School of Education’s Explanation:

The lesson developed during methods courses are taught during student teaching and lessons designed for the assessment of learning task are designed and implemented during student teaching. 

NCTQ Methodology states “Lesson planning assignments in coursework completed prior to student teaching placement are considered in analysis.  Analysis for this standard does not consider, for example, lesson-planning templates used in methods courses taken prior to student teaching unless they are used consistently throughout preparation (which is unfortunately very rare). Guidance relating to lesson planning done by teacher candidates in student teaching and/or culminating assignments is used as data because it is presumed to most closely reflect institutional priorities.”

SOE Rationale: The unit plan is used consistently throughout the preparation of the candidate during student teaching.  Lessons from the unit plan are taught during student teaching. Also the Assessment of Student Learning task requires the mastery of planning during student teaching.  Candidates must plan the lessons for the assessment task as well as design the formal and informal assessments that assess that knowledge (see below directions and rubrics with highlighted section: EDC Methods Unit Plan implemented during Student Teaching, and Informal and Formal Assessment of Learning (EDC 484/85 Student Teaching and Seminar).
EDC Methods Unit Plan implemented during Student Teaching
Purpose: Effective teaching calls for planning of initial ideas for learning experiences that are appropriate for curriculum goals, relevant to learners, and based upon principles of effective instruction. Developing an instructional unit provides candidates with an opportunity to demonstrate their ability to do long term instructional planning for a group of students. Your instructional unit should focus on a broad theme and the content covered should be appropriate to your certification area.  

Process: your program instructor and your cooperating teacher guide this process. Please establish lines of communication early and consult with them frequently. 

1. Begin by selecting a unit topic you intend to teach to a class during your student teaching/internship. Your topic should be based on the curriculum requirements for your grade level. Remember, your plans, like any draft, are always subject to change. Decide upon a topic that would be appropriate to address during the student teaching semester with your cooperating teacher/supervisor. 

2. Select the specific content and goals for the unit. What do you want your students to know and be able to do at the completion of the unit? a. Your unit must reference appropriate content and standards for the topic and academic level of the students, including appropriate grade level/span expectations. b. It should represent a cohesive set of lessons that include the introduction and development of ideas, skills, and concepts in the content area as well as other curriculum areas (if applicable). Length of time for the unit is specific to your certification area. 

3. This unit should include: 

a. A summary of the unit and its relevance to your students 

b. All lessons required to teach the unit including assessments 

c. A summative evaluation of student learning 
Product: The unit should include the following: A summary - Write a one-page summary explaining why this is an appropriate theme and topic for the children you will be teaching. Be sure to address the following: 

1. grade level requirements (curriculum) (RIBTS 2.1, 2.2, 7.4) 

2. developmental appropriateness (RIBTS 3.1, 4.1, 4.2, 4.4) 
3. RIBTS and content standards (2.1, 2.2, 7.4) Unit goals - These goals should drive the planning process for your unit. Goals should describe what you hope to accomplish by the end of the unit. (RIBTS 1.2, 2-all, 4.2) 
4. Develop unit lessons- You need to develop a sufficient number of lessons for a unit to cover the required instructional period. 
These lessons should address the following: 
· content and procedures that reflect an understanding of the subject and skills being taught with references to professional content standards as well as state standards (RIBTS 1 & 2)
· lessons that help students develop higher cognitive skills (RIBTS 5)
· lessons that reflect respect for the diversity of learners in regards to development, motivation, culture and language (RIBTS 3)
· curricular modifications or adaptations to meet the needs of individual learners (RIBTS 4)
· varied formal and informal authentic assessments of student learning, including student self-assessment (RIBTS 9)
· the use of technology to support student learning (RIBTS 2) 
· collaboration with colleagues, home, and community (RIBTS 7)
· appropriate references to support the content with clear credit given for resources used to develop the unit (RIBTS 1) A culminating assessment (RIBTS 9) - Assess the knowledge and skills of your students gained as a consequence of the unit. 
Lesson Plan Template

