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Instructor: Kathleen C. Tice, Ph.D.
Office Number: 412 Hammond Hall
Office Telephone Number: 817-924-8415 or 972-567-4191
Email Address: ktice@uta.edu
Faculty Profile: 


[image: image4] Kathleen Copeland Tice taught elementary students in Houston, working in suburban and inner-city schools. She worked on her Master's degree in reading education at the University of Houston, and she received her Ph. D. in reading and in English/language arts education at The University of Texas at Austin. She worked on a part-time basis at Austin Community College, teaching developmental courses in writing and reading. She was a faculty member at St. Edward's University in Austin where she taught courses in college reading and in teacher education. During two summers, she taught migrant high school students through Rural Upward Bound, which was based at St. Edward's University. Subsequently, she joined the faculty at the University of Illinois at Urbana-Champaign and conducted research as part of the Center for the Study of Reading. There, she had the opportunity to work with prospective and current classroom teachers. As well, she was able to work with students from other fields through a graduate course she taught that was part of an interdisciplinary program. 

Currently, Dr. Tice is the program coordinator for literacy studies in the Department of Curriculum & Instruction at UT-Arlington. She also works with undergraduate and graduate students through teaching courses in literacy studies. Her research has focused upon teacher knowledge development and service-learning in teacher preparation. She has served as the annual conference program chair for the Service-Learning & Experiential Education-SIG (Special Interest Group) of the American Educational Research Association and the Chair of the Service-Learning & Experiential Education-SIG. She is a co-editor of The International Journal of Research on Service-Learning in Teacher Education which is co-sponsored by the International Center for Service-Learning in Teacher Education which is housed at Duke University and the SIG-Service-Learning & Experiential Education of the American Educational Research Association (AERA). She received four awards for her dissertation research, including the Promising Researcher Award from the National Council of Teachers of English. She has received awards for outstanding teaching from universities where she taught before teaching at UT Arlington, and she received the UT Arlington (University of Texas at Arlington) Faculty Service-Learning Award and William S. Ward Endowment Award. Additionally, she received Regents’ Outstanding Teaching Award from The University of Texas System. Below is a link to a video which features a service-learning experience that is part of an undergraduate course children’s literature that Dr. Tice teaches, LIST 4374. Through this service-learning experience, prospective teachers foster the reading development of English language learners from working poor families.

 http://www.youtube.com/watch?v=LrO8X5DvX1k
Office Hours:  Wednesday, 4:00-5:00; Monday-Friday, by appointment
Section Information: LIST 4376-Section 001(#20037)
Time and Place of Class Meetings: TH 110 Wednesday, 5:00-7:50

Description of Course Content: This course examines a variety of formal and informal assessment tools of reading and language arts learning. Strategies will be taught for helping children with various reading and language arts needs. Students will apply reading and writing assessment and instructional strategies with children.  
The National Reading Panel published a report in 2000 that identified five basic components of reading instruction: phonemic awareness, phonics, fluency, vocabulary, and comprehension. This course provides teacher candidates learning experiences in understanding of the five necessary or basic components. Teacher candidates also will demonstrate the ability to work with struggling readers to diagnose any problems in the five basic components and provide research-based instruction.
The 2011 National Assessment of Educational Progress writing assessment showed that only 27% of students performed at a proficient or above level. This course provides teacher candidates learning experiences in understanding essential aspects of assessing and providing instruction in the mechanics of writing (i.e., capitalization, punctuation, usage) and composition,

Teacher candidates also will demonstrate the ability to work with struggling readers/writers to determine difficulties in writing and provide effective instruction.

Course Topics and Outline:

Overview of Assessment and Data-Driven Instruction

Factors Involved in Reading and Writing Difficulties 

Determining Reading Levels 

Interpreting Oral Reading Errors

Early Literacy and Early Intervention

Phonemic Awareness

Alphabetic Principle

Letter Identification

Assessing and Teaching High-Frequency Words

Assessing and Teaching Teaching Phonics

Assessing and Teaching Syllabic, Morphemic, and Contextual Analysis

Assessing and Teaching Spelling

Assessing and Fostering Fluency 

Building Vocabulary 

Comprehension of Stories

Comprehension Strategies and Learning of Informational Text-Reading and Writing to Learn

in Content Areas
Building Study Strategies 

Meeting the Needs of English Language Learners 

Meeting the Needs of Students with Severe Reading Difficulties

Assessing and Teaching Writing:Composition and Conventions

Required Textbooks and Other Course Materials:
Textbook:

Gunning, Thomas G. Assessing and Correcting Reading and Writing Difficulties, 5th Edition
Supplementary Texts and Materials:

Schulman, Mary Browning and Payne, Carleen Da Cruz. Guided Reading: Making It Work. Scholastic.

Calkins, Lucy. Lessons from a Child: On the Teaching and Learning of Writing. Heinemann

Straus, Jane. The Blue Book of Grammar and Punctuation. Josey-Bass

Please Note: We will use this book in class on a weekly basis, and you will be asked to submit work from the book as part of  your class participation grade, so you need your own paperback copy of the book. 
Readings/Resource Packet available at Bird's Copies; 208 S. East St., Arlington TX  76010 (817) 459-1688. http://www.birdscopies.com/. This packet provides information and materials regarding the alphabetic principle, phonemic awareness, major phonics generalizations, high-frequency words, fluency, reading and learning in content-area reading texts, and writing instruction

Texas Essential Knowledge and Skills (TEKS)-English Language Arts and Reading-You do not need to print the information provided through this link below, but you will be referring to them in this course, other courses in your program of study, and in your future teaching. 

Link: http://ritter.tea.state.tx.us/rules/tac/chapter110/ch110a.html
The Dyslexia Handbook: Procedures Concerning Dyslexia and Related Disorders Revised 2007, Updated 2010-You do not need to print this information, but you will be using this link in this course, in other courses in your program of study, and in your future teaching.

Link: http://www.region10.org/Dyslexia/Documents/DyslexiaHandbook11-10-2010.pdf
Tk20: The College of Education and Health Professions is implementing Tk20, a comprehensive data management system that will provide powerful tools to manage growth and streamline processes to meet your needs more efficiently and effectively. The set of tools that is required as a course text is called TK20 HigherEd. The following is a partial listing of what the Tk20 system will enable you to do: 

 Create your key assessments and performance artifacts online, which you will be able to access and use beyond graduation. This will enable you to present documented performance data and information to prospective employers, who are increasingly interested in data-supported evidence of an individual’s current and potential performance. 

 Submit forms online, including applications for field-based experiences such as student teaching, practicum, internships, or other clinical practice required for teacher or administrator certification, and receive timely notification of placement details sent directly to your Tk20 account. 

 Create multimedia portfolios for documenting your work for presentation to faculty and prospective employers that can be exported to CDs or other media. 

 Monitor your progress throughout the program and have access to a fully documented record of your program performance, creating a vested partnership between you and faculty in your progress through your academic program. 

On-line tutorials and training materials will orient you to the Tk20 system and its use. For additional information, go to http://www.uta.edu/coehp/tk20. We appreciate your hard work and dedication toward completing your program.
Course Prerequisites: College of Education Eligibility for Admission and Enrollment

Students seeking admission to the College of Education must meet specific criteria set by the College of Education and complete or satisfy the following requirements for unconditional admission: 

· Satisfying the University's credit hour requirements for admission to a degree plan.

· Petition for admission. 

· Submit transcripts from each college or university the student has attended (reflecting all current/completed semesters). 

· Meet College of Education requirements on the TASP: Reading-270; Writing-220; Math-230. 

· Have a GPA of at least 2.75 (overall or for the last 60 hours, whichever is higher). 

Any other assessment requirements deemed necessary by the College of Education.

Late Work:

Late work is accepted only when the student has a doctor’s note or documentation of extenuating circumstances. Unless prior arrangements are made with your instructor all assignments turned in late will lose 10% of the possible points for each class period after the assignment is due.

Class Attendance:

· Class members are expected to participate fully and demonstrate a positive, professional attitude towards learning. Class members are expected to participate in a meaningful way by asking questions, taking risks, and engaging in class and small group discussion. 

· Class members are expected to display a positive attitude toward learning, enthusiasm for reading and interest in the literature. Class members are also expected to complete all assignments by due dates, thereby coming to class prepared to participate. To receive full credit and not have points deducted, class members must not arrive late, leave early, or not participate fully and/or in a professional manner. 

· If a student is absent for any reason he/she needs to arrange with a classmate to copy notes and handouts. All cooperative classroom activities and quizzes will be assigned points. Since these activities require student’s participation in specific class periods, the activities cannot be made up at any other time. Therefore, on the third absence if a course meets twice a week or two absences if a course meets once a week, during a summer semester, or during an Intersession semester (whether excused or unexcused), the student’s grade will drop one letter grade. 
· If you leave early, you must indicate that when the roll sheet is passed around. If you leaving early is not anticipated, they you must leave a note with me or with a class member who gives it to me. Leaving early could result in a 5-percent grade reduction for class participation.  

