	found	in	the	School	
Educator	Evalua*on	
Dashboard	

https://pvaas.sas.com
https://pvaas.sas.com
https://pvaas.sas.com
https://pvaas.sas.com


Teacher-Specific	PVAAS
	

See	 checklist	 below	 to	 ensure	 all	 the	 steps	 to	 the	 District	 Administra,on	
Approval	process	have	been	completed.		

Verify	that	ALL	issues	of	under-claimed	students	are	correct	and	legi,mate	

• Review	numbers	of	over	and	under	claiming	at	each	school	in	
consulta,on	with	the	Evalua,on	Team	

• Each	school	in	the	network	provided	documenta,on	for	under	claimed	
students	

All	Principals/Assistant	Principals	have	resolved	all	issues	of	over-claimed	
students	with	the	School	Administrators	and	teachers	involved	

• This	includes	all	over-claimed	students	only	within	the	district	

• Any	students	over	claimed	with	another	LEA	will	be	resolved	
propor,onally	by	PDE	

Return	to	Principals/Assistant	Principals	any	schools’	rosters	that	require	
changes.	Then,	re-approve	those	rosters	

• All	Principals/Assistant	Principals	communicated	to	teachers	(suggest	via	
email	for	a	history	of	this	communica,on)	any	changes	to	a	teacher’s	
roster	during	the	District	Administrator	Verifica,on	window	as	rosters	
cannot	be	returned	to	the	teacher	during	the	District	Administra,on	
window	

Approve	all	of	your	schools’	rosters	in	order	to	be	submijed	to	SAS	EVAAS®	
by		District	Administra,onat	the	end	of	the	LEA	Administra,on	Verifica,on	
window	
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In	order	to	access	Roster	
Verifica*on:		

‣ Go	to	hVps://
pvaas.sas.com	

‣ Enter	your	username	and	
password	

‣ Roll	your	mouse	over	the	
“Reports”	tab	in	the	
upper	leE	corner	of	the	
screen	

‣ Click	on	Roster	
Verifica*on	

‣ Enter	your	PPID	(Personal	
Professional	Iden*fica*on	
Number)	which	can	be	
found	on	the	
Pennsylvania	Department	
of	Educa*on	website	

https://pvaas.sas.com
https://pvaas.sas.com
https://pvaas.sas.com
https://pvaas.sas.com


Teacher	School	Performance	Profile	
What	is	the	School	Performance	Profile?	

School	Performance	Profile	(SPP)	 is	Pennsylvania’s	school	accountability	model		
used	to	capture	a	school's	overall	performance.	The	SPP	 incorporates	a	variety	
of	weighted	indicators—both	academic	and	nonacademic—to	capture	a	school’s	
overall	performance.	These	include	student	performance	and	growth	on	PSSA	or	
Keystone	 Exams,	 school	 gradua,on	 rate	 and/or	 promo,on	 rates,	 and	
ajendance,	among	other	indicators.	SPP	scores	range	from	0	to	107.	Schools	can	
earn	up	 to	100	points	based	on	a	 school’s	performance	across	 four	 categories	
(Academic	Achievement,	 Academic	Growth,	 Closing	 the	Achievement	Gap,	 and	
Other	Academic	 Indicators).	Addi,onally,	 schools	have	 the	opportunity	 to	earn	
up	to	seven	“extra	credit”	points	for	advanced	student	performance.	

Who	receives	a	School	Performance	Profile	score?	

SPP	 scores	 will	 be	 included	 in	 all	 Teachers’	 Effec,veness	 ra,ngs	 except	 those	
who	meet	the	following	criteria:	

‣ First	year	teaching	in	the	District	
‣ Pre-K	Teacher	
‣ Title	I	Teacher	in	Non-Public	Programs	
‣ Centrally	located	and	NOT	assigned	to	provide	direct	services	to	any	school	
‣ Teachers	assigned	to	a	school	that	does	not	receive	an	SPP	score	

What	is	the	School	Performance	Profile	Process?	

Since	 SPP	 scores	 are	 calculated	by	 the	Pennsylvania	Department	of	 Educa,on,	
teachers	 do	 not	 need	 to	 submit	 anything	 to	 receive	 an	 SPP	 score.	 Schools	
receive	one	SPP	score	that	applies	to	all	teachers	in	that	building	(i.e.,	a	building-
level	score).		

How	does	the	SPP	capture	Teacher	Performance?	

Since	a	school’s	SPP	score	for	the	current	academic	year	is	not	released	un,l	fall	
of	the	following	school	year,	the	SPP	score	used	to	calculate	a	teacher’s	overall	
ra,ng	 relates	 to	 the	 school(s)	 at	which	 a	 teacher	 taught	 during	 the	PREVIOUS	
school	year.	Specifically,	the	SPP	is	based	on	the	school(s)	that	the	teacher	was	
associated	with	from	February	1	and	June	1	of	the	previous	school	year.	

The	school’s	SPP	score	(ranging	from	0-107)	is	converted	to	a	0-3	score	which	are	
then	used	in	teachers'	Effec,veness	ra,ngs.	The	conversions	are	calculated	using	
the	following	formulas	provided	by	the	Pennsylvania	Department	of	Educa,on.	
Please	keep	in	mind	that	teachers	who	were	at	different	schools	on	February	1	
and	June	1	of	the	previous	school	year	will	first	need	to	calculate	the	0-3	score	
for	each	school	and	then	average	them	together.		

Note:	Manually	calculated	values	should	be	truncated	to	2	decimal	places. 

Teachers	may	access	their	
SPP	scores	via	the	
District’s	School	
Performance	Profile	app	
by	logging	into	the	
District’s	Master	login	
page.	The	School	
Performance	Profile	App	
allows	teachers	to	see	the	
SPP	scores	used	to	
calculate	their	evalua*on	
scores	and	ra*ngs	from	
the	current	and	previous	
school	years.	



Teacher	Mul,ple	Measure	Summary	
What	is	a	Mul*ple	Measure	Summary?	

Teachers	 are	 evaluated	 on	 four	 measures	 of	 Educator	 Effec,veness,	 which	
determine	 the	 overall	 Effec,veness	 Ra,ng:	 Observa,on,	 Student	 Learning	
Objec,ves,	 Teacher-Specific	 PVAAS,	 and	 School	 Performance	 Profile.	 The	
Mul,ple	Measure	Summary	 (MMS)	shows	a	 teacher’s	 score	 for	each	measure,	
when	available,	and	their	overall	Effec,veness	Score	and	Ra,ng.		

Who	receives	a	Mul*ple	Measure	Summary?		

All	 teachers	 receive	 an	MMS	 every	 year	 based	 on	 currently	 available	 data	 for	
each	of	the	four	measures	of	Effec,veness.	

How	does	the	Mul*ple	Measure	Summary	capture	Teaching	Prac*ce?		

