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ONE VISION == ONE VOICE

Vision:
To be the top producer of successful
students in the nation.

Mission:
To lead our students to success with the

support and involvement of families
in the community.

Goals:

* Intense Focus on Student Achievement

* High-Performing and Dedicated Team

* Safe Learning and Working Environment
* Efficient Operations

* Sustained Community Engagement

OCPS

Means Success
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INTRODUCTION

The Orange County Public Schools’ Instructional Personnel Evaluation System is designed to con-
tribute toward achievement of goals identified in the District Plan pursuant to state statute. The
system also supports district and school-level improvement plans, and promotes actions that are
consistent with the district’s stated purpose for instructional personnel evaluation.

CTA Contract: Article X. “The overall purpose of evaluation shall be to improve the quality
of instruction in compliance with mandates of State Regulations regarding the evaluation of the
performance of instructional personnel.”

CORE OF EFFECTIVE PRACTICES

The Orange County Public Schools’ Instructional Personnel Evaluation System is based upon a
philosophical commitment to the concept that the professional development of a teacher is a life
-long process and that communication between the evaluator and evaluatee is a critical compo-
nent. Florida Statute 1012.34 (1)(a) states “For the purpose of increasing student learning
growth by improving the quality of instructional, administrative, and supervisory services in the
public schools of the state, the district school superintendent shall establish procedures for
evaluating the performance of duties and responsibilities of all instructional, administrative and
supervisory personnel employed by the school district.”

The focus of this instructional evaluation system is to improve the quality of instruction
impacting student performance through collaborative conversations and professional develop-
ment. This purpose can best be achieved by establishing an evaluation system comprised of an
integrated set of components that include gathering data, sharing information and providing
opportunities for professional growth experiences. This evaluation system is based on the
research of Dr. Robert Marzano.

In accordance with Florida State Statutes and the Race to the Top Memorandum of Under-
standing, Orange County Public Schools and Orange County Classroom Teachers Association
have modified the state adopted model to create a teacher evaluation system that combines
student growth measures with the evaluation of the delivery of core effective practices. Again
for the 2012-13 school year, 40% of the evaluation of teachers will be based upon student
growth using the FLDOE value added model and 60% will be based on the state approved
Marzano Evaluation Model for continuous growth and improvement of teaching pedagogy.
The Marzano Evaluation Model has been rigorously reviewed for fidelity with the Florida
Educator’s Accomplished Practices, as evidenced in the crosswalk provided in Appendix A. It is
the expectation of the Superintendent that anyone involved in observing or giving input to a
teacher evaluation will be trained to employ these core effective practices.




CORE OF EFFECTIVE PRACTICES (cont.)

The underlying constructs of the Marzano Evaluation Model are:

1. Teachers can increase their expertise from year to year which can produce year
to year gains in student learning.

2. A common language of instruction and evaluation is a key school improvement
strategy.

3. The common language must reflect the complexity of teaching and learning.

4. Focused feedback and focused practice using a common language provides
opportunities for teacher growth.

5. The Marzano Evaluation Framework is a causal model. When applied with fidelity
(at the appropriate time and in the appropriate way) teacher efficacy will
improve and student learning will follow.

The evaluation model includes four domains:
Domain 1: Classroom Strategies and Behaviors
Domain 2: Preparing and Planning
Domain 3: Reflecting on Teaching
Domain 4: Collegiality and Professionalism

The framework for evaluation includes observation instruments with indicators of effective
practice, a clear connection to each of the Florida Educator Accomplished Practices as
revised in December, 2010, and procedures for how the same core is used for all who are
conducting evaluations.

The plan outlined below supports the district and school level school improvement plans and
meets the expectations of the Orange County School Board goals:

Goal 1: Increased Focus on Student Achievement

Goal 2: High Performing and Dedicated Teams

The plan trains and supports evaluators of instructional staff in a process that is in
accordance with the expectations of FS 1012.34 (3) (a). Additionally the district and school
board will review annually the results and report them to the Florida Department of Educa-
tion. Those results will be incorporated into district and school level planning for continuous
improvement of the process.

COLLABORATION

The Instructional Personnel Evaluation System was cooperatively developed starting in
November 2010 by appointees from the Orange County Classroom Teachers Association, Inc.
and the School Board of Orange County, Florida.