	Grade/Content Area
	

	Lesson Title
	

	GLEs/GSEs
	

	Context of the Lesson
	

	Opportunities to Learn
	

	Objectives
	

	Instructional Procedures
	Opening: 

Engagement: 

Closure: 


	Assessment
	

	Reflections
	Student Work Sample 1 – Approaching Proficiency:

Student Work Sample 2 – Proficient:

Student Work Sample 3 – Exceeds Proficiency:

Lesson Implementation: 




Students must achieve a 3 or better on every rubric element in order to successfully complete this critical performance and move onto Student Teaching.  
	Levels/Criteria
	Does Not Meet the Standard 
	Approaches the Standard 
	Meets the Standard 
	Above the Standard 
	Exceeds the Standard 
	Score/Level

	Relevance to the School Curriculum and Grade Level/Span Expectations 
	Completely lacks evidence of relevance to the school curriculum and there are no mention of grade level/span expectations throughout the unit. 
	Little evidence of relevance to the school curriculum in most lessons and grade level/span expectations are incomplete. 
	Some evidence of relevance to the school curriculum in the majority of lessons and grade level/span expectations are provided in all the lessons. 
	Evidence of relevance to the school curriculum is present is all lessons and grade level/span expectations are referenced in the one-page unit summary. 
	Clear evidence of relevance to the school curriculum is present in all lessons and grade level/span expectations are referenced both in the one-page unit summary and all lessons within the unit plan. 
	 

	
	Standards 

RI- Professional Teaching Standards (2011)
Standard: 1. Teachers create learning experiences using a broad base of general knowledge that reflects an understanding of the nature of the communities and world in which we live. Teachers…

Indicator: 

1.2 reflect a variety of academic, social, and cultural experiences in their teaching

Standard: 2. Teachers have a deep content knowledge base sufficient to create learning experiences that reflect an understanding of central concepts, vocabulary, structures, and tools of inquiry of the disciplines/content areas they teach. Teachers…

Indicator: 

2.1 know their discipline/content areas and understand how knowledge in their discipline/content area is created, organized, linked to other disciplines, and applied beyond the school setting

Indicator: 

2.2 design instruction that addresses the core skills, concepts, and ideas of the disciplines/content areas to help all students meet Rhode Island’s learning standards
	

	Professional Pedagogy and Content Standards 
	RIPTS and content standards are not referenced in any lessons throughout the unit. 
	RIPTS and content standards are inconsistently referenced within the lessons throughout the unit. 
	RIPTS and content standards are mostly referenced within the lessons throughout the unit. 
	RIPTS and content standards are referenced within all the lessons throughout the unit. 
	RIPTS and content standards are referenced within all the lessons throughout the unit and in the one page summary. 
	 

	
	Standards 

RI- Professional Teaching Standards (2011)
Standard: 1. Teachers create learning experiences using a broad base of general knowledge that reflects an understanding of the nature of the communities and world in which we live. Teachers…

Indicator: 

1.1 know their discipline/content areas and understand how knowledge in their discipline/content area is created, organized, linked to other disciplines, and applied beyond the school setting

Indicator: 

1.2 reflect a variety of academic, social, and cultural experiences in their teaching

Indicator: 

1.3 use a broad content knowledge base sufficient to create interdisciplinary learning experiences designed to ensure that all students achieve state standards for content and achievement

Standard: 2. Teachers have a deep content knowledge base sufficient to create learning experiences that reflect an understanding of central concepts, vocabulary, structures, and tools of inquiry of the disciplines/content areas they teach. Teachers…

Indicator: 

2.1 know their discipline/content areas and understand how knowledge in their discipline/content area is created, organized, linked to other disciplines, and applied beyond the school setting

Indicator: 

2.2 design instruction that addresses the core skills, concepts, and ideas of the disciplines/content areas to help all students meet Rhode Island’s learning standards
	

	Relevance of Goals to Content 
	Lacks goals completely or goals do not address content and the cognitive, social and personal needs of students. 
	Goals are insufficient to cover content and address the cognitive, social and personal needs of students in relation to theme(s), standards, and concepts addressed in the unit. 
	Goals cover the content and address the cognitive, social and personal needs of students in relation to theme(s), standards, and concepts addressed in the unit. 
	Goals are clearly sufficient to cover content and address the cognitive, social and personal needs of students in relation to theme(s), standards, and concepts addressed in the unit. 
	Goals are accurate, provide a variety of explanations and representations, provide access to different points of view, and are relevant and purposefully related to students' lives. 
	 