Each	 measure	 of	 the	 Teacher	 Evalua,on	 System	 assesses	 different	 aspects	 of	
teacher	prac,ce.	Collec,vely,	the	measures	provide	a	holis,c	view	of	a	teacher’s	
effec,veness	as	it	captures	both	teacher	prac,ce	and	student	outcomes.			

To	 calculate	 a	 teacher's	 overall	 Effec,veness	 Ra,ng,	 the	 score	 from	 each	
Effec,veness	measure	 is	 converted	 to	 a	 0-3	 scale.	 These	 converted	 scores	 are	
mul,plied	 by	 their	 respec,ve	 weights	 described	 on	 the	 next	 page,	 and	 then	
added	 together	 to	 create	 a	 final	 Teacher	 Effec,veness	 Score.	 Scores	 for	 each	
measure	and	the	overall	Effec,veness	Ra,ng	correspond	with	four	performance	
levels,	shown	below.				

What	is	the	Mul*ple	Measure	Summary	Process?	

At	 the	 conclusion	 of	 the	 ra,ng	 period,	 the	
Evalua,on	team	works	with	the	District’s	Office	of	
Informa,on	 Systems	 to	 calculate	 every	 teachers’	
MMS.	For	most	teachers,	this	occurs	at	the	end	of	
their	 10-month	 ra,ng	period	 in	 the	 spring.	Once	
the	 score	 has	 been	 calculated,	 a	 Mul,ple	
Measures	 Summary	 Report	 is	 uploaded	 to	 EDS,	
which	is	then	to	be	reviewed	and	released	by	the	
Principal.	 Effec,veness	 Ra,ngs	must	 be	 released	
to	 teachers	 by	 January	 31st	 (if	 applicable)	 and	
June	30th,	therefore	any	outstanding	MMS	reports	
are	automa,cally	released	on	those	dates.		

0.00	-	0.49	
Failing	

0.50	-	1.49	
Needs	Improvement

1.50	-	2.49	
Proficient

2.50	-	3.00	
Dis*nguished

Temporary	Professional	
Employees	(TPE)	are	new,	non-
tenured	teachers	in	their	first	
three	years	of	employment.	

Mid-Year	MMS	Report		
Only	2nd	and	3rd	year	teachers,	
who	have	a	5-month	ra,ng	
period,	receive	an	MMS	
following	the	fall	ra,ng	period	
(i.e.,	Mid-Year	MMS).	

Teacher	Type
Principal	Review	&	
Release	to	Teacher

Deadline	for	Teachers	to	
Receive	MMS	Report

Mid-Year 
MMS

2nd	&	3rd	Year	TPE 1/22/18	–	1/31/18 January	31,	2018

End-of-Year 
MMS

All	Teachers 5/31/18	–	6/13/18 June	30,	2018



Teacher	Mul,ple	Measure	Summary
In-Depth	Look:	Mul*ple	Measure	Summary	
Teacher	Effec,veness	Ra,ngs	are	based	on	all	 available	data,	with	 scores	 from	
each	 measure	 weighted	 according	 to	 Pennsylvania	 Department	 of	 Educa,on	
(PDE)	 regula,on.	 	Not	all	 teachers	have	data	 for	each	of	 the	measures.	 	Also,	
note	that	if	a	teacher	is	in	a	PDP	year,	the	most	recent	observa*on	score	will	
be	used	 in	 the	MMS	 calcula*on.	The	 tables	 below	 show	 the	different	ways	 a	
teacher’s	Effec,veness	Score	can	be	calculated	based	on	available	data.			

		All	Data	Available

	One	Missing	Component	

Two	Missing	Components

Three	Missing	Components

Understanding	the	Teacher	Mul*ple	Measure	Summary	
The	following	page	shows	an	example	MMS	Report.	As	shown,	scores	for	each	
measure	are	presented	in	addi,on	to	Domain-level	observa,on	scores.	The	key	
terms	below	will	help	guide	understanding	of	Effec,veness	Scores	and	Ra,ngs.	

Ra*ng:	0-3	score	teacher	received	for	that	measure	
Factor:	Weight	for	that	score	(e.g.,	a	factor	of	15%	for	Teacher-Specific	PVAAS	
means	that	score	counts	towards	15%	of	the	teacher’s	Effec,veness	Score)	
Earned	Points:	Total	amount	of	points	for	that	measure	that	will	contribute	to	
the	teacher’s	Effec,veness	Ra,ng	and	Score.	Can	be	found	be	mul,plying	the	
Ra,ng	by	the	Factor.	The	maximum	earned	points	total	is	3	
Teacher	Effec*veness	Ra*ng	Earned	Points:	Overall	Teacher	Effec,veness	Score	
Teacher	Effec*veness	Ra*ng	Converted:	Effec,veness	Ra,ng/Performance	Level	
Overall	Ra*ng:	Designa,on	of	Sa,sfactory	or	Unsa,sfactory  

Teacher	
Observa*on

Student	Learning	
Objec*ves

Teacher-Specific	
PVAAS

School	Performance	
Profile

50% 20% 15% 15%

Observa*on SLO PVAAS SPP

50% 35% — 15%

65% 20% 15% —

70% — 15% 15%

Observa*on SLO PVAAS SPP

65% 35% — —

85% — — 15%

85% — 15% —

Observa*on SLO PVAAS SPP

100% — — —
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Available	Data	from	Previous	
Year	
Tenured	teachers	currently	in	a	
PDP	year	who	received	a	
Proficient	or	Dis,nguished	
ra,ng	the	previous	ra,ng	period	
are	not	formally	observed.	Thus,	
the	observa,on	score	used	to	
calculate	their	Effec,veness	
Score	and	Ra,ng	comes	from	
their	most	recent	formal	
observa,on	year.		

Teacher-Specific	PVAAS	and	SPP	
scores	come	from	
Pennsylvania’s	Department	of	
Educa,on	and	are	provided	in	
fall	of	the	following	school	year.	
In	order	to	deliver	Effec,veness	
Scores	and	Ra,ngs	at	the	
conclusion	of	the	fall	ra,ng	
period,	the	District	uses	Student	
Learning	Objec,ve,	Teacher-
Specific	PVAAS,	and	SPP	scores	
from	the	previous	school	year.	
To	calculate	Effec,veness	Scores	
and	Ra,ngs	at	the	conclusion	of	
the	spring	ra,ng	period,	the	
District	uses	Teacher-Specific	
PVAAS	and	SPP	scores	from	the	
previous	school	year.	

Only	teachers	who	are	on	a	5-
month	ra,ng	period	will	receive	
an	MMS	following	the	fall	ra,ng	
period	(i.e.,	a	Mid-Year	MMS).