· If you work on assignments for this course or another during a class meeting, you could receive a 5-point grade deduction.

· Talking at inappropriate times similarly results in a large deduction for class participation. You have a right to express your ideas in a candid manner, but you need to display a professional, not negative, demeanor in doing so. 

Course Standards:
National Standards:
NCATE has approved national guidelines for program areas. These guidelines were developed by professional associations that are constituent members of NCATE.  You may find detailed information regarding these program standards at the following website: http://www.ncate.org. 

Go to the following link, http://www.ncate.org/standard/. Then, scroll down to the professional organization for your teaching field and click on the associated program standard links.  The teaching standards of professional organizations and related teaching fields are addressed through learning experiences of this course.

National Teacher Preparation Standards-Early Childhood (EC-6)

Association for Childhood Education International (ACEI)

Elementary Education Standards and Supporting Explanation
CONTENT OF THE STANDARDS
What should elementary teacher candidates know and be able to do to have positive effects on student learning? This is the text of the standards for elementary teacher candidates.
NCATE has approved national guidelines for program areas. These guidelines were developed by professional associations that are constituent members of NCATE.  You may find detailed information regarding these program standards at the following website: http://www.ncate.org. 

Go to the following link, http://www.ncate.org/standard/. Then, scroll down to the professional organization for your teaching field and click on the associated program standard links.  The teaching standards of professional organizations and related teaching fields are addressed through learning experiences of this course.

National Teacher Preparation Standards-Early Childhood (EC-6)

Association for Childhood Education International (ACEI)

Elementary Education Standards and Supporting Explanation
CONTENT OF THE STANDARDS
What should elementary teacher candidates know and be able to do to have positive effects on student learning? This is the text of the standards for elementary teacher candidates.
Development, Learning, and Motivation

1. Development, Learning and Motivation—Candidates know, understand, and use the major concepts, Principles, theories, and research related to development of children and young adolescents to construct learning opportunities that support individual students' development, acquisition of knowledge, and motivation.
Curriculum

1.1 English language arts—Candidates demonstrate a high level of competence in use of English language arts and they know, understand, and use concepts from reading, language and child development, to teach reading, writing, speaking, viewing, listening, and thinking skills and to help students successfully apply their developing skills to many different situations, materials, and ideas;

1.2 Connections across the curriculum—Candidates know, understand, and use the connections among concepts, procedures, and applications from content areas to motivate elementary students, build understanding, and encourage the application of knowledge, skills, and ideas to real world issues.
Instruction

3.1 Integrating and applying knowledge for instruction—Candidates plan and implement instruction based on knowledge of students, learning theory, subject matter, auricular goals, and community; 

3.2 Adaptation to diverse students—Candidates understand how elementary students differ in their development and approaches to learning, and create instructional opportunities that are adapted to diverse students; 
3.3 Development of critical thinking, problem solving, performance skills—Candidates understand and use a variety of teaching strategies that encourage elementary students' development of critical thinking, problem solving, and performance skills;

3.4 Active engagement in learning—Candidates use their knowledge and understanding of individual and group motivation and behavior among students at the K-6 level to foster active engagement in learning, self motivation, and positive social interaction and to create supportive learning environments;
3.5 Communication to foster collaboration—Candidates use their knowledge and understanding of effective verbal, nonverbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the elementary classroom.

State Standards:
ENGLISH LANGUAGE ARTS AND READING GENERALIST EC-6 STANDARDS

Standard I. Oral Language: Teachers of young students understand the importance of oral language, know the developmental processes of oral language, and provide a variety of instructional opportunities for young students to develop listening and speaking skills. 

Standard II. Phonological and Phonemic Awareness: Teachers of young students understand the components of phonological and phonemic awareness and utilize a variety of approaches to help young students develop this awareness and its relationship to written language. 

Standard III. Alphabetic Principle: Teachers of young students understand the importance of the alphabetic principle to reading English, know the elements of the alphabetic principle, and provide instruction that helps students understand that printed words consist of graphic representations that relate to the sounds of spoken language in conventional and intentional ways. 

Standard IV. Literacy Development and Practice: Teachers of young students understand that literacy develops over time and progresses from emergent to proficient stages. Teachers use a variety of contexts to support the development of young students’ literacy. 

Standard V. Word Analysis and Decoding: Teachers understand the importance of word analysis and decoding to reading and provide many opportunities for students to improve word analysis and decoding abilities. 

Standard VI. Reading Fluency: Teachers understand the importance of fluency to reading comprehension and provide many opportunities for students to improve reading fluency. 

Standard VII. Reading Comprehension: Teachers understand the importance of reading for understanding, know the components of comprehension, and teach young students strategies for improving comprehension. 

Standard VIII. Development of Written Communication: Teachers understand that writing to communicate is a developmental process and provide instruction that helps young students develop competence in written communication. 

Standard IX. Writing Conventions: Teachers understand how young students use writing conventions and how to help students develop those conventions. 

Standard X. Assessment and Instruction of Developing Literacy: Teachers understand the basic principles of assessment and use a variety of literacy assessment practices to plan and implement literacy instruction for young students. 

Standard XI. Research and Inquiry Skills: Teachers understand the importance of study and inquiry skills as tools for learning and promote students’ development in applying study and inquiry skills. 

Standard XII. Viewing and Representing: Teachers understand how to interpret, analyze, evaluate, and produce.

Student Learning Outcomes:
In regard to measurable learning outcomes, students/candidates will be able to:

In regard to measurable learning outcomes, university students/candidates will be able to:

1) demonstrate understanding of how to asses and foster phonemic awareness; (National and Sate Standards: ACEI Standard 2.1; TX-TEXES-COMP.GEN.EC-6 Standard I,  Standard II)

2) demonstrate understanding of the importance of the alphabetic principle and provide instruction that helps all students in this area; (National and Sate Standards: ACEI Standard 2.1; TX-TEXES-COMP.GEN.EC-6 Standard III)

3) demonstrate understanding of how to asses and foster phonics generalizations; (National and Sate Standards: ACEI Standard 1; TX-TEXES-COMP.GEN.EC-6-Standard V)

4) demonstrate understanding of how to asses and build fluency; (National and Sate Standards: ACEI Standard 1; TX-TEXES-COMP.GEN.EC-6-Standard VI)

5) assess and foster fluency by providing a shared reading experience and/or independent reading experience for a student and write to communicate results of the instruction and assessment in conducting a case study and know how shared reading contributes to students’ development in phonemic awareness, vocabulary development, and using written conventions; (National and Sate Standards: ACEI Standard 2.1 and 4; TX-TEXES-COMP.GEN.EC-6- Standard II, Standard V, Standard VI,  Standard X)

6) demonstrate understanding of assessing and building students’ vocabulary (National and Sate Standards: ACEI Standard 2.1 and 4; TX-TEXES-COMP.GEN.EC-6- Standard VII, Standard IX)

7) demonstrate understanding of assessing and building students’ comprehension of various types of reading materials, including reading in the content areas (National and Sate Standards: ACEI Standard 2.1 and 4; TX-TEXES-COMP.GEN.EC-6- Standard VII)

8) select quality literature to read aloud to a student in conducting a case study; (National and Sate Standards: ACEI Standard 2.1; TX-TEXES-COMP.GEN.EC-6 Standard I,  Standard X)

9) assess and foster comprehension in discussing literature upon reading aloud in conducting a case study; (National and Sate  Standards: ACEI Standard 2.1; TX-TEXES-COMP.GEN.EC-6- Standard I, Standard X) 

10) assess and foster comprehension by asking a student to retell a story, assess the students’ ability, and write to communicate results of the instruction and assessment in conducting a case study; (National and Sate  Standards: ACEI-Standard 1 and 4; TX-TEXES-COMP.GEN.EC-6-Standard I, Standard X)

11) assess and foster students’ development in reading and spelling words and write to communicate results of the assessment instruction of the following: letter-name knowledge, high-frequency words/sight words, roots and derivations, applying phonics generalizations, applying structural analysis generalizations in conducting a case study;  (National and Sate Standards: ACEI Standard 2.1 and 4; TX-TEXES-COMP.GEN.EC-6-z, Standard I, Standard III, Standard IV, Standard V, Standard X)

12) assess and foster fluency by providing a shared reading experience and/or independent reading experience for a student and write to communicate results of the instruction and assessment in conducting a case study and know how shared reading contributes to students’ development in phonemic awareness, vocabulary development, and using written conventions; (National and Sate Standards: ACEI Standard 2.1 and 4; TX-TEXES-COMP.GEN.EC-6- Standard II, Standard V, Standard VI,  Standard X)

13) assess and foster students’ writing development for a student and write to communicate results of the instruction and assessment in conducting a case study; (National and Sate  Standards: ACEI Standard 2.1 and 4; TX-TEXES-COMP.GEN.EC-6- Standard II; Standard III; Standard V; Standard VIII; Standard IX,  Standard X)
14) write a detailed report for a case study that provides an analysis of a student’s abilities in literacy development, thereby providing information related to the student’s abilities prior to instruction and progress over time upon receiving learning experiences; (National and Sate  Standards: ACEI Standard 2.1 and 4; TX-TEXES-COMP.GEN.EC-6 Standard IV, Standard X)