	
	Standards 

RI- Professional Teaching Standards (2011)
Standard: 1. Teachers create learning experiences using a broad base of general knowledge that reflects an understanding of the nature of the communities and world in which we live. Teachers…

Indicator: 

1.2 reflect a variety of academic, social, and cultural experiences in their teaching

Standard: 2. Teachers have a deep content knowledge base sufficient to create learning experiences that reflect an understanding of central concepts, vocabulary, structures, and tools of inquiry of the disciplines/content areas they teach. Teachers…

Indicator: 

2.1 know their discipline/content areas and understand how knowledge in their discipline/content area is created, organized, linked to other disciplines, and applied beyond the school setting

Indicator: 

2.4 engage students in a variety of explanations and multiple representations of concepts, including analogies, metaphors, experiments, demonstrations, and illustrations, that help all students develop conceptual understanding

Indicator: 

2.5 represent and use differing viewpoints, theories, and methods of inquiry when teaching concepts and encourage all students to see, question, and interpret concepts from a variety of perspectives

Standard: 4. Teachers create instructional opportunities that reflect a respect for the diversity of learners and an understanding of how students differ in their approaches to learning. Teachers…

Indicator: 

4.2 use their understanding of students (e.g., individual interests, prior learning, cultural background, native language, and experiences) to create connections between the subject matter and student experiences
	

	Content Knowledge 
	Content is inaccurate or irrelevant to learning goals. Explanations and representations are not provided. No opportunities are provided to access different points of view. 
	Content may not be accurate or relevant to learning goals. Explanations and representations are inaccurately or inconsistently provided. Few opportunities are provided to access different points of view. 
	Content is accurate and relevant. Explanations and representations are consistently provided. Some opportunities are provided to access different points of view. 
	Content is accurate, provides a variety explanations and representations; provides access to different points of view, and is relevant. 
	Content is entirely accurate, provides a variety of explanations and representations, provides access to different points of view, and is relevant and purposefully related to students' lives. 
	 

	
	Standards 

RI- Professional Teaching Standards (2011)
Standard: 1. Teachers create learning experiences using a broad base of general knowledge that reflects an understanding of the nature of the communities and world in which we live. Teachers…

Indicator: 

1.2 reflect a variety of academic, social, and cultural experiences in their teaching

Standard: 2. Teachers have a deep content knowledge base sufficient to create learning experiences that reflect an understanding of central concepts, vocabulary, structures, and tools of inquiry of the disciplines/content areas they teach. Teachers…

Indicator: 

2.1 know their discipline/content areas and understand how knowledge in their discipline/content area is created, organized, linked to other disciplines, and applied beyond the school setting

Indicator: 

2.4 engage students in a variety of explanations and multiple representations of concepts, including analogies, metaphors, experiments, demonstrations, and illustrations, that help all students develop conceptual understanding

Indicator: 

2.5 represent and use differing viewpoints, theories, and methods of inquiry when teaching concepts and encourage all students to see, question, and interpret concepts from a variety of perspectives

Standard: 4. Teachers create instructional opportunities that reflect a respect for the diversity of learners and an understanding of how students differ in their approaches to learning. Teachers…

Indicator: 

4.2 use their understanding of students (e.g., individual interests, prior learning, cultural background, native language, and experiences) to create connections between the subject matter and student experiences
	

	Prior Knowledge, Motivation, and Interest 
	Prior knowledge, motivation and interest are not addressed in the entire unit. 
	Prior knowledge, motivation and interest are inconsistently addressed throughout the unit. 
	Prior knowledge, motivation and interest are addressed throughout most of the unit. 
	Prior knowledge, motivation and interest are addressed throughout the entire unit. 
	Prior knowledge, motivation and interest are clearly addressed in every lesson plan throughout the entire unit. 
	 