See	sample	MMS	on	next	page	for	
teacher	with	missing	SPP	data



Teacher	Mul,ple	Measure	Summary
	

1st	Year	Teachers	and	Tenured	Teachers	in	PAR	

1st	 Year	 Teachers	 and	Tenured	Teachers	 in	PAR	do	not	 receive	an	Effec,veness	
Ra,ng	for	Dis,nguished,	Proficient,	Needs	Improvement,	or	Failing.	Instead,	the	
teacher’s	overall	ra,ng	of	Sa,sfactory	or	Unsa,sfactory	will	be	made	by	the	PAR	
Panel.		

Implica*ons	for	Needs	Improvement	Ra*ngs	

Teachers	who	receive	a	Needs	Improvement	Effec,veness	ra,ng	must	complete	
a	 Performance	 Improvement	 Plan	 (PIP),	 which	 can	 be	 coach-driven	 or	 self-
directed.	 Furthermore,	 any	 teacher	who	 receives	 a	Needs	 Improvement	 ra,ng	
will	 be	 formally	observed	 the	 following	 school	 year.	 The	 length	of	 the	PIP	and	
frequency	of	formal	observa,ons	will	be	based	on	their	tenured	status.		

The	 second	 Effec,veness	 Ra,ng	 of	 Needs	 Improvement	 in	 the	 same	
cer,fica,on	within	a	span	of	10	years	of	the	first	Needs	Improvement	Ra,ng	
will	be	considered	Unsa,sfactory.			

Implica*ons	for	Failing	Ra*ngs	

Tenured	teachers	who	receive	a	Failing	End-of-Year	ra,ng	will	be	enrolled	in	the	
Peer	 Assistant	 and	 Review	 (PAR)	 program	 for	 the	 following	 school	 year.	 Non-
Tenured	(2nd	and	3rd	year)	teachers	who	receive	a	Failing	ra,ng	can	be	dismissed,	
a	recommenda,on	made	by	the	Principal.	Those	who	are	retained	will	complete	
a	coach-driven	PIP.		
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Performance	Improvement	
Plan	(PIP):	An	individualized	
support	plan	that	is	developed	
in	collabora,on	with	the	
Principal	and	teacher	to	
address	areas	of	concern	
related	to	the	contribu,ng	
factors	of	a	teacher’s	Mul,ple	
Measures	Summary	(MMS).	
The	PIP	will	last	the	dura,on	of	
next	ra,ng	period.	

Peer	Assistance	and	Review	
(PAR):	A	year-long	program	for	
all	first	year	temporary	
professional	teaching	
employees	and	for	tenured	
employees	who	received	an	
Unsa,sfactory	Effec,veness	
ra,ng	the	previous	ra,ng	
period.	Teachers	in	PAR	receive	
one	formal	observa,on	
towards	the	end	of	the	spring	
observa,on	window.		

Pre-K	Teachers:	Pre-K	teachers	
do	not	par,cipate	in	the	PAR	
program	regardless	of	their	
effec,veness	ra,ng.	

See	PGS	Manual	for	more	
informa,on	on	Performance	
Improvement	Plan	
requirements	and	policies.		

Teacher	Type Implica*ons	&	PIP	Length

Non-Tenured	Teacher:		
Mid-Year	MMS

Grounds	for	Dismissal	
If	Retained:		
•	Complete	PIP	
•	Receive	1	Formal	Observa*on

Non-Tenured	Teacher:	
End-of-Year	MMS

Grounds	for	Dismissal

Tenured	Teacher Enter	Peer	Assistance	and	Review

PIP	Length
Number	of	Formal	

Observa*on

Non-Tenured	Teacher 5-months 1

Tenured	Teacher 10-months 2

https://goo.gl/7WFV6V
https://goo.gl/7WFV6V
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Non-Teaching	Professional	Employee	
Observa,on		

What	is	Non-Teaching	Professional	Employee	Observa*on?  
NTPE	observa,on	and	prac,ce	is	evaluated	using	a	rubric	specific	to	the	NTPE’s	
job	du,es	and	responsibili,es	 (see	Appendix	C	and	D	 for	Nurse	and	Counselor	
Observa,on	rubrics,	respec,vely).	Skills	and	competencies	are	divided	into	four	
Domains:	Planning	&	Prepara8on,	Educa8onal	Environment,	Delivery	of	Service,	
and	Professional	Development.		

Who	is	Formally	Observed?  
NTPEs	 follow	 an	 observa,on	 cycle	 specific	 to	 their	 posi,on.	 Counselors	 and	
nurses	 are	 formally	 observed	 and	 evaluated	by	 their	 Principal	while	 the	 other	
groups	 are	 observed	 by	 a	 centrally	 located	 supervisor.	 This	 table	 shows	 the	
frequency	of	observa,ons	required	by	the	Principal.	 

How	do	formal	NTPE	observa*ons	capture	NTPE	prac*ce?	

When	NTPEs	are	formally	observed,	they	will	receive	a	numerical	score	of	0,	1,	2,	
or	 3	 on	 each	 of	 the	 10	 components	 in	 their	 rubric.	 Component	 scores	
correspond	with	performance	levels	ranging	from	Dis,nguished	(3)	to	Failing	(0).	
Component	 scores	within	 the	 same	Domain	are	averaged	 together	 to	 create	a	
Domain	 score.	 An	 overall	 observa,on	 score	 is	 calculated	 by	 averaging	 the	
Domain	scores.	All	observa,on	scores	are	averaged	across	 the	ra,ng	period	to	
produce	one	observa,on	score	to	be	factored	into	the	Effec,veness	Ra,ng.	

What	is	the	formal	observa*on	process?	

NTPEs	 can	 be	 observed	 by	 their	 Principal,	 Assistant	 Principal,	 or	 Assistant	
Superintendent.	 Formal	 observa,ons	 include	 both	 numerical	 scores	 (0-3)	 and	
qualita,ve,	wrijen	feedback	on	all	10	components.	 	Since	the	work	of	nurses	
and	 counselors	 is	 sensi*ve	 in	 nature,	 observers	will	 primarily	 use	 evalua*ve	
conferences	 with	 the	 NTPE	 to	 collect	 evidence	 and	 discuss	 performance	
rela*ve	 to	 the	 10	 components	 of	 their	 rubric.	Within	 the	 rubric,	 there	 are	
components	with	evidence	that	can	be	collected	via	direct	observa,on.	 In	 this	
case,	 observers	 should	 follow	 the	 same	 process	 used	 for	 teachers	 which		
involves	a	pre-	and	post-conference	and	observa,on.		

Note:		
All	other	NTPEs	
not	listed	here	
are	observed	by	
a	Central	Office	
Administrator.

Fall	
September	5,	2017	-		
January	12,	2018

Spring	
February	1,	2018	-		
May	18,	2018

Nurses 1 1
Counselors 1 1

Non-Teaching	Professional	
Employees	(NTPEs)	include:	
‣ Academic	Coaches	
‣ Consul*ng	Teachers	
‣ Counselors	
‣ Educa*onal	Technology	
Specialists	

‣ Nurses	
‣ Occupa*onal/Physical	
Therapists	

‣ Psychologists	
‣ Social	Workers	
‣ Special	Needs	
Coordinators	

NTPEs	who	are	at	mul*ple	
schools	will	be	observed	at	
their	payroll	school.	