15) administer and analyze a running record to determine a student’s independent, instructional, and frustration reading levels and cues student uses during reading; (National and Sate  Standards: ACEI Standard 4; TX-TEXES-COMP.GEN.EC-6-Standard X)
16) demonstrate understanding and learning focusing of major ideas and details along with synthesizing ideas read pertaining to the alphabetic principle, phonemic awareness, implementing early literacy instruction, phonics, high-frequency words, structural analysis/morphemic analysis, fluency, vocabulary, comprehension, reading and writing instruction, children’s reading levels, organizing instruction, severe reading and writing difficulties, students acquiring English, assessment tools, procedures for assessing dyslexia and referral to special education dyslexia, development of written composition knowledge of writing conventions, development of research skills and writing reports. (National and Sate  Standards: ACEI Standard 1 ; TX-TEXES-COMP.GEN.EC-6- all Standards I- Standard XII)

Grading:
The final grading scale for total points is as follows:

93-100 points=A

84-92 points=B

76-83 points =C

70-75 points =D

below 70= F
Descriptions of Major Assignments 

Attendance/Class Participation- 8 points 

As stated above, candidates are expected to participate fully and demonstrate a positive, professional attitude towards learning.  Therefore, points can be deducted for unprofessional actions, such as talking at inappropriate tines, arriving late, leaving early, sending text messages, or working on assignments during class. As well, as stated, candidates are expected to complete all assignments by due date, thereby coming to class prepared to participate. To receive full credit and not have points deducted, candidates must not arrive late or leave early, and they must participate fully, in a professional manner, including turning in work by due dates. If you must arrive late/leave early, please give the instructor a note or some type of notification. 

Candidates also earn class participation points by demonstrating their learning during class and preparation for class, as shown on 1) announced quizzes over professional readings and 2) work done in class to gain understanding and demonstrate mastery of assessment and instruction. 

Class Presentation-2 points

Working with others in the class, you will present an opportunity for the class to practice an assessment tool. 

Take-Home Exam/Assessment- 10 points

Upon reading a chapter in the textbooks, you will respond to questions, where you write responses to help crystallize your understanding. To receive full credit, each reading and writing activity must be completed by the due date and not be skeletal. Those who complete work fully by the due date are more apt to glean insights from the class discussion which accompanies the reading and writing to learn experiences. 

Exams-20 points

Case Study-60 points

Through this project, you will gain in-depth learning experiences in data-driven instruction through applying content of the course as you work with a child who has struggled in reading and writing or who has been designated as at-risk for success. You will work with a student that attends an elementary school. As you plan, work with the student, and write drafts of your report you will receive expert formative feedback so that you can be an effective teacher and can demonstrate the ability to make a positive impact on the student’s gains in basic components of reading and writing.
In preparing for the case study, you will gain expertise through course learning experiences and demonstrate your ability to assess and provide instruction in phonemic awareness, phonics, high-frequency words, commonly confused words, root words and derivations. You also will demonstrate the ability to assess and foster fluency, vocabulary, comprehension, and writing.
You will meet with the student for no less than five-six sessions, spending 45 minutes-1 ½ hours with the student, depending upon how much time is spent during each session and how many sessions are needed. During the semester, you will work with a child for a minimum of five-six hours. You need to find a time where you can work with the child at least twice a week so that what you accomplish in a session is not forgotten by the next session. You will find a student to work with, and if this is not possible, the instructor will work with you to find a student. In making these arrangements, it is important to ask about and consider the student’s schedule as well as your own.  If the student is going out of town or has a busy schedule during the course, then you perhaps should reconsider your selection.  It is not appropriate or fair to the student to combine sessions to meet requirements of the course.  At the same time, it would not benefit you to not be able to complete the case study or not follow the guidelines of the assignment. Finding a place to meet with the student for each session should include finding a place free of noise and distractions. Your sessions with the student should be rewarding for both of you.  You should be providing authentic, meaningful literacy experiences for the student, which, in turn, will be meaningful learning experiences for you.  Each time you meet with the student, the following structure will be followed. Please know you must follow guidelines for assessments that are discussed in your textbooks and in class. Please also know that you must use the format for planning sheets provided in the syllabus. You also will maintain journal entries to record your observations, and these will be completed right after a session has ended. As you will see, your grade for this project depends upon your following the schedule. This schedule allows for flexibility because of differences in school and work schedules among class members. However, it also build into this experience time for reflecting, writing, and revising that makes the experience a richer opportunity to learn. Therefore, points are awarded for planning and working in view of the schedule.

Please Note: All work needs to be completed by the last day of the semester. Your grade will be based upon what you have submitted. 

Structure of Sessions with a Student-(Parts 1-4) 

Please note: Time allotments for each part of a session are not provided.  You will determine how much time is needed based upon the responses of a student. You will need to revise what you do if a student is becoming tired, restless, or frustrated. For example, you could plan to provide an assessment at another time, or you could choose a different book to read aloud.  If a student asks you to reread a story or poem, you should do so, even if it means adjusting the schedule.  At the same time, adhering to this schedule can ensure that various types of assessment and learning experiences take place. In other words, do follow this schedule. All of the parts of each session can make an important contribution. At the same time, remain flexible, keeping in mind the interests and needs of the student.

Schedule to Follow in Planning: 

What follows In addition to the assessment and instruction experiences you will provide, you should learn about the student in other ways. You can administer an interest inventory where you become acquainted with the student to learn about his her/ interests, his/her feelings about school, and attitudes towards literacy (reading, and writing. You may substitute administering an interest inventory, per se, by becoming acquainted with the student (including his/her feelings about school and literacy) through conversations. What you learn about the student will be presented in the introduction of your written report.

1. Assessing and Fostering Comprehension-Read aloud a book to the student and discuss.  In selecting literature to share, use the lists of literature provided by the course.  Your instructor will help you make good selections.  Please do not look for books prior to having approved choices. Many books that may seem good or are good may not lend themselves to discussion and/or be appropriate for the student you are working with. Also, choose literature that you like. The book(s) you read aloud must be approved by the instructor in advance. Share your responses to the book, telling the thoughts and feelings that come to mind to “invite” the student’s responses. In planning your response, it can be helpful to consider how you feel about something that took place or what a character said or did. What also is helpful is to consider big ideas that emerge from a book/chapter. The student spontaneously may share responses during and after you read.  The student may respond to your comments. Please do not ask comprehension questions.  These interactions should be authentic talking/conversations and not a test-like way to assess comprehension. If you share your responses in a genuine manner (akin to the way you talk about a book or movie with someone), students are apt to share, too.  Some students are more reticent, and some become more comfortable sharing over time. If the student does not say anything after ample wait time, then you could ask the student how/he/she feels about the story/book/poem or what is his/her favorite part.  However, usually students will over time share freely if you share your responses freely from the outset. If the student does not respond, you could ask the following: “Of all that took place in the story, what did you like?” Of all that happened, what did you not like?” These questions let the student focus upon aspects of the story salient to the student. Even older students gain from hearing literature read aloud, so to earn full credit, you must not let students read at this point even if they ask to read. You can let them read after the session is complete . Plus, they will read during shared reading. 

Assessment-Comprehension-Discussion/Conversation 

For assessment, you will observe and remember what the student says, aiming to be able to recall precisely what you said and what the student said. Record the conversation (not the reading aloud) to be able to listen to it later. Initially, children can be fascinated by the voice recorder or be self-conscious.  Usually, they do not think about it after that.  Right after the session, write down everything you can remember about the conversation to create an anecdotal account and anything you noticed about the student’s responses during and after reading (e.g. “Read that again.”). Analyze the conversation, considering your comments and the student’s responses during and after reading. Ideas to consider can include your comments and the student’s responses to what you said, the amount of talking and sharing that took place, ways the student responded other than talking (e.g., smiling, laughing), the nature of ideas shared, changes over time as you meet with the student.

Assessment-Comprehension-Retelling (This assessment is used only for one story unless it is necessary to repeat it one other time. When it is used, this assessment takes place before the conversation. It often is best to wait until the second or third session when you and the child are more comfortable with the procedures of the sessions.)

To prepare for this assessment, read the story/chapter, and then write a retelling without looking back. If you have difficulty, you know what you selected is not a good choice for retelling. This can happen even with good books because of the nature of the content.  Books that offer a problem-solution usually work well (e.g., folk tales). What you wrote will provide you key points to look for as you hear the child retell the story/chapter. After reading aloud a story, tell the student that you will be talking about the story, but first you would like for the student to retell what happened in the story. If the student hesitates at any point, you can provide a prompt, such as, “How did the story begin?” or “What happened next?” to help the student. Any prompts can be part of your documentation of what was said. Recording what was said can make it possible to document exactly what the students said. Retelling also can be used if a student reads a story independently.

2. Assessing and Fostering Word Study in Reading and Spelling.  Over the five-six meetings, you will provide assessments and instruction based upon the assessments in 1) word study that entails reading and 2) word study that entails spelling. What you do will depend upon the age and ability of the student. You must receive approval from me in advance to providing assessment/instruction. 