	
	Standards 

RI- Professional Teaching Standards (2011)
Standard: 4. Teachers create instructional opportunities that reflect a respect for the diversity of learners and an understanding of how students differ in their approaches to learning. Teachers…

Indicator: 

4.1 design instruction that accommodates individual differences (e.g., stage of development, learning style, English language acquisition, cultural background, learning disability) in approaches to learning

Indicator: 

4.2 use their understanding of students (e.g., individual interests, prior learning, cultural background, native language, and experiences) to create connections between the subject matter and student experiences

Indicator: 

4.4 make appropriate accommodations and modifications for individual students who have identified learning differences or needs in an Individualized Educational Plan (IEP), 504 Accommodation Plan, Personal Literacy Plans (PLP’s), or other approved school-based individualized learning plans (ILP’s)

Standard: 9. Teachers use appropriate formal and informal assessment strategies with individuals and groups of students to determine the impact of instruction on learning, to provide feedback, and to plan future instruction. Teachers…

Indicator: 

9.1 select and/or design individual and group classroom assessments based on the strengths, limitations, and data provided by the assessments

Indicator: 

9.2 identify and consider student and contextual variables that may influence performance so that a student’s performance can be validly interpreted
	

	Addressing Students' Needs 
	Lessons are not developmentally appropriate for this specific student population. No accommodations are made for the diversity of learners. 
	Most lessons are developmentally appropriate for this specific student population. Some accommodations are made for the diversity of learners. 
	Lessons are developmentally appropriate for this specific student population. Clear accommodations are made for the diversity of learners. 
	Lessons are developmentally appropriate for this specific student population. Clear accommodations are made for the diversity of learners. Accommodations are appropriately cited. 
	The needs of all students are considered, lessons are developmentally appropriate, and accommodations are explicitly cited. 
	 

	
	Standards 

RI- Professional Teaching Standards (2011)
Standard: 1. Teachers create learning experiences using a broad base of general knowledge that reflects an understanding of the nature of the communities and world in which we live. Teachers…

Indicator: 

1.1 know their discipline/content areas and understand how knowledge in their discipline/content area is created, organized, linked to other disciplines, and applied beyond the school setting

Standard: 3. Teachers create instructional opportunities that reflect an understanding of how children learn and develop. Teachers…

Indicator: 

3.2 design instruction that meets the current cognitive, social and personal needs of their students

Indicator: 

3.3 create age-appropriate lessons and activities that meet the variety of developmental levels of students within a class

Standard: 4. Teachers create instructional opportunities that reflect a respect for the diversity of learners and an understanding of how students differ in their approaches to learning. Teachers…

Indicator: 

4.1 design instruction that accommodates individual differences (e.g., stage of development, learning style, English language acquisition, cultural background, learning disability) in approaches to learning

Indicator: 

4.3 seek information about the impact of students’ specific challenges to learning or disabilities on classroom performance, and work with specialists to develop alternative instructional strategies to meet the needs of these students where appropriate

Indicator: 

4.4 make appropriate accommodations and modifications for individual students who have identified learning differences or needs in an Individualized Educational Plan (IEP), 504 Accommodation Plan, Personal Literacy Plans (PLP’s), or other approved school-based individualized learning plans (ILP’s)

Standard: 6. Teachers create a supportive learning environment that encourages appropriate standards of behavior, positive social interaction, active engagement in learning, and self-motivation. Teachers…

Indicator: 

6.2 establish a safe, secure and nurturing learning environment that supports the active engagement of all students

Indicator: 

6.4 help students establish a classroom environment characterized by mutual respect and intellectual risk-taking