Default	Observa*on	Scores:	
NTPEs	who	do	not	receive	a	
required	formal	
observa,on(s)	are	given	a	
default	score	of	2	(Proficient)	
for	that	observa,on	



NTPE	Observa,on
			

		

Evalua,ve	 Conferences	 can	 occur	 as	 frequently	 as	 needed	 to	 collect	 evidence	
rela,ve	 to	each	of	 the	10	 components	of	 the	 rubric.	 The	 conferences	offer	an	
opportunity	 for	 rich	discussion	between	 the	NTPE	and	observer	 in	 addi,on	 to	
providing	opportuni,es	for	NTPEs	to	share	evidence	that	highlights	the	por�olio	
of	their	work.	

In-Depth	Look:	NTPE	Observa*ons	

	

The	 formal	observa,on	 should	be	 scheduled	 in	 advance	with	enough	,me	 for	
both	the	NTPE	and	observer	to	adequately	prepare	for	the	observa,on.	The	Pre-
Observa,on	Conference	should	be	scheduled	a	minimum	of	48	hours	in	advance	
of	 the	ac,vi,es	being	observed.	The	Pre-Observa,on	Conference	may	address	
some	of	the	following	items	and	more:		

‣ List	the	objec,ve(s)	for	the	ac,vi,es	

‣ Describe	 your	 process	 for	 determining	 the	 objec,ve(s)	 and	 what	 you	
considered	to	ensure	they	were	the	appropriate	objec,ves	

‣ How	will	you	determine	success	or	posi,ve	outcome	for	these	ac,vi,es?		

‣ What	else	should	the	observer	look	for?	

During	the	Pre-Observa,on	Conference,	observers	should	refer	the	NTPE	to	the	
10	components	of	their	rubric.	 	This	is	an	opportunity	for	observers	and	NTPEs	
to	have	a	professional	conversa,on	reinforcing	and	enhancing	prac,ces.	
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F	=	Fall	Observa*on	Period	
S	=	Spring	Observa*on	
Period	

See	Appendix	C	for	Nurse	
Observa*on	Rubric	and	
Appendix	D	for	Counselor	
Observa*on	Rubric	



NTPE	Observa,on
	

The	purpose	of	observa,ons	is	to	verify	and	validate	performance	and	support	
growth	 for	NTPEs	 across	 the	District.	 In	 addi,on,	 they	will	 be	used	 to	provide	
effec,ve	 feedback,	 construc,ve	 cri,cism,	 as	 well	 as	 the	 strengths,	 and	
opportuni,es	for	improvement	in	the	NTPE’s	prac,ce.	 	During	the	observa,on,	
observers	 should	 take	 notes	 and	 collect	 evidence	 rela,ve	 to	 the	 observable	
components.	Addi,onal	evidence	can	be	added	by	the	NTPE	as	ar,facts	in	EDS,	
and	during	the	pre-	and	post-observa,on	conferences.		

The	 observer	 will	 enter	 scores	 and	 wrijen	 feedback	 for	 the	 observable	
components	 in	 EDS.	Observers	 should	 share	 the	observa,on	as	 a	 “Drae”	with	
the	NTPE,	to	allow	NTPEs	to	respond	to	feedback,	and	upload	relevant	ar,facts	
and	evidence.	

The	Post-Observa,on	Conference	is	another	important	opportunity	to	engage	in	
professional	 dialogue	 regarding	 the	 complexi,es	 of	 their	 prac,ce.	 The	 Post-
Observa,on	Conference	may	address	some	of	the	following	items	and	more:	

‣ Did	you	accomplish	the	objec,ves	of	the	ac,vity?		How	do	you	know?	

‣ If	 you	 had	 a	 chance	 to	 perform	 this	 ac,vity	 again,	 what	 would	 you	 do	
differently,	from	planning	through	execu,on?	

For	school	counselors,	Principals	will	also	review	evidence	via	por�olio	and	case	
examples.	 Aeer	 the	 Post-Observa,on	 Conference,	 Principals	 will	 submit	 the	
formal	observa,on	as	complete	in	EDS.	  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NTPE	School	Performance	Profile		
What	is	the	School	Performance	Profile?	

School	Performance	Profile	(SPP)	 is	Pennsylvania’s	school	accountability	model	
used	to	capture	a	school's	overall	performance.	The	SPP	incorporates	 	a	variety	
of	weighted	indicators—both	academic	and	nonacademic—to	capture	a	school’s	
overall	performance.	These	include	student	performance	and	growth	on	PSSA	or	
Keystone	 Exams,	 school	 gradua,on	 rate	 and/or	 promo,on	 rates,	 and	
ajendance,	among	other	indicators.	SPP	scores	range	from	0	to	107.	Schools	can	
earn	up	 to	100	points	based	on	a	 school’s	performance	across	 four	 categories	
(Academic	Achievement,	 Academic	Growth,	 Closing	 the	Achievement	Gap,	 and	
Other	Academic	 Indicators).	Addi,onally,	 schools	have	 the	opportunity	 to	earn	
up	to	seven	“extra	credit”	points	for	advanced	student	performance.	

Who	receives	a	School	Performance	Profile	score?	

Only	NTPEs	who	were	assigned	 to	a	 school	prior	 to	February	1	will	 receive	an	
SPP	score.	Addi,onally,	NTPEs	who	were	centrally	 located	and	not	assigned	 to	
provide	direct	services	to	any	school	would	not	receive	an	SPP	score.	

What	is	the	School	Performance	Profile	Process?	

Since	 SPP	 scores	 are	 calculated	by	 the	Pennsylvania	Department	of	 Educa,on,	
NTPEs	do	not	need	to	submit	anything	rela,ve	to	their	SPP.	

How	does	the	School	Performance	Profile	Capture	NTPE	Performance?	

Since,	a	school’s	SPP	score	for	the	current	academic	year	won’t	be	released	un,l	
fall	of	the	following	school	year,	the	SPP	score	used	to	calculate	an	NTPE’s	overall	
ra,ng	 relates	 to	 the	 school(s)	 they	were	 at	 during	 the	 PREVIOUS	 school	 year.	
Specifically,	the	SPP	is	based	on	the	school(s)	that	the	NTPE	was	associated	with	
on	January	31	through	the	end	of	the	previous	school	year.	

 
The	 school's	 SPP	 score	 (ranging	 from	0-107),	 is	 converted	 to	a	0-3	 score	using	
the	following	formulas	provided	by	the	Pennsylvania	Department	of	Educa,on.	
Please	keep	in	mind	that	NTPEs	who	were	at	different	schools	from	January	31	
through	the	end	of	the	previous	school	year	will	first	need	to	calculate	the	0-3	
score	for	each	school	and	then	average	them	together.		