Specific Areas of Assessment and Instruction:

a. Reading-Letter-Name/Identification Knowledge (for children in or who have recently completed kindergarten and first grade) and/or Ability to Apply Phonics where you assess the student’s ability to read words that feature phonics generalizations and/or Ability to Read Sight Vocabulary/High Frequency Words (if children have started reading) and/or  Ability to Read/Understand Commonly Confused Words and/or Ability to Read/Understand Base Words or Root Words and Derivations 

b. Spelling-Ability to write Letter-Names and/or Ability to Apply Phonics in Spelling and/or  Knowledge Spell Sight Words/High-Frequency Words and/or Ability to Spell Using Phonics
Ability to Spell Commonly Confused Words or Ability to Write/Spell Base Words or Root Words and Derivations.
3. Assessing and Building Fluency-Provide shared reading and/or independent reading. Using a poem, begin by sharing the literature with the student when you meet. That is, read aloud the selection to make sure the student enjoys it. No matter how old the child is, you read aloud first. Reread it, inviting the child to join in.  In subsequent rereading, ask the student to point to each word as you read it or as you read it together, ensuring that the child makes a voice-print match.  If the student can, let him/her read parts or all of it on his/her own.  If you know that a student can read a short story or book, you can devote this time to independent reading. Even if the student can read the poem, let the student have opportunities to gain in fluency through multiple readings if the student enjoys the poem. Students enjoy poetry if it is poetry that meets their interests and needs, and the same holds true for literature.  In selecting literature to share, use the lists of poetry and other literature provided by the course.  Your instructor and librarians also can help you make good selections.  Also, choose literature that you like. If you notice that a student does not like a selection, choose another to share. Therefore, be sure to bring more than one possibility when you meet with the student. Your selections or poetry books to choose from must be approved in advance.
Assessment- Fluency-Shared Reading/Oral Reading
For assessment, you will observe the student’s oral reading progress and record your observations to document. 
4. Assessing and Fostering Writing. Give the student a note you have written to the student, and ask the student to write to you.  Young children may respond through drawing, drawing and talking about the picture, scribbling, random letters, invented spelling, or a combination of these. You also can write when the student does (as you observe) to provide a model for the student.
Assessment-Analyzing Children’s Writing
What can the student do? If the child draws, what does the child say about the drawing? First, what do you notice about the student’s ability to share meaning or establish content? If the student does write, what do you observe about the student’s mastery of the mechanics of writing, such as spelling, punctuation, and usage? What changes do you notice over time?  For each sample of writing, develop an anecdotal record to record your observations/analysis.

Case Study-Planning

To be successful in assessing and teaching, you need to plan carefully. Once you have selected a student, you need to consider a place to work that is free of distractions (e.g., other family members, television, and so on). You try to schedule at least two sessions within a week to provide continuity easily. This is part of your responsibility. Also, you need to have a list of books for reading aloud approved. For each session, you have a planning sheet that includes your personal response written down. You also will write what else you do for each session, following the guidelines presented in the syllabus. You can write your personal responses at any point, but much of your planning for other segments depends upon what the student did in the previous session. 

Case Study-Journal 

 Immediately after each session, write a journal entry where you record what took place and your reflections. Please be specific and include important details, such as what the child said and the name of a book read aloud (as opposed to saying the child liked the book and I read a picture book). This will be an invaluable resource when writing your case study report. Plus, it can be rewarding to look back at what took place once your sessions are completed. You can start writing your report as you finish sessions, using the journal entries for content. The journal will be checked. 

Case Study-Written Report

In typing the report, please use double spacing. The headings and subheadings below are the ones you use for sections of your case study. As you will see, these correspond to the assessments and instruction that are the basis of the sessions with the student. Please note that the overall structure of the report is organized according to assessments. Within the headings, information is provided according to sessions, or chronological order. By presenting information according to assessment and instruction, you can present a clearer presentation of what you accomplished in regard to teaching and learning. For each section, provide a description of an assessment, the student’s responses, and your analysis.  If you provided instruction, describe what you did and the student’s responses.  Similarly, describe any changes or progress you observed.  Your reflection under each heading/assessment shares your thinking about what took place as you consider all of the sessions. In a final section with dividers, present the following supplementary documents: copies of the assessments with the student’s responses and a copy of your journal. Please save all drafts as a Word document.

Introduction

Provide information about the child including the information you gained about the child’s progress in reading and writing and the child’s attitudes towards reading and writing at home and school.

Provide information about the number of sessions, where you met, and an overview of what took place so you share the types of literacy experiences you provided. The structure of each session provided above can be drawn upon in presenting the content for the overview.

Assessing and Developing Comprehension:Reading Aloud and Discussion

Session 1 (Provide the title and author of the book you read aloud (e.g., I read aloud ….. Provide information about what you said exactly and what the child said exactly in talking about the book. This is done for each session/subheading.)

                Reflection:

              Session 2

Reflection:

Session 3

Reflection:

Session 4

Reflection:

Session 5

Reflection:

Overall Reflection: (Consider all of the sessions and share your reflections about what took place. These can be done for each session, but you also need to look back at all of the sessions. How did you feel? Look at what you said. Did you share fully to build trust and provide a good model of sharing? What could the child   gain from the content of what you said?    What did the child say? What does this reveal about the child’s engagement with the book? Do you se changes over time in what you say   and what the child says? What have you learned from working with this child? What will you do in future reading aloud situations?)

Retelling

(Tell when this took place and what book was the basis. Describe the student’s retelling.)

Overall Reflection: (Share your reflections about what took place. Did the child capture the essence of what happened? What else do you see happening?)

Word Study-Letter-Identification-Reading and Writing 

Session 1 (Describe the assessment and the child’s responses. Provide information about what took place during each session in regard to your instruction if instruction was needed. You will first assess thee child’s ability to identify letters, using the tool in your textbook. Then assess ability to write the letters. Instruction can include learning how to write the letters, which also will foster identification.)

Reflection:

               Session 2

Reflection:

Session 3

Reflection:

Session 4

Reflection:

Session 5

Reflection:

Overall Reflection: (Consider all of the sessions and share your reflections about what took place.)
Word Study-Ability to Read Using Phonics Generalizations
Session 1 (Describe the assessment and the child’s responses. Provide information about what took place during each session in regard to your instruction if instruction was needed.)

Reflection: 

              Session 2

Reflection:

Session 3

Reflection:

Session 4

Reflection:

Session 5

Reflection:

Overall Reflection: (Consider all of the sessions and share your reflections about what took place.)
 Word Study-Ability to Spell Using Phonics Generalizations
Session 1 (Describe the assessment and the child’s responses. Provide information about what took place during each session in regard to your instruction if instruction was needed.)

Reflection: 

              Session 2

Reflection:

Session 3

Reflection:

Session 4

Reflection:

Session 5

Reflection:

Overall Reflection: (Consider all of the sessions and share your reflections about what took place.)
Word Study-Ability to Read Sight Vocabulary/High Frequency Words 

If a student knows how to spell all of the sight words on the list, you can provide assessment and instruction regarding commonly confused words or Latin root words and derivations so a heading would be created to present this so a heading would be created to present this (Word Study-Ability to Read/Understand Commonly Confused Words or-Ability to Read/Understand Base Words or Root Words and Derivations).

Session 1 (Describe the assessment and the child’s responses. Provide information about what took place during each session in regard to your instruction if instruction was needed.)

Reflection: 

              Session 2

Reflection:

Session 3

Reflection:

Session 4

Reflection:

Session 5

Reflection:

Overall Reflection: (Consider all of the sessions and share your reflections about what took place.)
Word Study-Ability to Write/Spell Sight Words/High-Frequency Words 

If a student knows how to spell all of the sight words on the list, you can provide assessment and instruction regarding commonly confused words or Latin root words and derivations so a heading would be created to present this (Word Study-Ability to Write/Spell Commonly Confused Words or Word Study-Ability to Write/Spell Base Words or Root Words and Derivations).

Session 1 (Describe the assessment and the child’s responses. Provide information about what took place during each session in regard to your instruction if instruction was needed.)
Reflection: 

              Session 2

Reflection:

Session 3

Reflection:

Session 4

Reflection:

Session 5

Reflection:

Overall Reflection: (Consider what you observe about the child’s responses and your instruction.)

Assessing and Building Fluency: Shared Reading/Oral Reading
Session 1 (Provide the title and poet of the poem you provided for shared reading. Provide information about what took place during each session. Describe exactly what took place.)
Reflection: 

              Session 2

Reflection:

Session 3

Reflection:

Session 4

Reflection:

Session 5

Reflection:

Overall Reflection: (Consider all of the sessions and share your reflections about what took place. Did you follow the correct procedures for shared reading? How did your scaffolding help this child? What have you seen the child gain from this experience? What have you learned?)
Assessing and Fostering Writing

Session 1 (Provide information about what took place during each session in regard to exactly what you wrote in a note to the student and what the student wrote. If the student drew a picture, provide what the student said about the picture. It is important that the student write while you are with the student so you can observe what the student does/says.)
Reflection: 

              Session 2

Reflection:

Session 3

Reflection:

Session 4

Reflection:

Session 5

Reflection:

Overall Reflection: (Consider what you observe about the student’s writing/drawing. Consider the student’s ability to establish content and knowledge of spelling, punctuation, and usage. Also present anything else you observe about the writing experiences.)