FLDOE VALUE ADDED MODEL

1. Percentage of VAM to use

FCAT Teachers & Non FCAT teachers with FCAT Students:
40% with less than 3 years of data

Other School Based Instructional Personnel & District-level Personnel:
Treat the same as FCAT & Non-FCAT Teachers

2. Cut scores

For FCAT Teachers & Non-FCAT Teachers who have students taking the FCAT

Statistical Modeling

Unsatisfactory

-2.391 standard deviations, cut score of -.7554
and lower

Highly Effective

+1.177 standard deviations, cut score of .4042 and
higher

Needs Improvement/Developing

-2.390 to -1.034 standard deviations, cut score
between -.7553 and -.3200

Effective

-1.033 to +1.176 standard deviations, cut score
between -.3199 and .4041

3. Models for use of scores for each instructional category

Pre-Kto 3:

The option that gives the best results at their
school, either an aggregate of math, or reading or
both

assignment:

11-12th & Instruct Personnel w/out student

The option that gives the best results at their
school, either an aggregate of math, or reading or
both

schools:

District Resource Instructors assigned to

75% from schools, 25% from district average of
the student acheivement portion. Hybrid agregate
of school-wide effect for schools to which they
are assigned and district average, for a blend
similar to the way these teachers work for OCPS

District Resource Instructors not assigned to
schools: (Includes Alt Ed and CTE teachers
who instruct Pre K - 12 students

Aggregate of all schools for a district effect
number

4. Cell size-Non FCAT teachers w/ FCAT students

Elementary 8 students min

Middle 22 students min
High 25 students min
ESE 8 students min

I5. Inclusion in Overall Evaluation Rating

Needs Improvement/Developing

Scale of 1.50 to 2.49: use 2.49

Effective

Scale of 2.50 to 3.49: use 3.49

Highly Effective

Scale of 3.50 to 4.00: use 4.00




TRAINING FOR STAKEHOLDERS

Evaluators and observers will receive intensive training through Learning Sciences Internation-
al. All evaluators must be trained and certified to evaluate teachers in the system. The district
will monitor teacher evaluations for consistency between Performance Scores and Student
Growth Scores, and where discrepancies exist, additional training will be provided to the eval-
uator.

Florida Statute 1012.34(3)(b) requires that all personnel are fully informed of the criteria and
procedures associated with the evaluation process before the evaluation takes place. Orange
County Public Schools provides an evaluation manual for all instructional personnel in the
school district. This manual will be available to all instructional employees within the first ten
duty days.

All teachers will be introduced to the evaluation system during pre-planning. The information
will be available afterward on the Professional Development Services (PDS) website for all per-
sonnel. An introduction to the system will be provided in Pre-Employment Orientation (PREO)
for employees who enter the system after the beginning of the school year.

Throughout the school year teachers will be provided follow up training developed by Profes-
sional Development Services (PDS) to support the implementation of the evaluation system
online, and support information will be permanently posted on the Professional Development
website. Additional resources will be made available through PDS Online, through the iObser-
vation Protocol and Library, as well as the Marzano Self Study Courses.

INDIVIDUAL PROFESSIONAL DEVELOPMENT PLAN
(IPDP)

Florida Statute 1012.34 (2)(b) requires districts to provide instruments, procedures, and crite-
ria for continuous quality improvement of the professional skills of personnel and school ad-
ministrators, and performance evaluation results must be used when identifying professional
development. As an integral part of the staff development protocol, the Individual Profession-
al Development Plan is required for each teacher based upon the results of their personal per-
formance data within the first 45 days of school. The IPDP takes the place of the Marzano pro-
fessional growth plan in Domain 3 for the 2012-13 school year.

Teachers will develop their Individual Professional Development Plans based upon the results
of performance data available connected to their classroom practice. This may include, but not
be limited to standardized test scores and end of course exam results, and may include trend
data spanning several years when available. With recognition that all teachers can improve
their practice all teachers will develop an Individual Professional Development Plan that will
address areas of desired growth. Teachers may work individually or in cohorts to address their
professional development based upon the data.



IPDP (cont.)

The teacher will meet with a school administrator to review the IPDP and identify additional
individual professional learning strategies based on performance appraisal data and priori-
ties for students, grade levels, content areas, or the whole school.