Note:	Manually	calculated	values	should	be	truncated	to	2	decimal	places. 

NTPEs	may	access	their	SPP	
scores	via	the	District’s	
School	Performance	Profile	
app	by	logging	into	the	
District’s	Master	login	page.	
The	School	Performance	
Profile	App	allows	NTPEs	to	
see	the	SPP	scores	used	to	
calculate	their	effec*veness	
scores	and	ra*ngs	from	the	
current	and	previous	school	
years	



NTPE	Mul,ple	Measure	Summary	
What	is	a	Mul*ple	Measure	Summary?	

Non-Teaching	Professional	Employees	(NTPEs)	are	evaluated	on	two	measures	of	
Educator	 Effec,veness,	 which	 determine	 the	 overall	 Effec,veness	 Ra,ng:	
Observa,on	 and	 School	 Performance	 Profile.	 The	Mul,ple	Measure	 Summary	
(MMS)	 shows	 the	 score	 for	 each	 measure,	 when	 available,	 and	 their	 overall	
Effec,veness	Score	and	Ra,ng.		

Who	receives	a	Mul*ple	Measure	Summary?	

All	NTPEs	receive	an	MMS	every	year	based	on	currently	available	data	for	each	
of	 two	measures	 of	 Effec,veness.	 The	NTPE	 ra,ng	period	 is	 10	months,	 so	 all	
data	available	during	that	window	is	averaged	into	one	score	for	each	respec,ve	
measure	 (i.e.,	 mul,ple	 observa,ons	 during	 the	 school	 year	 are	 averaged	 into	
one	Observa,on	score	for	the	End-of-Year	MMS	Report).		

How	does	the	Mul*ple	Measure	Summary	capture	NTPE	prac*ce?		

Each	 measure	 of	 the	 NTPE	 Evalua,on	 System	 captures	 different	 aspects	 of	
prac,ce.	 Collec,vely,	 the	 measures	 provide	 a	 comprehensive	 assessment	 of	
effec,veness	as	it	captures	both	NTPE	prac,ce	and	building-level	indicators.			

To	 calculate	 an	 overall	 Effec,veness	 Ra,ng,	 the	 score	 from	 each	 Effec,veness	
measure	 is	 converted	 to	a	0-3	 scale.	 These	 converted	 scores	are	mul,plied	by	
their	respec,ve	weights	described	below,	and	then	added	together	to	create	a	
final	 NTPE	 Effec,veness	 Score.	 Scores	 for	 each	 measure,	 and	 the	 overall	
Effec,veness	Ra,ng	correspond	with	four	performance	levels,	shown	below.					

What	is	the	Mul*ple	Measure	Summary	Process?	

At	 the	 conclusion	 of	 the	 ra,ng	 period,	 the	
Evalua,on	 team	 works	 with	 the	 District’s	
Office	 of	 Informa,on	 Systems	 to	 calculate	
every	 NTPE’s	 MMS.	 Once	 the	 score	 has	
been	 calculated,	 a	 Mul,ple	 Measures	
Summary	Report	is	uploaded	to	EDS,	which	
is	 then	to	be	reviewed	and	released	by	the	
Principal.	 Effec,veness	 Ra,ngs	 must	 be	
released	 to	 NTPEs	 by	 June	 30th,	 therefore	
any	 outstanding	 MMS	 reports	 are	
automa,cally	released	on	those	dates.		

Principal	Review	&	
Release	to	NTPE

Deadline	for	NTPE	to	
Receive	MMS	Report

End-of-Year MMS 5/31/18	–	6/13/18 June	30,	2018

0.00	-	0.49	
Failing	

0.50	-	1.49	
Needs	

Improvement

1.50	-	2.49	
Proficient

2.50	-	3.00	
Dis*nguished



NTPE	Mul,ple	Measure	Summary

In-Depth	Look:	Mul*ple	Measure	Summary	

NTPE	 Effec,veness	 Scores	 and	 Ra,ngs	 are	 based	 on	 all	 available	 data,	 with	
scores	 from	each	measure	weighted	 according	 to	Pennsylvania	Department	of	
Educa,on	 (PDE)	 regula,on.	 The	 table	 below	 show	 two	 ways	 an	 NTPE’s	
Effec,veness	 Score	 can	 be	 calculated	 based	 on	 the	 number	 of	 measures	 for	
which	an	NTPE	has	available	data.			

All	Data	Available	

One	Missing	Component	

Understanding	the	NTPE	Mul*ple	Measure	Summary	

The	following	page	shows	an	example	MMS	Report.	As	shown,	scores	for	each	
measure	are	presented	in	addi,on	to	Domain-level	observa,on	scores.	The	key	
terms	below	will	help	guide	your	understanding	of	 the	Effec,veness	Score	and	
Ra,ng.	

Ra*ng:	0-3	score	received	for	that	measure	
Factor:	Weight	for	that	score	(e.g.,	a	factor	of	80%	for	Observa,on	
and	Prac,ce	 Score	means	 that	 score	 counts	 towards	 80%	of	 the	
NTPE	Effec,veness	Score)	
Earned	Points:	Total	amount	of	points	 for	 that	measure	 that	will	
contribute	to	the	Effec,veness	Ra,ng	and	Score.	Can	be	found	be	
mul,plying	the	Ra,ng	by	the	Factor.	The	maximum	earned	points	
total	is	3	
Teacher	 Effec,veness	 Ra,ng	 Earned	 Points:	 Overall	 NTPE	
Effec,veness	Score	
Teacher	 Effec*veness	 Ra*ng	 Converted:	 Effec,veness	 Ra,ng	 or	
Performance	Level	
Overall	Ra*ng:	Designa,on	of	Sa,sfactory	or	Unsa,sfactory	

If	 there	 is	 no	 SPP	 score,	 the	 Observa,on	 will	 count	 as	 100%	 of	 the	 NTPE	
Effec,veness	Score.	
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NTPEs,	as	with	all	educators,	
will	always	have	an	
observa*on	score.	