Conclusion (Provide information about what the child learned/gained and what you learned/gained from the experiences. Address each facet of the case-study learning experiences, starting with reading aloud and conversation.)

Course Topics and Outline:

Comprehension and Learning of Informational Text-Reading and Writing to Learn

Building Study Strategies 

Meeting the Needs of English Language Learners 

Meeting the Needs of Students with Severe Reading Difficulties

Assessing and Teaching Writing:Composition and Conventions

Course Schedule.  
As the instructor for this course, I reserve the right to adjust this schedule in any way that serves the educational needs of the students enrolled in this course. 
January 15 (W)  Overview of Assessment and Data-Driven Instruction
Case Study: Begin planning for your case study by considering a student to work with, and write a brief description of how you know the student and what you know about the student (e.g., grade level, school performance, feelings about reading). This information should be saved for your introduction to your case study and shared with me in selecting books and poetry to share with the student.
January 22 (W)  Factors Involved in Reading and Writing Difficulties   

Reading and Take-Home Exam Questions: Chapter 2, Assessing and Correcting Reading and Writing Difficulties
Case Study: Write a brief description of how you know the student and what you know about the student (e.g., grade level, school performance. Feelings about reading). This information should be saved for your introduction to your case study and shared with me in selecting books and poetry to share with the student.

Show me the name and age of student you are going to work with and a tentative schedule.
January 29 (W)  Determining Reading Levels for Placement, Interpreting Oral Reading Errors, 
Reading and Take-Home Exam Questions: Chapter 4, Assessing and Correcting Reading and Writing Difficulties
Case Study: Continue planning for your case study by considering the student to work with, obtaining literature to read aloud and selecting a poem for shared reading.  The literature shared must be of good quality and meet the interests and needs of the student you work with. The literature can be selected from the list provided in the course packet and or from works discussed in a children’s literature textbook, and/or can be recommended by me.  To receive credit, the lists and poetry collection for shared reading must be approved by me in advance.

Prepare the list of literature you are planning to use, and bring to class the book of poetry you will use for shared reading.



February 5 (W) Emergent Literacy and Early Intervention, Phonemic Awareness, Alphabetic Principle
Reading and Take-Home Exam Questions: Chapter 7, Assessing and Correcting Reading and Writing Difficulties
Case Study: Case Study 1 Assignment Due-Please see Case-Study Guide for Submitting Work in Blackboard in the syllabus.
February 12 (W) Letter Identification, Assessing and Teaching High-Frequency Words
Reading and Take-Home Exam Questions: Chapter 9, Assessing and Correcting Reading and Writing Difficulties
Case Study: Bring a book to class that has been approved for your case study. 

February 19 (W) Assessing and Teaching Phonics 
Reading and Take-Home Exam Questions: Chapter 10, Assessing and Correcting Reading and Writing Difficulties 

Case Study: Show me and the age of student you are going to work with and the type of word study-reading plus the type of word study-writing you are planning to use. Case Study 2 Assignment Due-Please see Case-Study Guide for Submitting Work in Blackboard in the syllabus.
February 26 (W) Syllabic, Morphemic, and Contextual Analysis 
 Exam 1
Case Study: Case Study 3 Assignment Due-Please see Case-Study Guide for Submitting Work in Blackboard in the syllabus.
March 5 (W) Building Vocabulary
Reading and Take-Home Exam Questions: Chapter 11, Assessing and Correcting Reading and Writing Difficulties Exam 1 

March 19 (W) Assessing and Teaching Spelling Assessing, Fostering Fluency
Reading and Take-Home Exam Questions: Chapter 13, Assessing and Correcting Reading and Writing Difficulties 

Case Study:You will conduct your case study during March 6-March 23 to be able to complete the work involved this semester. You must complete the work with the child in this time frame.  If you cannot because of circumstances beyond your control, then you need to work with me to arrive at another schedule.) Your first draft of your report is due April 9, and you bring some work from your case study to class, so please plan accordingly. You submit to me your planning sheets for session 1 prior to working with a student. You then submit a copy of your journal entry after the session. You then submit your planning sheet for session 2 before meeting with the student, and after the session you submit your journal entry to receive feedback.  These requirements are not optional.
March 12-Comprehension of Stories 
Reading and Take-Home Exam Questions: Chapter 14, Assessing and Correcting Reading and Writing Difficulties and the Dyslexia Handbook                         
March 26 (W)  Comprehension Strategies and Learning of Informational Text-Reading and Writing to Learn in Content Areas, Building Study Strategies 
Review of Reading and Take-Home Exam Questions: Chapter 13 and 14, Assessing and Correcting Reading and Writing Difficulties 

Reading and Take-Home Exam Questions: pages 3-36 (chapters 1-6) of Lessons from a Child

April 2 W) Meeting the Needs of Students with Severe Reading Difficulties, Meeting the Needs of English Language Learners
Review of Dyslexia Handbook
Reading and Take-Home Exam Questions: Reading and Take-Home Exam Questions: pages 37-67 (chapters 7-11) of Lessons from a Child
April 9 Assessing and Teaching Writing: Composition and Conventions
(Punctuation, Spelling, Capitalization, and Usage)
Case Study: Bring to class a hard copy or a digital copy on a laptop of your draft 1. This is not optional, and you will not receive credit for draft 1 if this deadline is not met for having a draft for writing conferences in class. Please submit a detailed draft of these sections of your case study for draft 1: Introduction, Responses to Literature/Discussion, Retelling, Shared Reading, Word Study-Reading, Word Study-Writing, Writing).  Please remember to delineate clearly how you assessed, what you learned from the assessment, what you did as a teacher to foster growth, and changes you observed. Rather, than using general words of description, provide details that illustrated clearly what the students did and/or said.  Similarly, provide detailed wording of what you did as a teacher. For this draft, please focus mainly on providing a detailed account for each section. If the draft is not submitted by the due date in the syllabus, 1 point will be deducted, and 4 points could be deducted for not submitting these sections before the final draft is submitted.

April 16 (W) Assessing and Teaching Writing: Composition and Conventions
(Punctuation, Spelling, Capitalization, and Usage)
Reading and Take-Home Exam Questions: Reading and Take-Home Exam Questions: pages 6-104 (chapters 12-14) of Lessons from a Child
Case Study: Case Study Draft 2 Due-Below is what is stated in the Case-Study Guide for Submitting Work in Blackboard:
This draft should reflect incorporating feedback for draft 1. Please submit a draft that includes reflections for each assessment/instruction area as designated in syllabus. Your reflections consider what you did, what the student did/achieved, and how what you did played a role (worth 5 points). This draft also needs to include a conclusion (worth 4 points) that includes a detailed description of 1) what the student gained and how this took place and 2) what you gained as a prospective teacher and how this took place. If the draft was not submitted by the due date in the syllabus, 2 or more points could be deducted, and 8 points could be deducted for not submitting this draft in time to receive feedback before submitting the final draft.

April 23 (W) Assessing and Teaching Writing: Composition and Conventions
(Punctuation, Spelling, Capitalization, and Usage)
Reading and Take-Home Exam Questions: Reading and Take-Home Exam Questions: pages 105-141(chapters 15-20) of Lessons from a Child
April 30 (W) Assessing and Teaching Writing: Composition and Conventions
(Punctuation, Spelling, Capitalization, and Usage)
Reading and Take-Home Exam Questions: Reading and Take-Home Exam Questions: pages 37-67(chapters 16-24) of Lessons from a Child
Case Study: Submit in Blackboard your final draft of your case study-report, including recommendations for revision.

May 7 (W) Final Exam
Case Study Scoring Guide-60 Points Total

To receive maximum points, your work must reflect care and dedication on your part. It is possible to earn no points for some criteria, depending upon what is required to earn points. 

Case Study Planning-Assignments 1-3-Completed According to Schedule in Syllabus (10 points)

Case Study 1 (4 points)

Submitted the name and age of student you planned to work with and a tentative schedule. Wrote a brief description of how you know the student and what you know about the student (e.g., grade level, school performance, feelings about reading/writing). 

Submitted the list of literature you planning to use. The literature was of good quality and met the interests and needs of the student. The literature was selected from the list provided in the course packet and/or recommended by me.  If you had questions about your choices, you discussed this with me. To receive credit, the list was approved by me in advance.

Case Study 2 (4 points)

Submitted a copy of your planning sheets for session 1 and session 3 or 4. For both of these sheets,you completed the part of the planning sheet where you write your responses to literature and to prepare for the conversation with the student. For the planning sheet for session 3 or 4, you also provided a retelling of the chapter/book that you could use to guide your assessment of retelling in your case study for session 3 or 4 where you did not retell the story  to the student, but where the student retells and you assess the student’s comprehension.