An online IPDP tutorial can be found at http://pdsonline.ocps.net. Log in using your OCPS
username and password. IPDP Tutorial will be listed under Recommended Courses.

EVALUATION PROCESS

Category Placement

The teacher and the evaluator shall schedule a conference time to review the Orange County
Public Schools/ Marzano Art and Science of Teaching Final Evaluation to develop a plan for
the school year to address the four domains of the evaluation model, and how it will be
assessed.

Evaluation

How a teacher will be assessed will be determined by the category they are assigned based
upon experience and expertise. There are five designations of teachers in the Marzano
model.

Category 1:
New teachers who have 0-2 years of teaching experience. In other words, these
teachers are in their first, second, or third year of teaching.

Category 2A:
Experienced teachers who have at least three (3) years of teaching experience.
These teachers would be at least in their fourth year of teaching.

Category 2B:
Experienced teachers who have at least three (3) years of teaching experience but
who are:
e anew hire to OCPS

e assigned to teach a new subject area or level that is different from their
previous assignment

e assigned to a school with a different population of students from their previ-
ous assignment

e between a 2.0 and 2.4 for their 2011-12 instructional practice score


http://pdsonline.ocps.net

EVALUATION PROCESS (cont.)

If the teacher meets one of the requirements for Category 2B, the teacher may make a
request to the school principal to move to Category 2B. This request must be made in
writing during the first twenty (20) student contact days of the new assignment. The
change in category will be in effect for one (1) school year.

Principals may also assign teachers to Category 2B if the teacher meets one of the re-
qguirements of this category. This change must be communicated in writing to the
teacher and be made during the first twenty (20) student contact days of the new
assignment. The change in category will be in effect for one school year.

Category 3:

Teachers who have been determined to be less than effective in the classroom either
through observable behaviors that may result in an unsatisfactory rating or who fail to
achieve gains based upon the state’s value added model will be removed from their
current Category and placed into Category 3, a category for struggling teachers. In or-
der to provide a teacher with intensive support and feedback, the teacher will be
placed on a Professional Improvement Plan (PIP). The evaluator, with input from the
teacher, will develop a plan which includes additional observations and resources in an
effort to improve teacher performance.

Principals are required to reassign the teacher to Category 3 when the teacher is placed
on a Professional Improvement Plan (PIP). At the end of the school year, with  suc-
cessful completion of the Professional Improvement Plan (PIP), the teacher will be
reassigned to their original category. Unsuccessful completion of the Professional Im-
provement Plan (PIP) may lead to an overall “Needs Improvement” or an overall
“Unsatisfactory” on the final evaluation.

Category 4:
A teacher originally in another category (1, 2A, 2B, 3), who does not have enough data
in all four domains to be fairly evaluated due to:
e A significant leave of absence
e Being hired after February 15

Scoring:
Status Score
During the current school year teachers will be assessed based primarily on an overall

status score. The status score reflects his/her understanding and application of the Art
and Science of Teaching framework across the four domains:

Domain 1: Classroom Strategies and Behaviors
Domain 2: Planning and Preparing

Domain 3: Reflecting on Teaching

Domain 4: Collegiality and Professionalism

The overall status score is determined by multiple measures.



EVALUATION PROCESS (cont.)

Domain 1
a ssroom Strategies & Behaviors

bservations

Planning and Preparing

nning conference or pre-confere

Domain 3
Reflecting on Teaching

Self Assessment

Reflection Conference
Professional Growth Plan (IPDF
Conferences
= Discussions
Artifacts
Lesson Study

ollegiality & Professionalism

ZONTREENEONTE)
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EVALUATION PROCESS (cont.)

For the purposes of the OCPS/Marzano Art and Sciences of Teaching Evaluation Model,
there are two types of observations: informal and formal.

The Informal Observation

The first informal observation will be used as a practice observation unless the teacher
requests that it be used in the evaluation process

Can be announced or unannounced

May or may not include an observation of the full class period.

The recommended minimum time for an informal observation is ten (10) minutes
Performed by a trained observer

No planning or reflection conference

An informal announced observation may be scheduled prior to the actual observation
while an unannounced informal observation is not scheduled

The informal observations are useful for providing additional feedback to teachers, ac-
knowledging professional growth and collecting evidence to further inform the annual
evaluation process

While planning and reflection conferences are not required, observers should provide
timely and actionable feedback to teachers regarding these observations.