NTPE	Observa*on School	Performance	Profile

100% —

NTPE	Observa*on School	Performance	Profile

80% 20%
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SDP	Modified	Danielson	Framework	For	Teaching	
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Appendix	B			
PVAAS	Tracking	Sheet 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Appendix	C			
Nurse	Observa8on	Rubric	and	Evidence	
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Appendix	D			
Counselor	Observa8on	Rubric	and	Evidence 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Appendix	E			
Counselor	Observa8on	In-Depth	Workbook	

School	Counselor	should	present/Principal	can	ask	to	see: 
• Case	examples	of	children	of	different	chronological/developmental	ages,	performance	levels	(high	need/low	

performance;	high	need/high	performance;	low	need/high	performance;	low	need/low	performance)		
• Individual	Tier	2	service	plans	(i.e.	counseling	plan,	behavioral	plan,	academic	plan,	college/career	plan) 
• Group	Tier	2	programs	(i.e.	Social/Emo,onal	Curriculum,	Check	In/Check	Out) 
• Individual	Tier	3	involvement	(i.e.	Collabora,on	for	referral	and		interven,on	strategies	with	school-based	program,	

BHRS,	STS,	CASST,	TESC,	on-site	OP	or	external	MH	service	provider,	SAP	team) 
• School-wide	interven,on	advocated,	supported	or	developed 
• Interdisciplinary	team	mee,ng	notes,	including	facilita,on	of	discussion	and	recommenda,ons	for	developmentally	

appropriate	and	evidence-based	strategies/services 
• Above	examples	show:	

o Jus,fica,on	for	service	delivery	and/or	referral	 
o Ra,onale	for	developmental	appropriateness	 
o Data	used	related	to	child/teen	development,	the	need	for	the	service,	to	determine	goals/interven,ons/

strategies,	for	progress	monitoring	
o Evidence-based	prac,ces 

Principal	Can	Observe:		
• Interagency	Mee,ng	
• Social/emo,onal	curriculum	or	groups	(No	individual	counseling	observa,on)		

Assess	for	the	Following:	
1.	 	Services	provided	are	developmentally	appropriate	for	(age-related	needs,	gender,	culture,	skills/interests,	learning	

capacity,	social/emo,onal	ability) 
2.	 Service	development	and	delivery	considers	special	developmental	concerns/needs	(i.e.	SPED,	Mental	Health	

diagnoses,	history	of	trauma,	poverty,	grief,	DHS	involvement,	teen	pregnancy,	juvenile	jus,ce	involvement,	etc.)	 
3.	 Services	provided	are	 
 Evidence-based	
 Data	Driven	
 Comprehensive	to	address	behavioral,	mental	health,	social,	academic	needs	
 Highly	customized/individualized	/differen,ated	for	typical	development	and	special	concerns	

Possible	Guiding	Ques,ons:	
• How	do	you	ensure	that	your	program	is	differen,ated	and	developmentally	appropriate?	
• In	planning	for	your	program,	how	do	you	adapt	to	the	varying	needs	of	your	students?	
• Tell	me	what	your	greatest	challenges	are	in	mee,ng	the	needs	of	all	students.	
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School	Counselor	should	present/Principal	can	ask	to	see: 
• Por�olio	of	resources	covering	mul,-disciplinary,	comprehensive	and	specialized	needs	–	i.e.	females,	males,	

LGBTQ,	trauma,	teen	pregnancy,	grief/loss,	mental	health,	physical	disability,	learning	disability,	college/career.	
• Range	of	categories	and	knowledge	within	each	of	the	above	categories	–	i.e.	Mental	Health	special,es	in	anxiety,	

divorce,	grief	loss,	trauma	
• Resources	that	are	evidence-based	
• Combina,on	of	resources	that	are	informa,onal,	programma,c,	community-based,	family-based,	evidence-based	
• Evidence	of	going	to	PD,	ideas/resources	brought	back	and	programming	or	PD	facilitated		
• Examples with rationale of how counselor differentiated referral linkage for different children/families  
• Evidence of work with SAP assessor, DHS, CUA, CRC, Mental Health Providers  (referral made and outcomes) 
• Evidence of work with families on obtaining MA  

Principal	Can	Observe:				
• Interagency	Mee,ng	regarding	resource	linkage	
• PD	facilita,on	related	to	resource	linkage	

Assess	for	the	Following:	
1.	 Resources	are	mul,-disciplinary,	comprehensive,	differen,ate	and	evidence-based	
2.	 Resources	are	extensive,	are	u,lized	in	prac,ce	to	meet	data-driven	needs	of	school:	

• Extensive	resource	library	appropriate	for	needs	of	the	school	
• Resources	span	beyond	local	community,	to	include	state	and	na,onal	resources	
• Counselor	uses	resources	to	comply	with	regula,ons	and	best	prac,ces	
• 	Counselor	uses	resources	to	develop	individual,	group	or	school-wide	programming	

3.	 Counselor	uses	resources	to	make	appropriate	referrals	
4.	 Counselor	is	linked	with	community	providers	to	provide	essen,al	needs	of	the	child/family	and	students	

• Knows and utilizes SAP assessor with follow up 
• Counselor	has	rela,onships	with	mental	health,	community,	college	and	career	resource	and	works	in	

partnership	to	provide	services	or	informa,on	
• Counselor	has	rela,onships	with	par,al	and	inpa,ent	hospitaliza,ons	and	Crisis	Response	Center		

o Makes	appropriate	referrals	
o Par,cipates	in	discharge	planning	mee,ngs	

• Counselor	has	rela,onship	with	DHS	and	CUA	and	works	appropriately	with	these	en,,es	
• Counselor understands the MA process and successfully assists families obtaining MA 
• Counselor	is	a	member	of	local,	state,	or	na,onal	organiza,ons	

Possible	Guiding	Ques,ons:	
• What	evidence-based	programs	are	you	using?	
• How	do	you	collaborate	with	stakeholders	to	iden,fy	and	locate	resources?	
• What	are	your	“go	to”	resources	and	why?	

	 Educator	Evalua,on	|	Tomorrow’s	Possibility.	Captured	Today.					�79



	

School	counselor	should	present/Principal	can	ask	to	see:	
• Student	Recogni,on	–	Individual,	group	or	school	wide	programs	
• Mee,ng	notes	with	student	and/or	families	documen,ng	student	strengths	
• Strength-based	programming	(group	or	individual)	to	develop	child	resiliency	

Principal	Can	Observe:		
• Interagency	Team	Mee,ngs	where	counselor	shows	respect,	rapport	and	strength-based	approaches	to	addressing	

issues	
• Group	social/emo,onal	curriculum	which	teaches	and	models	respect	and	rapport	building	through	cultural,	age,	

developmental	and	personal	sensi,vi,es	
Assess	for	the	Following:	

1.	 Counselor	has	genuine	rela,onships	with	students	–	i.e.	knows	students’	names	and	uses	them,	interacts	with	
students	and	knows	them	as	individuals,	know	their	interests,	who	their	friends	are,	what	they	needs	and	want	

2.	 Counselor		approaches	students	as	individuals	and	understand	individual	needs,	cultural,	age	and	developmental	
difference		

3.	 Counselor	takes	ini,a,ve	to	assist	students	and	families		
• Counselor	builds	rapport	and	respect	by	showing	interest	in	child,		cares	and	ini,ates	help	for	child	and	family	
• Counselor	seeks	out	students	with	internalizing	behaviors	who	others	may	overlook	