Case Study 3 (2 points)

Submitted a copy of your planning sheet for session 1 and listed the title of the book of poetry you will use for shared reading and the first poem you will use. To receive credit, the choice must have been approved by me in advance. You also listed the procedures for shared reading you will follow.

Submitted a copy of your planning sheet for session 1 and showed the area(s) of word study-reading and word study writing you are going to use for your case study and how you will assess word study- reading and word study-writing. You included the assessment for word study-reading and word study-writing you will use on the planning sheet. To receive credit, you also indicated that you discussed this decision with me during class or via email.

Please Note: you can submit the same planning sheet for session 1 for Case Study 2 and Case Study 3.

Case Study Planning, Implementation, and Incorporating Feedback-Assignments 4-6- Completed According to Guidelines/Schedule in Syllabus (30 points)

Case Study 4 (5 points)

Submitted your journal entry and planning sheet for session 1. The planning sheet presented all information for your session, including exactly what you plan to say in sharing your personal responses and specific information about how you are assessing/providing instruction for word study-reading and word study-writing along with a copy of the note you are giving to the student. You sent an email to alert me I could provide feedback as soon as possible/before you met for session 2.  Your journal entry at least provided a detailed account of information that was not captured in the planning sheets, audio-recording when having a conversation about a book, or the student’s written work. (These journal entries were useful in providing information for your report, especially when combined with the audio-recordings of conversation and written copies of the child’s spelling progress session and documentation of the child’s progress in word study-reading.) If journal entries were skeletal, you receive no credit, and these items must be submitted in time to receive feedback before you meet for session 2 to earn points.

Case Study 5 (10 points)

Submitted your journal entry and planning sheet for session 2. The planning sheet presented all information for your session, including your personal responses and specific information about how you are assessing/providing instruction for word study-reading and word study-writing along with a copy of the note you are giving to the student. You sent an email to alert me I could provide feedback as soon as possible/before you met for session 3.  Your journal entry at least provided a detailed account of information that was not captured in the planning sheets, audio-recording when having a conversation about a book, or the student’s written work. (These journal entries were useful in providing information for your report, especially when combined with the audio-recordings of conversation and written copies of the child’s spelling progress session and documentation of the child’s progress in word study-reading.) If journal entries were skeletal, you receive no credit, and these items must be submitted in time to receive feedback before you meet for session 3 to earn points.

Case Study 6 (15 points)

Submitted your journal entries and planning sheets for sessions 3-5. The planning sheet presented all information for your session, including your personal responses and specific information about how you are assessing/providing instruction for word study-reading and word study-writing along with a copy of the note you are giving to the student. Your journal entry at least provided a detailed account of information that was not captured in the planning sheets, audio-recording when having a conversation about a book, or the student’s written work. (These journal entries were useful in providing information for your report, especially when combined with the audio-recordings of conversation and written copies of the child’s spelling progress session and documentation of the child’s progress in word study-reading.) If journal entries are skeletal, you receive no credit, and these items must be submitted before you write your report to receive any credit.

For Case Study 4-6, planning and implementation will be assessed upon the qualities described next that also are addressed in other parts of the syllabus and during class meetings.

Planning:

You completed all sections of planning sheets provided in syllabus in advance of working with a child and had needed materials available. 

Implementation

Followed Procedures Presented in the Syllabus and in Our Class Meetings and Revised Instruction in View of Feedback Received:

- Read aloud a story/book  to the student  Read Aloud Read Aloud Literature Approved in Advance to the Student Each Session (rather than letting the student read aloud) 

-Assessment-Responses to Literature/Conversation Shared Personal Responses and Responded to Each Comment of the Student in Genuine Ways 
-Assessment-Retelling (This assessment is used only for one story unless it is necessary to repeat it one other time. When it is used, this assessment takes place before the conversation. It often is best to wait until the second or third session when you and the child are more comfortable with the procedures of the sessions.)

Obtained One Retelling of a Book/Chapter before Discussing Book/Chapter 

-Provide assessment and/or instruction related to word study/skills in reading and writing Assessed and Provided Instruction in Word Study-Reading for at least five sessions and Instruction 

Was Based upon Assessment/Was Appropriate 

Provided Instruction in Word Study-Writing for at least five sessions and Instruction Was Based upon Assessment/Was Appropriate-Used the Spelling Strategy in Teaching for Four Sessions or Adapted the Strategy in Teacher Letter Identification

- Provide shared reading and/or independent reading Shared Reading of a Poem Took Place During Each Session, Followed Appropriate Procedures, and Included Rereading For Fluency 

-Provide a writing experience  Note Written to Student Each Session and Student Wrote During Session

Writing of Drafts and Final Draft (20 points)

In typing the report, you used double spacing. The headings and subheadings presented in the syllabus are the ones you used for sections of your case study. These headings correspond to the assessments and instruction that are the basis of the sessions with the student. The overall structure of the report is organized according to assessments. Within the headings, information is provided according to sessions, or chronological order.   The report provides a clear description of what took place during each assessment and instruction experience of the case study, clearly showing what you said/did and what the student said/did. The report also presents your reflections for each assessment and instruction experience of the case study and a conclusions, where you reflected upon the entire experience.
(Please note: I will not accept any report that does not adhere to the process of writing drafts associated with this project. Much of the learning takes place during the writing conferences/feedback that accompany the planning, implementation, and writing drafts. You may be asked to submit audio-recordings of your conversation.)

Case Study Drafts 

Each item that follows, case study draft 1, draft 2, and final draft is an assignment in Blackboard that corresponds to the descriptions of case-study assignments in the syllabus. 

Case Study-Draft 1 (5 points)

Submitted a detailed draft of these sections of your case study: Introduction, Responses to Literature/Conversation, Retelling, Shared Reading, Word Study-Reading, Word Study-Writing, Writing).  You delineated clearly how you assessed, what you learned from the assessment, what you did as a teacher to foster growth, and changes you observed. Rather, than using general words of description, you provided details that illustrate clearly what the students did and/or said.  Similarly, you provided detailed wording of what you did as a teacher. For this draft, you could focus mainly on providing a detailed account for each section. If the draft was not submitted by the due date in the syllabus, 1 point could be deducted, and 4 points could be deducted for not submitting these sections before the final draft is submitted. 

Case Study-Draft 2 (10 points)

Submitted a detailed draft of these sections of your case study: Introduction, Responses to Literature/Conversation, Retelling, Shared Reading, Word Study-Reading, Word Study-Writing, Writing).  You delineated clearly how you assessed, what you learned from the assessment, what you did as a teacher to foster growth, and changes you observed. Rather, than using general words of description, you provided details that illustrate clearly what the students did and/or said.  Similarly, you provided detailed wording of what you did as a teacher. For this draft, you included reflections for each area of assessment and instruction. Reflections considered what you did, what the child did/achieved, and how what you did played a role. If the draft was not submitted by the due date in the syllabus, 2 or more points could be deducted, and 8 points could be deducted for not submitting this draft in time to receive feedback before submitting the final draft. 

Case Study-Final Draft (5 points)

You made any revisions needed in view of comments from previous drafts. This draft included a conclusion, where you reflected upon the entire case-study experience to describe in detail includes detailed description of what the student gained and how this took place and what you gained as a prospective teacher. This draft was submitted by the due date.

Planning Sheet for Each Session of the Case Study

Session #         



Date

  
1.  Read aloud (title of book and chapter, if applicable)

Retelling (Write a retelling here to use in assessing the child’s for one session, not all sessions.)

My Response to Share: (Write your personal response.)
2. Word Study-Reading

(What you will focus upon for assessment and/or provide instruction. Describe/present exactly what you will use for assessment and instruction.)

Word Study-Writing/Spelling

(What you will focus upon for assessment and/or provide instruction.  Describe/present exactly what you will use for assessment and instruction. )

3. Poem for Shared Reading/Independent Reading (title of poem)

(This will be the same poem until the child has shown mastery and could be repeated even if a student does master it to foster fluency.)

4. Writing-

(Present here a copy of what you wrote to the student.)

Journal Entry for Each Session of the Case Study

Session #         



Date

  1.  Reading aloud: (Provide anecdotal comments of what happened before and during.)

Having a conversation: (Provide anecdotal comments. Add the exact transcript if you have time.)
Reflection: (Read/listen to the transcript again. Present the exact wording of an exchange where you did foster talk and thinking in the conversation and/or where you did not do what is best to foster talking and thinking about what you read aloud.) 
2. Word Study-Reading: (Provide anecdotal comments.)

Reflection: (Record what you observed and learned during the session about the student’s growth in word study-reading.)

Word Study-Writing/Spelling: (Provide anecdotal comments.)

Reflection: (Record what you observed and learned during the session about the student’s growth in word study-writing.)
3. Poem for Shared Reading/Independent Reading (title of poem): (Provide anecdotal comments)

Reflection: (Record what you observed and learned about during the session about the shared reading experiences.)
4. Writing: (Provide anecdotal comments. Add what the child wrote if you have time.)