A classroom walkthrough, as previously used by OCPS, is not an informal observation
and shall not be used for the purpose of evaluation

The Formal Observation

Primary method for collecting evidence that will be used as a source of data for the sum-

mative evaluation

Not the summative evaluation

The recommended minimum for a formal observation is thirty (30) minutes

Performed by an evaluating administrator

Includes a planning and reflection conference with the teacher

e These conferences provide a rich opportunity for teachers to reflect upon their prac-
tice, engage in a collaborative decision-making process and help administrators clar-
ify expectations

e Both the planning conference and the reflection conference should be scheduled at
the same time the observation is scheduled and should be conducted in a timely
manner (1-5 days preceding and following the observation.)

The number and type of evaluation each teacher will receive is determined by the category
in which they are placed. The chart below lists the minimum number of formal and informal
observations required for each category.

Category 1 and 2B: 2 Formal Observations, 4 Informal Observations
Category 2A: 1 Formal Observation, 2 Informal Observations

Category 3: 3 Formals, 7 Informal Observations

11



EVALUATION PROCESS (cont.)

Observation Ratings

The collection of data from observations, predetermined activities and artifacts will be re-
viewed and assessed based upon rubrics set forth in the Marzano Art and Science of
Teaching Model. Within the Marzano Teacher Evaluation Model a 5-Level rubric is used to
rate the performance and provide feedback to teachers on their use of the 60 Elements of the
Art and Science of Teaching Framework. These ratings are considered formative in nature and
are provided to give direction and feedback to the teacher prior to the final evaluation. They
are:

Innovating Applying Developing Beginning Not Using
(4) 3) (2) (1) (0)

Each source of evidence is rated based upon the rubrics provided by the OCPS/Marzano
Evaluation Model on the scale of 0-4 as described above and added to the collection of
evidence. Once the teacher has achieved the minimum number of observations/collections of
evidence s/he may request and be granted an additional informal observation. The deadline
for requesting an additional informal observation is April 1. All teachers who exceed the
minimum number of observations, will automatically have their lowest informal observation
score dropped prior to the instructional practice score report. It is the responsibility of the
evaluator to ensure that the minimum number of observations are met. Ultimately the collection
of evidence across all observable elements in the framework will result in a Status Score,
which will contribute 60% to the overall evaluation for the 2012-13 school year.

The process is as follows:

STEP 1 STEP 2
Rate observable elements at
each of the following levels: Count the number of ratings
 Innovating (4) at each level for each of the
Applying (3) four domains.

Developing (2)
Beginning (1)
Not Using (0)

STEP 4
For each domain, apply the
STEP 3 results from Step 3 to the
For each domain, determine the description of each level on the
percentage of the total each Proficiency Scale (based upon
level represents: the teacher’s experience level).
e 0-2 yrs exp: Category 1
e Domain 1=60% e 3+ yrs exp: Category Il
e Domain 2 =20% This will provide a domain
e Domain 3 =10% proficiency score and will be a
e Domain 4 =10% number between 1 and 4.



EVALUATION PROCESS (cont.)

Proficiency Scales: (step 4)

Category
1
Highly Effectiv
At lea
60% at Leve
S tL& o 0 60% at Leve
¢ at Level 1 or or higher c0% ot Unsatisfactory
or higher &
Less than 50% at
Level 1 or O equal to
50% at
Level 1 or O
Category
2A
At least:
65% atg:_evel 4 At least:
AT a 0 65% at Level 3
oat Level 1 or or higher T T Unsatisfactory
65% at Level 3
or higher & Greater than or
Less than 50% at equal to
Level 1 or O 50% at
Level 1 or O
Category
2B

At least:
60% at Level 4
&

At least:
60% at Level 3

or higher

Less than
60% at Level 3
or higher &

Unsatisfactory

Greater than or
equal to
50% at

Step 5: Compute the weighted average of the four domain proficiency scores and find the

resulting number on the scale.

Highly Effective Effective Needs Improvement
(4) (3) (2)
) ] Category | = Developing
Innovating Applying Category 2A & 2B =
In Need of Improvement
3.50-4.00 2.50-3.49 1.50-2.49

Unsatisfactory

(1)
Not Using

1.00-1.49

13



EVALUATION PROCESS (cont.)