4.	 Counselor	is	strength-based		
• Counselor	builds	programs	to	foster	child	resiliency	
• Counselors	have	strength-based	views	of	and	rela,onships	with	families	

5.	 Students,	teachers,	parents	seek	out	counselor	for	assistance		
Possible	Guiding	Ques,ons:	

• How	do	you	model	respect	and	rapport	for	all	students	and	staff?	
• How	do	you	see	your	modeling	of	respect	and	rapport	influencing	student	behavior?	
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School	Counselor	should	present/Principal	can	ask	to	see: 

• Universal	behavior	planning	for	Tier	1	
• Tier	2	–	Classroom	or	group	behavior	planning	
• Individual	Tier	2	Behavior	Planning	with	suppor,ng:		

o FBA	or	ABC	data	collected		
o Collabora,on	with	the	child,	teacher	and	family	to	iden,fy	target	behaviors	and	replacement	behaviors,	

Development	of	measurable	behavioral	goals	
o Development	of	antecedent,	modeling/teaching,	consequent	and	reinforcement	interven,ons	
o Progress	monitoring	and	revision	of	goals	and	interven,ons	based	on	progress	
o Example	of	de-escala,on	ajempt	that	resulted	in	child	calming	down,	with	explana,on	why	it	was	

successful	
o Example	of	de-escala,on	ajempt	that	resulted	in	crisis	and	what	contributed	to	that	(child’s	mental	state	

due	to	trauma,	what	could	have	been	done	differently,	etc.)	
• Tier	3	Referral	with	jus,fica,on	and	evidence	of	Tier	2	interven,ons	

Principal	Can	Observe:		
• Social/Emo,onal	Curriculum,	Conflict	Resolu,on	
• Documenta,on:		FBA,	Behavioral	Data,	Safety	Plan,	Tier	2	Plan	

Assess	for	the	Following:	
1.	 Counselor	upholds	classroom	rules,	mo,vates	students,	and	students	are	responsive	
2.	 Counselor	recommends/develops	behavior	support	strategies	that	are	measurable	and	appropriate		for	universal,	

classroom,	individual	
3.	 Counselor	uses	appropriate	crisis	management	and	de-escala,on	techniques	

• Counselor	follows	appropriate	behavioral	health	emergency	protocol	
• Counselor	is	not	a	trigger	to	escalate	by	using	inappropriate	technique	
• Counselor	is	not	a	bystander	

Possible	Guiding	Ques,ons:	
• How	does	your	management	program	take	into	account	child	development	theory?	
•     How	do	you	exhibit	respect	for	students	while	refusing	to	accept	nega,ve	behavior? 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School	Counselor	should	present/Principal	can	ask	to	see: 
• Examples	of	strategies	for	physical	environment	that	are	evidence-based	and	cases	where	implemented	effec,vely	
• Example	of	strategies	for	individual	student	that	are	evidence	based	to	reduce	distrac,on	and	off-task	behavior	and	

show	how	it	was	effec,ve	
Principal	Can	Observe:		

• Counselor	PD	and	resources	on	reducing	environmental	distrac,on	
• Counselor	running	a	group	in	appropriate	environment,	physical	set	up	

Assess	for	the	Following:	
1.	 Counselor	office	is	safe,	organized	and	clujer-free	
2.	 Counselor	uses	appropriate	structure	of	sea,ng	and	room	conducive	to	group	and	to	individual	counseling	and	to	

social/emo,onal	teaching	
3.	 Counselor	keeps	confiden,al	informa,on	out	of	sight	and	in	locked	cabinet	
4.	 Counselor		contributes	as	a	resource	for	organizing	space	to	enhance	climate	and	safety		

Possible	Guiding	Ques,ons:	
• How	do	you	make	the	best	use	of	your	physical	space	when	delivering	services	to	students?	
• Does	your	use	of	physical	space	promote	your	role	as	a	counselor?	
• Is	your	physical	space	arranged	to	promote	confiden,ality	when	working	with	students	and	others? 
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School	Counselor	should	present/Principal	can	ask	to	see:		
• Proac,ve	wrijen	correspondence	addressing	a	student	
• Example	of	strength-based	communica,on	
• Resiliency-based	programming	
• Bibliotherapy	u,lized	in	counseling		
• Example	of	individual	and	group	sessions	that	have:	

o Short-term	and	long-term	goals		
o Corresponding	lesson	plan	content	that	is		

‣ age	appropriate		
‣ academically	appropriate		
‣ developmentally	appropriate			

o How	progress	was	monitored		
o Student	Follow	Up	and	Feedback	

Principal	Can	Observe:		
• Social/emo,onal	Lesson	Plan	
• Counselor	Mee,ng	with	student	

Assess	for	the	Following:	
1.	 Counselor	communicates	effec,vely	to	individual	students	or	groups,	using	age,	academic	and	developmentally	

appropriate	language	and	materials 
2.	 Counselor	communica,on	is	strength-based 
3.	 Counselor	closes	the	loop,	provides	follow	up	or	feedback	 

• Counselor	encourages	student	responding	and	students	are	responsive	to	counselor 
4.	 Counselor	completes	long-term	group	and	individual	counseling	plans 

• Counselor	reviews	and	ensures	understanding	of	session	goals	and	content	at	each	session,	monitors	
student	responses,	communicates	feedback	and	provides	suppor,ve	follow	up 

• Counselor	monitors	student	response	to	interven,ons	and	progress	
5.	 Uses	appropriate	bibliotherapy	in	counseling	

Possible	Guiding	Ques,ons:	
• How	do	you	check	for	student	understanding	when	delivering	services?	
• What	media	do	you	use	to	communicate	with	your	stakeholders?	
• How	do	you	view	your	role	in	communica,ng	with	stakeholders?	
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School	Counselor	should	present/Principal	can	ask	to	see:	

• Examples	of	group	curriculum	using	crea,ve	techniques	to	elicit	discussion	from	all	par,cipants		
• Example	of	collabora,on	with	teacher	to	create	coopera,ve	learning	groups	to	address	behavioral,	emo,onal,	

development	needs 
Principal	Can	Observe:		
								•  Group	Curriculum	
Assess	for	the	Following:	

1.	 Counselor	has	discussions	in	the	appropriate	place	and	,me	
2.	 Counselor	uses	open-ended	ques,ons	to	elicit	responses 
3.	 Counselor	focus	is	on	child	during	the	discussion	without	distrac,on	
4.	 Counselor	focuses	fairly	on	all	children	in	group	
5.	 Counselor	collaborates	with	teacher	to	create	coopera,ve	learning	groups		