Reflection: (Record what you observed from seeing the student write to you and from the student’s written product.) 
University Mission:  The mission of The University of Texas at Arlington is to pursue knowledge, truth and excellence in a student-centered academic community characterized by shared values, unity of purpose, diversity of opinion, mutual respect and social responsibility. The University is committed to lifelong learning through its academic and continuing education programs, to discovering new knowledge through research and to enhancing its position as a comprehensive educational institution with bachelor’s, master’s, doctoral and non-degree continuing education programs. 
College Conceptual Framework: The conceptual framework of the UT Arlington College of Education and Health Professions was developed collaboratively and has evolved over time. Following the identification of a set of core values held by all involved in the preparation of candidates enrolled in the College, members of the university, PK-12 districts and area business and foundation communities worked together to develop a shared vision for education. All activities in the College are guided by the belief that we are Partners for the Future, committed to fostering critical, creative thinkers prepared to engage meaningfully in a dynamic society. This belief is characterized and distinguished by three core values: Professionalism, Knowledge, and Leadership. Research, Diversity, and Technology are themes woven throughout each core value. The College mission, core values and themes serve as the coherent thread running through all professional programs, guiding the systematic design and delivery of clinical/field experiences, course curricula, assessments, and evaluation. The Conceptual Model consists of six interrelated and interacting components, which are viewed as essential contexts for the shaping of informed, skilled, and responsible partners: 

The first core value, Professionalism, represents the assumption that candidates develop an expertise and specialized knowledge of their field. A high quality of work, standard of professional ethics and behaviors, as well as work morale and motivation are all necessary factors of a developed interest and desire to do a job well. The second core value, Knowledge, represents candidate theoretical or practical understanding of a subject. In today’s world, candidate knowledge includes not only academic content mastery, but also skills such as critical thinking, communication, technology literacy, and collaboration, each required for success in college, life, and career. The third core value, Leadership, represents candidate ability to organize, assist, and support others in the achievement of a common task. Candidates develop and refine their leadership skills within the context of their interactions with curricula, faculty, and other professionals. The next three components of the model, Research, Diversity, and Technology, represent themes woven into the core values: Research encompasses the investigation of ideas and theories with the purpose of discovering, interpreting, and developing new systems, methods, and support for knowledge, behaviors, and attitudes. Diversity is an indispensable component of academic excellence. A commitment to diversity means a dedication to the inclusion, welcome, and support of individuals from all groups, encompassing the various characteristics of persons in our community such as race, ethnicity, national origin, gender, age, socioeconomic background, religion, sexual orientation, and disability.Technology is emphasized throughout all programs and is used to support and improve student learning. All components lead to the achievement of one goal—the development of informed and responsible Partners for the Future – who are committed to fostering analytical, innovative thinkers prepared to engage meaningfully in a dynamic society.
Department Mission: The mission of the Department of Curriculum & Instruction is to prepare and support effective professional educators who can meet students’ diverse academic, social, and personal needs.  Department faculty members also contribute to education by generating and disseminating high-quality research, developing innovative programs to meet education needs, and providing meaningful professional service.

University Policies:
Drop Policy: Students may drop or swap (adding and dropping a class concurrently) classes through self-service in MyMav from the beginning of the registration period through the late registration period. After the late registration period, students must see their academic advisor to drop a class or withdraw. Undeclared students must see an advisor in the University Advising Center. Drops can continue through a point two-thirds of the way through the term or session. It is the student's responsibility to officially withdraw if they do not plan to attend after registering. Students will not be automatically dropped for non-attendance. Repayment of certain types of financial aid administered through the University may be required as the result of dropping classes or withdrawing. For more information, contact the Office of Financial Aid and Scholarships (http://wweb.uta.edu/aao/fao/).

Americans with Disabilities Act: The University of Texas at Arlington is on record as being committed to both the spirit and letter of all federal equal opportunity legislation, including the Americans with Disabilities Act (ADA). All instructors at UT Arlington are required by law to provide "reasonable accommodations" to students with disabilities, so as not to discriminate on the basis of that disability. Any student requiring an accommodation for this course must provide the instructor with official documentation in the form of a letter certified by the staff in the Office for Students with Disabilities, University Hall 102. Only those students who have officially documented a need for an accommodation will have their request honored. Information regarding diagnostic criteria and policies for obtaining disability-based academic accommodations can be found at www.uta.edu/disability or by calling the Office for Students with Disabilities at (817) 272-3364.

Academic Integrity: Students enrolled in this course are expected to adhere to the UT Arlington Honor Code:

I pledge, on my honor, to uphold UT Arlington’s tradition of academic integrity, a tradition that values hard work and honest effort in the pursuit of academic excellence. 

I promise that I will submit only work that I personally create or contribute to group collaborations, and I will appropriately reference any work from other sources. I will follow the highest standards of integrity and uphold the spirit of the Honor Code.

UT Arlington faculty members may employ the Honor Code as they see fit in their courses, including (but not limited to) having students acknowledge the honor code as part of an examination or requiring students to incorporate the honor code into any work submitted. Per UT System Regents’ Rule 50101, §2.2, suspected violations of university’s standards for academic integrity (including the Honor Code) will be referred to the Office of Student Conduct. Violators will be disciplined in accordance with University policy, which may result in the student’s suspension or expulsion from the University.

Student Support Services: UT Arlington provides a variety of resources and programs designed to help students develop academic skills, deal with personal situations, and better understand concepts and information related to their courses. Resources include tutoring, major-based learning centers, developmental education, advising and mentoring, personal counseling, and federally funded programs. For individualized referrals, students may visit the reception desk at University College (Ransom Hall), call the Maverick Resource Hotline at 817-272-6107, send a message to resources@uta.edu, or view the information at www.uta.edu/resources.

Electronic Communication: UT Arlington has adopted MavMail as its official means to communicate with students about important deadlines and events, as well as to transact university-related business regarding financial aid, tuition, grades, graduation, etc. All students are assigned a MavMail account and are responsible for checking the inbox regularly. There is no additional charge to students for using this account, which remains active even after graduation. Information about activating and using MavMail is available at http://www.uta.edu/oit/cs/email/mavmail.php.

Student Feedback Survey: At the end of each term, students enrolled in classes categorized as “lecture,” “seminar,” or “laboratory” shall be directed to complete an online Student Feedback Survey (SFS). Instructions on how to access the SFS for this course will be sent directly to each student through MavMail approximately 10 days before the end of the term. Each student’s feedback enters the SFS database anonymously and is aggregated with that of other students enrolled in the course. UT Arlington’s effort to solicit, gather, tabulate, and publish student feedback is required by state law; students are strongly urged to participate. For more information, visit http://www.uta.edu/sfs.

Final Review Week: A period of five class days prior to the first day of final examinations in the long sessions shall be designated as Final Review Week. The purpose of this week is to allow students sufficient time to prepare for final examinations. During this week, there shall be no scheduled activities such as required field trips or performances; and no instructor shall assign any themes, research problems or exercises of similar scope that have a completion date during or following this week unless specified in the class syllabus. During Final Review Week, an instructor shall not give any examinations constituting 10% or more of the final grade, except makeup tests and laboratory examinations. In addition, no instructor shall give any portion of the final examination during Final Review Week. During this week, classes are held as scheduled. In addition, instructors are not required to limit content to topics that have been previously covered; they may introduce new concepts as appropriate.

Emergency Exit Procedures: Should we experience an emergency event that requires us to vacate the building, students should exit the room and move toward the nearest exit, which is on the first floor, below our classroom. When exiting the building during an emergency, one should never take an elevator but should use the stairwells. Faculty members and instructional staff will assist students in selecting the safest route for evacuation and will make arrangements to assist handicapped individuals.
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I. PROFESSIONAL DISPOSITIONS STATEMENT (Approved by Teacher Education Council, 2-7-2012)
The following statement on Professional Dispositions will appear in the Undergraduate and Graduate Catalogs and in all relevant documentation.

Each student/candidate in the College of Education and Health Professions of UT Arlington will be evaluated on Professional Dispositions by faculty and staff. These dispositions have been identified as essential for a highly-qualified professional. Instructors and program directors will work with students/candidates rated as “unacceptable” in one or more stated criteria. The student/candidate will have an opportunity to develop a plan to remediate any digressions.

II. PROFESSIONAL DISPOSITIONS GUIDELINES
The following Professional Dispositions Guidelines are to be followed by all students and candidates in COEHP. The standards referenced are those of the Texas Administrative Code.
  Students and candidates are responsible for identifying and following professional standards and policies for their particular state. 

A. Professional Demeanor: TAC Standards 1.9, 1.10, 2.1 through 3.9
· Demonstrates respect and consideration for the thoughts and feelings of others (diverse populations, school personnel, university personnel, PreK-16 students). 

· Demonstrates kindness, fairness, patience, dignity and respect in working with others.

· Accepts decisions made by institutional authority. 

· Treats others in a just and equitable manner.

· Maintains composure and self-control.

· Responds positively to constructive criticism.

· Follows appropriate channels of communication/authority.