DELIBERATE PRACTICE SCORE

During 2012-13, we will pilot this process at selected schools and teachers who volunteer for
the pilot will select one element for Deliberate Practice. The teacher will continually self-
assess and seek feedback on performance in a specific area. Teachers and their observers
will focus on one “thin slice” of teaching to focus their efforts, engaging in focused practice,
feedback and monitoring of progress within a time-bound goal for improvement. Teachers in
the pilot may choose to include the score of the element in the instructional practice score
during 2012-13.

In school year 2013-14 and beyond, the Deliberate Practice Score component is required by
current state statute for all teachers. The Deliberate Practice Score shall be computed using
an additive math model. The Status Score plus the Deliberate Practice Score equals the In-
structional Practice Score.

FINAL EVALUATION CRITERIA

Florida Statute 1012.34 (1)(a) states: “For the purpose of increasing student learning growth
by improving the quality of instructional, administrative, and supervisory services....the
district superintendent shall establish procedures for evaluating the performance of duties
and responsibilities of all instructional, administrative, and supervisory personnel..” The
Student Success Act signed into law on March 24, 2011 further clarified what is required.
There must be four summative final evaluation ratings as specified in Florida Statute 1012.34
(2)(e). The summative score is to be based on aggregating data from each of the two
components required for evaluation: student growth and instructional practice. The statute
further requires the differentiation among four levels of performance as follows:

Category 1:
1. Highly Effective
2. Effective
3. Developing
4. Unsatisfactory

Category 2A, 2B:
1. Highly Effective
2. Effective
3. Needs Improvement
4. Unsatisfactory

Category 3
Final Evaluation rating will be determined by their original Category



EVALUATION PROCESS (cont.)

Modifications for Non-Teaching Instructional

It is our belief that the Dr. Marzano System of Evaluation should be used with all Instruction-
al Personnel who teach students and/or adults, thus limiting the use of alternative
forms. Beginning in 2012-13, these teachers will use a modified system of evaluation de-
signed specifically for these non-classroom positions: Audiologists, Behavior Specialists,
Diagnosticians, District Staffing Specialists, Mental Health Counselors, Psychologists and
Social Workers.

For these instructional non-classroom personnel, statewide assessment data for three
years of students assigned to the individual; will include student learning growth data on
state assessments will account for 50 percent of evaluation. If three years of student
learning growth data are not available, years available must be used and will account for
40 percent of the evaluation. For the 2012-13 school year, 40% of the evaluation will be

based upon student growth using the FLDOE value added model and 60% will be based on

the state approved Marzano Evaluation model.

Domain 1 will be 30%
Domain 2 will be 40%
Domain 3 will be 20%

Domain 4 will be 10%

Modifications for Registered Nurses

Registered Nurses will also be evaluated on an alternate form designed for their specific
functions. Please see Appendix B pages 33-36. (LPN and clinic assistants are evaluated
under the OCPS Classified Employees Evaluation System.)



DESCRIPTION OF EVALUATION PROCESS

PRACTICE OBSERVATION
The 1st informal observation is a practice
observation unless the teacher requests that it
be counted in the instructional practice score
Conducted after the first 20 days of school

INFORMAL OBSERVATION #1
Conducted after the first 20 days of school
(After September 17, 2012)

INDIVIDUAL PROFESSIONAL DEVELOPMENT PLAN
WRITTEN
Written within the first 45 duty days of employment

April 1 deadline for teachers
to request an additional
informal observation

INFORMAL OBSERVATION #2
Recommended in November

FORMAL OBSERVATION #1
MID POINT EVALUATION

To be conducted in this order: Planning Conference WHEN A TEACHER’S
(Domain 2), Formal Observation (Domain 1), Reflection PERFORMANCE IS
Conference (Domain 3), Domain 4 DETERMINED TO BE LESS
(Conducted by the close of the 1st semester ) THAN EFFECTIVE, A
CONFERENCE WILL BE
HELD, AND A
PROFESSIONAL
INFORMAL OBSERVATION #3 IMPROVEMENT PLAN MAY
Recommended in January/February BE WRITTEN AND/OR THE
INDIVIDUAL
PROFESSIONAL
INFORMAL OBSERVATION #4 DEVELOPMENT PLAN MAY
Recommended in February/March BE ALTERE?HTEO ADDRESS
CONCERN.