Standard: 7. Teachers work collaboratively with all school personnel, families and the broader community to create a professional learning community and environment that supports the improvement of teaching, learning and student achievement. Teachers…

Indicator: 

7.1 work collaboratively with colleagues to examine teacher practice, student work and student assessment results with the goal of improving instruction and achievement

Standard: 9. Teachers use appropriate formal and informal assessment strategies with individuals and groups of students to determine the impact of instruction on learning, to provide feedback, and to plan future instruction. Teachers…

Indicator: 

9.1 select and/or design individual and group classroom assessments based on the strengths, limitations, and data provided by the assessments
	

	Technology Use 
	No technology is used. 
	Use of technology by the teacher is somewhat appropriate for student learning of content and skills. 
	Use of technology by the teacher is mostly appropriate for student learning of content and skills. 
	Use of technology by the teacher and students is appropriate for student learning of content and skills. 
	Use of technology by the teacher and students is integral for student learning of content and skills. 
	 

	
	Standards 

RI- Professional Teaching Standards (2011)
Standard: 2. Teachers have a deep content knowledge base sufficient to create learning experiences that reflect an understanding of central concepts, vocabulary, structures, and tools of inquiry of the disciplines/content areas they teach. Teachers…

Indicator: 

2.3 select appropriate instructional materials and resources (including technological resources) based on their comprehensiveness, accuracy, and usefulness for representing particular ideas and concepts in the discipline/content areas

Standard: 8. Teachers use effective communication as the vehicle through which students explore, conjecture, discuss, and investigate new ideas. Teachers…

Indicator: 

8.3 use technological advances in communication, including electronic means of collecting and sharing information, to enrich discourse in the classroom and the school
	

	Use of Materials and Resources 
	Materials and resources are inadequate to represent ideas and concepts. 
	Some materials and resources may be inadequate to represent ideas and concepts. 
	Materials and resources are accurate in representing ideas and concepts. 
	Materials and resources are accurate and useful in representing ideas and concepts; they support active engagement of students. 
	Materials and resources are comprehensive, accurate, and useful in representing all ideas and concepts; they support active engagement of all students. 
	 

	
	Standards 

RI- Professional Teaching Standards (2011)
Standard: 2. Teachers have a deep content knowledge base sufficient to create learning experiences that reflect an understanding of central concepts, vocabulary, structures, and tools of inquiry of the disciplines/content areas they teach. Teachers…

Indicator: 

2.3 select appropriate instructional materials and resources (including technological resources) based on their comprehensiveness, accuracy, and usefulness for representing particular ideas and concepts in the discipline/content areas

Standard: 6. Teachers create a supportive learning environment that encourages appropriate standards of behavior, positive social interaction, active engagement in learning, and self-motivation. Teachers…

Indicator: 

6.3 provide and structure the time necessary to explore important concepts and ideas
	

	Cognitive and Performance Skills 
	Opportunities to extend beyond factual recall and develop cognitive and/or performance skills are not provided. 
	Opportunities to extend beyond factual recall and develop cognitive and/or performance skills are inconsistently provided. 
	Opportunities to extend beyond factual recall and develop cognitive and/or performance skills are provided. 
	Opportunities to extend beyond factual recall and challenge students to develop higher level cognitive and performance skills are provided. 
	Multiple opportunities to extend beyond factual recall and challenge students to develop higher level cognitive and performance skills are provided. 
	 

	
	Standards 

RI- Professional Teaching Standards (2011)
Standard: 5. Teachers create instructional opportunities to encourage all students’ development of critical thinking, problem solving, performance skills, and literacy across content areas. Teachers…

Indicator: 

5.1 design lessons that extend beyond factual recall and challenge students to develop higher level cognitive skills

Indicator: 

5.2 pose questions that encourage students to view, analyze, and interpret ideas from multiple perspectives

Indicator: 

5.3 make instructional decisions about when to provide information, when to clarify, when to pose a question, and when to let a student struggle to try to solve a problem

Indicator: 

5.4 engage students in generating knowledge, testing hypotheses, and exploring methods of inquiry and standards of evidence