· Reacts professionally (calm and patient) when under stressful situations.

B. Professional Practices: TAC Standards 1.1 through 3.9
· Complies with class and program requirements

· Attends classes, trainings, and field experiences. 

· Arrives on time and remains for the duration.

· Is prepared, engaged, and meets deadlines.

· Demonstrates academic integrity and honesty. 

· Maintains appropriate confidentiality at all times. 

· Demonstrates compliance with all laws and regulations. 

· Demonstrates compliance with University policies and Texas Education Agency (TEA)/professional specialty program area standards

C. Professional Appearance: TAC Standards 1.7, 1.10, 2.5
· Displays personal appearance and/or hygiene appropriate for professional settings. 

D. Professional Language/Communication: TAC Standards 1.1, 1.7, 1.9, 1.10, 1.11. 2.1, 2.3 through 2.5, 2.7, 3.1 through 3.6, 3.8, 3.9
· Uses appropriate and professional language and conduct. 

· Works effectively, collaboratively, and equitably with others. 

· Receives feedback in a positive manner and makes necessary adjustments. 

· Uses electronic and social media appropriately, e.g., texting, Facebook, Linked-In.

· Follows school and state regulations in electronic contacts made with PreK-12 students, parents, administrators, professors and others professionals. 

· Uses UT Arlington email as official university form of electronic communication and information.

· Uses respectful electronic communication etiquette in course related materials and correspondence, such as in Blackboard and email.

III. DISSEMINATING PROFESSIONAL DISPOSITIONS STATEMENT, GUIDELINES, AND INFORMATION 
The following procedures will be used to educate and disseminate the COEHP Professional Dispositions statement, guidelines, and information to all students and candidates. 

a. The I. Dispositions Statement and II. Professional Dispositions Guidelines are listed in catalog (UG and G) and on COEHP Website (UG and G portals)

b. At first point of contact in the COEHP students/candidates are given the Professional Dispositions Statement and Professional Dispositions Guidelines as they appear in this document.

 High School Students – given during information sessions

 Undergraduate Students – given by advising office (COEHP, COLA, COS, UTeach)

 Transfer Students – given by advising office as above

 Graduate Students – graduate advisor

 Academic Partnership (AP) Students – Welcome Letter sent by appropriate advisor

c. After admitted, students/candidates are given the list of dispositions to agree to and sign. Students and candidates electronically ‘agree’ to the Professional Dispositions Statement and Professional Dispositions Guidelines that appear in this document and submit. Students and candidates have to agree to dispositions guidelines before they can be accepted into a full major in the COEHP. If they do not agree they cannot proceed in the program.

d. The Professional Dispositions Statement will be placed in appropriate program area Handbooks. The URL for accessing the Professional Dispositions Statement and Professional Dispositions Guidelines as they appear in this document will be placed in course syllabuses.

e. Students/candidates complete a Dispositions Education Module
 within an early course taken in the program. Faculty of each program will identify this introductory course to include completion of this module.

f. Students/candidates will review the Dispositions Education Module prior to field experiences and/or student teaching orientation (C&I); practicum for Reading Specialist (C&I); application for practicum (ELPS); Step 1 and Classroom Interactions (UTeach); and methods of teaching courses (Kinesiology). 

IV. PROCEDURES FOR ADDRESSING DIGRESSIONS FROM COEHP PROFESSIONAL DISPOSITIONS POLICY
When digressions in Professional Dispositions Guidelines occur the following procedures will be implemented.

a. Official Digressions Report (shown in this document as, V. Digression Report for Use in Cases of Digressions from COEHP Professional Dispositions Guidelines) is completed by faculty/staff member (evaluation report is a check-box format), posted on website for faculty/staff access. 

b. Faculty/staff member submits completed form to chair and/or program director.

c. Student/candidate is notified by the chair or program director that a Digressions Report has been completed and filed (chair/program director posts form to designated Mavspace file).

d. Student/candidate is contacted to schedule a meeting within 14 business days of the incident with faculty/staff, chair, and program director. 

e. Disposition meeting takes place with student/candidate, faculty/staff, and chair and/or program director. (Note: If more than one faculty/staff member submits a report on the same student/candidate, the meeting occurs together).

f. Together an action plan to address dispositions is developed, signed by all present and posted in the designated Mavspace file.

g. If the action plan agreed upon in the initial Department-level meeting proves to be ineffective or is not followed by the student/candidate, additional Department-level meetings may take place with a reiteration of existing or new action plan(s) developed. 

h. Recurring or more serious offenses/digressions as determined at the Department-level by faculty, staff, and/or administrators, will be referred to the College Dispositions Committee
 to review.

i. The College Dispositions Committee will make a recommendation as to continuance in program or options. 

j. Electronic letter on outcome of College Dispositions Committee meeting from Committee and Dean is submitted to student/candidate to official UT Arlington email account. 

k. The student/candidate has 14 days to appeal the decision, submitted to the College Dispositions Committee and COEHP Dean.

l. The appeal will then be forwarded to the University’s Office of Student Conduct.

V. DIGRESSION REPORT FOR USE IN CASES OF DIGRESSIONS FROM COEHP PROFESSIONAL DISPOSITIONS GUIDELINES
The appropriate faculty, staff, administrator, or other supervisor will complete the following check sheet for students and candidates in cases of digressions from COEHP Professional Dispositions Guidelines.

This document indicates VIOLATIONS the COEHP Policy and Guidelines for Professional Dispositions (indicated by a check):

A. Professional Demeanor: TAC Standards 1.9, 1.10, 2.1 through 3.9
□ Demonstrates respect and consideration for the thoughts and feelings of others (diverse populations, school personnel, university personnel, PreK-16 students)

□ Demonstrates kindness, fairness, patience, dignity and respect in working with others

□ Accepts decisions made by institutional authority 

□ Treats others in a just and equitable manner

□ Maintains composure and self-control

□ Responds positively to constructive criticism

□ Follows appropriate channels of communication/authority

□ Reacts professionally (calm and patient) when under stressful situations

B. Professional Practices: TAC Standards 1.1 through 3.9

□ Complies with class and program requirements

□ Attends classes, trainings, and field experiences 

□ Arrives on time and remains for the duration

□ Is prepared, engaged, and meets deadlines

□ Demonstrates academic integrity and honesty

□ Maintains appropriate confidentiality at all times

□ Demonstrates compliance with all laws and regulations

□ Demonstrates compliance with university policies and TEA/professional specialty program area standards

C. Professional Appearance: TAC Standards 1.7, 1.10, 2.5

□ Displays personal appearance and/or hygiene appropriate for professional settings 

D. Professional Language/Communication: TAC Standards 1.1, 1.7, 1.9, 1.10, 1.11. 2.1, 2.3 through 2.5, 2.7, 3.1 through 3.6, 3.8, 3.9

□ Uses appropriate and professional language and conduct 

□ Works effectively, collaboratively, and equitably with others 

□ Receives feedback in a positive manner and makes necessary adjustments 

□ Uses electronic and social media appropriately, e.g., texting, Facebook, Linked-In

□ Follows school and state regulations in electronic contacts made with PreK-12 students, parents, administrators, professors and others professionals 

□ Uses UT Arlington email as official university form of electronic communication and information

□ Uses respectful electronic communication etiquette in course related materials and correspondence,      such as in Blackboard and email

Texas Administrative Code, Ethics and Standard Practices for Texas Educators: http://info.sos.state.tx.us/pls/pub/readtac$ext.TacPage?sl=R&app=9&p_dir=&p_rloc=&p_tloc=&p_ploc=&pg=1&p_tac=&ti=19&pt=7&ch=247&rl=2 
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� This Policy and Guidelines for Professional Dispositions document pertains to students and candidates enrolled in the following COEHP Departments and/or Programs: Department of Curriculum and Instruction (C&I), Department of Kinesiology (KINE), Principal and superintendent Certification Programs in the Department of Educational Leadership and Policy Studies (ELPS).


� Texas Administrative Code, Ethics and Standard Practices for Texas Educators can be found at: � HYPERLINK "http://info.sos.state.tx.us/pls/pub/readtac$ext.TacPage?sl=R&app=9&p_dir=&p_rloc=&p_tloc=&p_ploc=&pg=1&p_tac=&ti=19&pt=7&ch=247&rl=2" ��http://info.sos.state.tx.us/pls/pub/readtac$ext.TacPage?sl=R&app=9&p_dir=&p_rloc=&p_tloc=&p_ploc=&pg=1&p_tac=&ti=19&pt=7&ch=247&rl=2� . 


� Specialty areas as in KINE must access and follow their discipline-specific professional and ethical standards. Non-Texas residents are responsible to follow the guidelines for ethical behavior published by their home state.


� The Dispositions Education Module will be developed by the Professional Dispositions Committee, and will be subject to Department, College, and TEC Committee approvals as a separate document.


� The College Dispositions Committee will consist of members of each COEHP Department, and at least one member each of COLA and COS. A representative of the UT Arlington Office of Student Conduct will serve as ex-officio on the College Dispositions Committee.
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