FORMAL OBSERVATION #2

To be conducted in this order: Planning Conference
(Domain 2), Formal Observation (Domain 1), Reflection
Conference (Domain 3), Domain 4
Recommended in March/April

INSTRUCTIONAL PRACTICE SCORE REPORT
Prior to May 1

SUMMATIVE EVALUATION SCORE REPORT * Teachers may opt out of the
. . conference if the VAM score did
V.A.M. Score + Instructional Practice Score ;
. .. L not cause the summative score
*Conference held with current administrator within 10 days to be lower than the instructional
of completing and publishing the Summative Score Report practice score.
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DESCRIPTION OF EVALUATION PROCESS

PRACTICE OBSERVATION
The 1st informal observation is a practice

observation unless the teacher requests that it
be counted in the instructional practice score
Conducted after the first 20 days of school

INDIVIDUAL PROFESSIONAL DEVELOPMENT PLAN
WRITTEN
Written within the first 45 duty days of employment

INFORMAL OBSERVATION #1
Conduct after the first 20 duty days of school
(After September 17, 2012)
Recommended during the 1st semester

DOMAIN 4 MID POINT ONLINE CONFERENCE
Reviewing artifacts (journals, documentation)
using iObservation conferencing tools

INFORMAL OBSERVATION #2
Recommended during the 2nd semester

FORMAL OBSERVATION

To be conducted in this order: Planning Conference
(Domain 2), Formal Observation (Domain 1),
Reflection Conference (Domain 3), Domain 4

Recommended during March/April

INSTRUCTIONAL PRACTICE SCORE REPORT
Prior to May 1

SUMMATIVE EVALUATION SCORE REPORT
V.A.M. Score + Instructional Practice Score

*Conference held with current administrator within 10 days
of completing and publishing the Summative Score Report

\

April 1 deadline for teachers
to request an additional
informal observation

WHEN A TEACHER’S
PERFORMANCE IS
DETERMINED TO BE LESS
THAN EFFECTIVE, A
CONFERENCE WILL BE
HELD, AND A
PROFESSIONAL
IMPROVEMENT PLAN MAY
BE WRITTEN AND/OR THE
INDIVIDUAL
PROFESSIONAL
DEVELOPMENT PLAN MAY
BE ALTERED TO ADDRESS
THE
CONCERN.

* Teachers may opt out of the
conference if the VAM score did

not cause the summative score to
be lower than the instructional
practice score.
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DESCRIPTION OF EVALUATION PROCESS

PRACTICE OBSERVATION

The 1st informal observation is a practice v = \,( { , L ‘ - J | =
observation unless the teacher requests that it I 4 | -
be counted in the instructional practice score \ L \( L ‘ - / LL ‘_L
L L

Conducted after the first 20 days of school

INDIVIDUAL PROFESSIONAL DEVELOPMENT PLAN
WRITTEN
Written within the first 45 duty days of employment

to request an additional

informal observation
FORMAL OBSERVATION #1
MID POINT EVALUATION
To be conducted in this order: Planning Conference
(Domain 2), Formal Observation (Domain 1), Reflec-
tion Conference (Domain 3), Domain 4

(Conducted by the close of the 1st semester ) WHEN A TEACHER’S
PERFORMANCE IS

DETERMINED TO BE LESS
THAN EFFECTIVE, A CON-
FERENCE WILL BE HELD,
AND A PROFESSIONAL
IMPROVEMENT PLAN MAY

INFORMAL OBSERVATION #4 B R AL THE
. dod i Fob P INDIVIDUAL
ecommended in February/Marc PROFESSIONAL

DEVELOPMENT PLAN MAY

BE ALTERED TO ADDRESS
THE
CONCERN.

INSTRUCTIONAL PRACTICE SCORE REPORT
Prior to May 1

* Teachers may opt out of the
conference if the VAM score did
not cause the summative score to
be lower than the instructional
practice score.
18




CATERORY 3 TEAGHE

(Teachers on a Professional Improvement Plan)
Requires 3 Formal Observations, 7 Informal Evaluations
Duration: 10 weeks to 5 school months

A Professional Improvement Plan may be initiated by either the teacher or the administrator when an
area of concern is noted. Concerns may be identified through an observation, analysis of trending
student data, or measurement of final student growth test scores, or other means. The evaluator,
with input from the teacher, shall develop a plan which includes additional observations and re-
sources in an effort to improve teacher  performance. Teachers who have an instructional practice
score of 2.0 to 2.4 on their 2011-12 evaluation shall be placed in Category 2B. They will receive this
placement during their summative evaluation conference at the beginning of the 2012-13 school year.