Indicator: 

5.5 use tasks that engage students in exploration, discovery, and hands-on activities

Standard: 8. Teachers use effective communication as the vehicle through which students explore, conjecture, discuss, and investigate new ideas. Teachers…

Indicator: 

8.1 use a variety of communication strategies (e.g., listening, restating ideas, questioning, offering, counter examples) to engage students in learning
	

	Assessment Strategies 
	Assessment strategies are not developmentally appropriate or are insufficient to assess the goals of the unit. 
	Designs some developmentally appropriate assessment strategies. 
	Designs developmentally appropriate assessment strategies; makes assessment criteria accessible to students. 
	Designs authentic, developmentally appropriate assessment strategies; makes assessment criteria accessible to students; a plan to share the results of the assessments with students is provided. 
	Designs a variety of authentic, developmentally appropriate assessment strategies; makes assessment criteria accessible to students; a plan to share the results of the assessments with students is provided. Assessment results guide future teaching of the lessons in the unit. 
	 

	
	Standards 

RI- Professional Teaching Standards (2011)
Standard: 9. Teachers use appropriate formal and informal assessment strategies with individuals and groups of students to determine the impact of instruction on learning, to provide feedback, and to plan future instruction. Teachers…

Indicator: 

9.1 select and/or design individual and group classroom assessments based on the strengths, limitations, and data provided by the assessments

Indicator: 

9.2 identify and consider student and contextual variables that may influence performance so that a student’s performance can be validly interpreted

Indicator: 

9.3 systematically collect, synthesize, and interpret assessment results from multiple assessments to monitor, improve, and report individual and group achievement

Indicator: 

9.5 use assessment results to provide students with timely, helpful, and accurate feedback on their progress toward achievement goals

Indicator: 

9.7 use information from their assessment of students to reflect on their own teaching, to modify their instruction and to help establish professional development goals
	

	Spelling and Grammar 
	Disorganized and/or many errors in spelling, grammar or vocabulary; deviates from standard written English. 
	Disorganized and/or many errors in spelling, grammar or vocabulary; standard written English is apparent. 
	Clear organization with some errors in spelling, grammar or vocabulary, standard written English is apparent. 
	Contains very few spelling or grammar errors; clear organization, appropriate use of professional vocabulary and standard written English are apparent. 
	Contains no spelling or grammar errors; clear organization, appropriate use of professional vocabulary and standard written English are apparent. 
	 


Informal and Formal Assessment of Learning (EDC 484/85 Student Teaching and Seminar)
Purpose:
Effective teaching requires assessment of student learning on an ongoing basis. For this task you will provide a description of the ways in which you conduct informal and formal assessment in your classroom. You will provide a copy of a formal assessment you used to analyze what students learned across several lessons. You will be asked to cite specific examples of what students know and are able to do based on the student work samples you provide. The analysis of what students have learned should also provide a basis for future instructional plans.
Process:
Begin by reflecting on the ways in which you evaluate what students know and are able to do as a result of your teaching. In the course of teaching an instructional unit or selection of lessons within an instructional unit, select one example of informal and one example of formal assessment that you use with your students to serve as the basis for this entry.
· Select an informal assessment (e.g., a pre-test, a homework assignment, checklist, in class task) that you use to assess what students know, to help them self-assess, and to help you determine where you need to redirect your instruction.
· Select a formal assessment that addresses learning across several lessons (e.g., a quiz, a project, a paper, or a test). The assessment must be an assessment you designed or modified for your class and for which you have samples of student work. You must include the evaluation criteria you used for this assessment. Projects, models, or oral assessments are acceptable as long as you can document them in your portfolio.
· Select the work of three or four students who are representative of the class (e.g., low, medium, and high performing) to illustrate your analysis of student learning through these assessments.
Product:
· A copy of an informal assessment - Prepare a copy of the informal assessment instrument that you used. Include the directions you provided to students (if not written on the assessment or if communicated orally), evaluation criteria or rubric (if applicable), an answer key or response guide (if applicable), and a description of how you intended to use the information obtained from this assessment.
· A copy of a formal assessment and scoring criteria - Prepare a copy of the formal assessment instrument that you developed. Include the directions you provided to students (if not written on the assessment or if communicated orally), evaluation criteria or rubric, an answer key or response guide (if applicable), and a description of how feedback was communicated.
· Marked copies of the students' work that reflect your evaluation and the feedback provided to the students - Provide samples of work from the three or four students whose work provides a representative sample from the class. The work should include your evaluation and any written comments you provided to the students. If the work was completed by students working in groups, a group product is acceptable. If the assessment was based on an oral discussion or oral presentation, please document the student performance using video- or audio-tape.
· Commentary on the assessment and its results - Describe the informal and formal assessments (e.g., test, project, task, or other assessment) and what you expected to learn from their use. How do the assessments address the concepts you were teaching? What provisions (e.g., in terms of time and circumstances, tasks), if any, did you make on the assessments for individuals who have particular learning differences or needs?