 Possible	Guiding	Ques,ons:	
• How	do	you	employ	ques,oning	and	discussion	techniques	to	improve	your	students’	understanding?	
• How	do	you	encourage	students	to	ask	ques,ons?	
• Are	you	comfortable	with	permiing	open	discussion	in	a	student	group?	
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School	Counselor	should	present/Principal	can	request	to	see: 
• Examples	of	Service	planning,	which	includes:	

o Individual,	small	group,	class,	school-wide	program	delivery	
o Research	and	consulta,on	to	develop	and	implement	effec,ve	interven,ons	(i.e.	data	from	Naviance,	

grades,	assessments,	college	and	career	data,	ajendance	and	truancy,	Behavioral	health	data	for	,er	2	
interven,ons	and	,er	3	referral) 

o Data	used	to	assess	individual	and	school-wide	needs	to	inform	program	planning	
o Programming	that	considers	at-risk	and	other	behavioral,	emo,onal,	social,	developmental,	and	physical	

informa,on		
o Evidence-based	strategies	and	interven,ons	used	
o Posi,ve	outcomes	(i.e.	reduced	suspensions,	crises	calls,	bullying	reports,	etc.)	
o Revision	of	programming	as	appropriate	based	on	outcome	data	and	progress	monitoring	

Assess	for	the	Following:	
1.	 Programming	is	responsive	to	the	needs	of	the	school	

• Counselor	uses	data	about	individual	child	or	school-wide	data	
2.	 Counseling	plan	addresses	all	the	needs	of	each	child		
3.	 Programs	address	the	needs	of	all	students	across	the	school		
4.	 Programming	is	strength-based	
5.	 Counselor	uses	evidence-based	prac,ces	to	address	needs	
6.	 Programs	have	posi,ve	outcomes	
7.	 Programming	is	flexible	to	address	changing	concerns	and	outcomes 

Possible	Guiding	Ques,ons:	
• How	do	you	respond	when	a	student	challenges	your	presenta,on?	
• How	do	you	demonstrate	flexibility	when	a	student(s)	does	not	appear	to	be	responding	to	your	presenta,on?	
• When	results	are	unfavorable	or	unexpected	how	do	you	modify	your	approach?	
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School	Counselor	should	present/Principal	can	ask	to	see: 

• Brochure	about	school	counseling	program 
• Informa,on	posted	for	families	on	website	
• Weekly	calendar	of	events	posted	on	website	or	sent	to	families 
• Communica,on	with	family	–		i.e.	log	to	share	student	strengths/successes,	welcome	packets	

Principal	Can	Observe:	 
• Family	Mee,ng	
• Interagency	Mee,ng	

Assess	for	the	Following:	
1.	 Counselor	method	of	communica,on	is	flexible	and	based	on	family	need 
2.	 Counselor	is	accessible,	i.e.	comes	to	back	to	school	night,	responsive	to	emails	and	calls 
3.	 Counselor	involves	family	and	student	in	planning	for	academic,	emo,onal/social,	behavioral,	mental	health	

and	career	planning		
4.	 Counselor	is	strength-based	and	proac,ve	in	addressing	needs	of	family	 
5.	 Counselor	is	culturally	competent	 
6.	 Counselor	researches	and	consults	to	iden,fy	and	address	barriers	to	engagement	 

Possible	Guiding	Ques,ons:	
• How	do	you	manage	difficult	situa,ons	involving	family	members?	
• How	can	you	deliver	bad	news	and	s,ll	maintain	a	working	rela,onship?	
• How	do	you	maintain	appropriate	boundaries	between	your	professional	and	personal	rela,onships	with	families?	
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School	Counselor	should	present/Principal	can	request	to	see:	
• Evidence	of	Professional	Development	Par,cipa,on	
• PD	planner	registra,on		
• Cer,ficates	for	webinars,	conferences,	courses,	etc,	
• Professional	journals,	conference	materials	used	in	prac,ce	
• How	Professional	Development	is	applied:	
• How	PD	is	per,nent	to	popula,on	and	data	driven	needs	at	your	school	
• How	counselor	plans	or	has	turned	around	the	PD	to	school	staff		
• Evidence-based	prac,ces	put	in	place	as	a	result		
• Membership	or	leadership	roles	in	professional	organiza,ons,	commijees,	etc.	
• ASCA	standard,	Ethical,	Professional	Conduct,	laws,	policies	and	procedures	for	school	counseling			
• Example	of	how	uphold,	how	oeen	review,	how	referenced	
• Presenta,on	materials	counselor	facilitated	in	school,	district,	professional	conference	at	local,	state,	na,onal	level	
Principal	Can	Observe:		
• Counselor	facilita,on	of	PD	or	turnaround	PD	programs 
Assess	for	the	Following:	
• Counselor	ajends	and	par,cipates	in	professional	development	ac,vi,es	that	are	per,nent	to	school’s	needs			
• SC	is	knowledgeable	of	ASCA	standards,	ethics	and	laws,	policies	and	procedures	for	SC	posi,on	and	upholds	them 
• SC	facilitates	learning	on	topics	in	school	and	professional	org	conference,	district,	state	or	na,onal	level.		SC	has	
leadership	role	in	professional	organiza,on	

• SC	shares	knowledge	with	others	
Possible	Guiding	Ques,ons:	
• How	do	you	view	professional	development?	
• What	professional	development	ac,vi,es	have	you	par,cipated	in	during	the	past	year?  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Process	for	Counselor	Evalua,on 
Pre-Conference 
 
Similar	to	the	process	of	teachers	receiving	a	formal	observa,on,	a	pre-conference	between	the	observer	and	the	observee	
is	designed	to	discuss	mutual	expecta,ons	for	the	observa,on,	including:	what	will	be	observed,	examples	of	evidence	
representa,ve	of	dis,nguished	and	proficient	performance	and	confirma,on	of	the	observee’s	understanding	of	the	rubric.			 
 
Post-Conference 
 
Upon	entering	the	observa,on	in	the	Educa,on	Development	Suite	(EDS),	the	observer	will	share	a	“Drae”	of	the	
observa,on	with	the	observee	no	more	than	5	days	aeer	the	observa,on.		Upon	receiving	the	drae,	the	observee	may	
respond	with	general	ques,ons	or	comments	as	well	as	upload	any	ar,facts	to	refute	any	evidence	presented	in	the	
observa,on.		A	final	post	conference	should	be	held	to	discuss	the	findings	shared	in	the	drae	prior	to	the	observa,on	being	
formally	“submijed”	in	the	EDS	System.		During	this	conference,	the	observer	and	observee	discuss	the	final	observa,on	
score	and	the	observer	submits	the	observa,on	as	final	in	EDS.		In	the	event	that	the	“Drae”	observa,on	shared	with	the	
observee	is	Unsa,sfactory,	a	PFT	representa,ve	should	be	invited	to	ajend	the	post-conference	on	behalf	of	the	observee. 

For	ques*ons	or	concerns	related	to	Counselor	Evalua*on	please	contact:	
Lori	Paster	
Deputy	Chief,	Preven*on	&	Interven*on	
215-400-6791	–	office	
215-834-7020	–	cell	
lpaster@philasd.org 
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