For both the informal and formal assessments, describe the criteria you used to evaluate the work. Why did you use these criteria? How did you communicate the criteria to your students?
Focus on the three or four representative students. What did you learn about these students from evaluating their performances? Use specific examples from the student work (for both the informal and formal assessments) to illustrate your points. Synthesize what you believe each of the students knows. What are they able to do now that they weren't able to do before the instruction? What do they still need to learn? Give specific examples from both assessments to support your analysis.
Aggregation of the data. Where does the performance of your representative students fit within the performance of the class as a whole? Identify the average score and the range of scores for the class.
Disaggregation of the data - Select one student characteristic (e.g., ability, gender, race, age, etc.) and separate your data accordingly. Analyze the assessment results for the different groups you 9.3 Encourage students to evaluate their own work and use the results of this self-assessment to establish individual goals for learning. create, and compare them. For instance, if you disaggregate the results according to gender, compare the performance of boys to girls. Use specific examples to illustrate your conclusions.
Describe any ways in which you involved students in self-assessment? How did you communicate the information you learned through the assessment to the students? What did they do with the information?
Compare your objectives for student learning to the student learning you observed. What did you learn about your instruction based on the student performances? What would you do differently the next time you teach these lessons? Why would you make these changes? What, if anything, would you do to improve the assessment instruments?
Standards:

Your portfolio entry will provide evidence of ways in which you address the following standards.
Number 4

Teachers create instructional opportunities that reflect a respect for the diversity of learners and an understanding of how students differ in their approaches to learning.

4.4 Make appropriate provisions (e.g., In terms of time and circumstances for work, tasks assigned) for individual students who have particular learning differences or needs.

Number 5

Teachers create instructional opportunities to encourage students' development of critical thinking, problem solving, and performance skills.

5.1 Design lessons that extend beyond factual recall and challenge students to develop higher level cognitive skills.

Number 9

Teachers use a variety of formal and informal assessment strategies to support the continuous development of the learner.

9.2 Use a variety of assessment strategies and instruments (e.g., observation, portfolio, teacher made tests, self-assessments) that are aligned with instructional content and methodology.
Formal and Informal Assessment Rubric
	Element
	Levels of Performance

	Content - Multiple Assessments 
	Little Evidence (0- 1): The teacher does not adequately assess student learning, assessment is limited or is inadequately aligned with instructional objectives. 
	Approaches Standard (2): The teacher uses assessments that are only partially aligned with the instructional objectives (e.g., not all objectives assessed) or the instructional methodology. 
	Meets Standard (3): The teacher uses assessments that are aligned with the instructional objectives and the instructional methodology. 
	Above Standard (4): The teacher uses multiple assessments that are aligned with the instructional objectives and the instructional methodology to provide a larger sample of student performance. 
	Well Above Standard (5): The teacher uses multiple assessments that are aligned with the instructional objectives and the instructional methodology to provide a larger sample of student performance. The informal assessments build on each other, and lead to a formal assessment that is inclusive of relevant content and the informal assessment criteria. 

	Content - Clear Criteria 
	Little Evidence (0- 1): There does not appear to be clear criteria for evaluating student work and students are not able to engage in self-assessment. 
	Approaches Standard (2): The criteria for assessment are not clear and students aren't able to evaluate their own work or limited feedback may make it difficult for students to establish goals for learning. 
	Meets Standard (3): The teacher provides clear criteria for assessment that allow students to self-assess, and provides some feedback that helps students establish goals for learning. 
	Above Standard (4): The teacher provides clear criteria for assessment that allow students to self-assess, and provides feedback that addresses the criteria. 
	Well Above Standard (5): The teacher provides clear criteria for assessment that allow students to self-assess across assessments, and provides feedback that addresses the criteria and helps students establish goals for learning. 

	Content - Learner Differences 
	Little Evidence (0- 1): The assessments fail to accommodate the specific needs of students with learning or other disabilities. 
	Approaches Standard (2): The assessments do not take a range of learners with different approaches to learning into account. There is accommodation of specific needs of special education students. 
	Meets Standard (3): The assessments are designed to accommodate at least one difference among learners in the classroom (e.g., variation in challenge) and include implementation that accommodates any specific needs of special education students. 
	Above Standard (4): The assessments are designed to accommodate multiple differences among learners in the classroom (e.g., variation in challenge) and include implementation that accommodates any specific needs of special education students. 
	Well Above Standard (5): The assessments are designed to accommodate all differences among learners in the classroom (e.g., variation in challenge) and include implementation that accommodates any specific needs of special education students. 

	Critical Thinking - Clear Record 
	Little Evidence(0- 1): The analysis of student learning is incomplete and inaccurately or insufficiently communicates student progress. 
	Approaches Standard (2): The teacher's evaluation and analysis provide a general sense of what the student has learned and results are communicated to the student in a rudimentary way. 
	Meets Standard (3): The student work and the teacher's evaluation and analysis provide a basic record of what the student has learned, and results are communicated to the student. 
	Above Standard (4): The student work and the teacher's evaluation and analysis provide a clear record of what the student has learned, and results are clearly communicated to the student. 
	Well Above Standard (5): The student work and the teacher's evaluation and analysis provide a detailed record of what the student has learned, and results are communicated to the student in detail. 

	Critical Thinking - Effective Teaching 
	Little Evidence(0- 1): The teacher's evaluation of student work is inaccurate and does not lead to changes in instruction. 
	Approaches Standard (2): The teacher's evaluation of student work is not entirely accurate and uses the information in ways to plan changes just for the class as a whole. 
	Meets Standard (3): The teacher evaluates student work and uses the information to develop concrete conclusions about the effectiveness of his or her teaching. 
	Above Standard (4): The teacher evaluates student work and uses the information to develop concrete conclusions about the effectiveness of his or her teaching. Specific examples of student work are used to illustrate these conclusions. 
	Well Above Standard (5): The teacher evaluates student work from multiple assessments, and uses the information to develop concrete conclusions about the effectiveness of his or her teaching. Specific examples of student work are used to illustrate these conclusions and to suggest ways to improve instruction. 

	Critical Thinking - Plan Instruction 
	Little Evidence(0- 1): The teacher's evaluation of student work is inaccurate and does help the student understand what he or she still needs to learn. 
	Approaches Standard (2): The teacher's evaluation of student work is not entirely accurate. Feedback to individuals may be limited or not instructive. 
	Meets Standard (3): The teacher uses the evaluation information to plan instruction for individuals and the class, and to provide basic feedback to individuals. 
	Above Standard (4): The teacher uses the evaluation information to plan instruction for individuals and the class at multiple levels, and to provide detailed feedback to individuals. 
	Well Above Standard (5): The teacher uses the evaluation information to plan instruction for individuals and the class at multiple levels, and to provide detailed feedback to individuals using multiple modes of representation. 

	Please leave comments specifically based on the above rubric 
	

	Rubric Total 