“ Correction Phase of PIP

Area of concern is noted i —— ]
(If at the beginning of the school year, after the If the PIP is continuing from the previous
first 20 duty days of assignment) —_— year, observations may begin after the
first 10 duty days of the new school year.

3 informal observations (#1, 2, 3)

During a 1 month period OR
1 observation per week for 3 weeks \

1 formal observation (#1)
During a 1 month period OR
During a 1 week period r N

After each observation
(formal and informal),
document discussions in
the comment section of

2 informal observations (#4, 5)
During a 1 month period OR ~ s
1 observation per week for 2 weeks

1 formal observation (#2)

During a 1 month period OR /
During a 1 week period

19



CATEGORY 3 TEAGHER

Monitoring Phase of PIP

2 informal observations (#6, #7)

During a 2 week period

1 formal observation (#3)

During a 1 week period

The time period from late February thru
April may be used for additional observa-
tions if needed

A 4

INSTRUCTIONAL PRACTICE SCORE
REPORT

Using the appropriate rubrics and profi- I » Before May 1
ciency scale for original category
(Category 1, 2A or 2B)

20



PROFESSIONAL IMPROVEMENT PLAN (PIP)
GUIDELINES

Professional Improvement Plan (PIP): the process by which a struggling teacher
receives help and assistance to improve their instructional skills. A plan is written for
specific strategies in one of the four Marzano domains. A timeline is established and
the plan may last from 10 weeks to five school months. A plan may extend into the
following school year but not to exceed the original timeline. If the teacher does not
successfully complete the PIP within the agreed upon timeline and additional time is
needed for improvement (based upon the original plan), the plan may be extended or a
new plan should be written.

A PIP may be written for the following reasons: (not an exhaustive list)
e« When an observation shows:
+  The teacher is not implementing the appropriate strategy (Not using)
+  The teacher is starting to use the appropriate strategy but is not skillful in its
use (Beginning)
+  The teacher has some skill in the use of the appropriate strategy but has
some areas of improvement (Developing)
« When data shows students did not make appropriate gains

General PIP understandings:

e The use of a PIP may be more appropriate for PSC and Category 2A and 2B
teachers, or Category 1 teachers in their last year

o Category 2B teachers may be placed on a PIP; Category 2B teachers are
challenged more by content than by best teaching practices

o PIPs may carry over to the following school year

o Assistance to the teacher needs to be varied and on-going and specific to the
strategies in question
+  Examples

¢+ Mentor

+ Professional Development

¢ Curriculum Resources

+ Observations of Peer Teaching
¢ Observations by Peer Teacher

e The administrator and teacher shall meet for an initial conference to outline the
plan and establish timelines.

« Conferences shall be scheduled to review the teacher’s observations and track
progress of improvement. A minimum of four conferences are required; the first
after two informal observations, and the rest after each of the three formal
observations.

o Teachers who have an instructional practice score of 2.0 to 2.4 on their 2011-12
evaluation shall be placed in Category 2B. They will receive this placement
during their summative evaluation conference at the beginning of the 2012-13
school year.
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Artifacts

Common Language

Deliberate Practice

Design Questions

Domain

Essential Questions

FEAPs

Focused Feedback

GLOSSARY OF TERMS

A piece of evidence (a product of the teacher and/or student work)
that documents the successful use of the strategy.

A research based framework that describes and defines teaching. The
common language provides a foundation for professional conversa-
tion.

A way for teachers to grow their expertise through a series of planned activi-
ties, reflection, and collaboration. Involved in the series is a protocol setting
personal goals, focused practice, focused feedback, observing and discuss-
ing teaching, and monitoring progress

Ten questions teachers ask themselves when planning a lesson or unit
of instruction.

A body of knowledge defined by research representing a particular
aspect of teaching.

Broad, important questions that refer to core ideas and inquiries
within a discipline. They help students inquire and make sense of im-
portant but complicated ideas, knowledge and know-how. They are
related to content, seek to prompt genuine inquiry leading to eventu-
al understandings—inferences drawn from facts that are provisional
but not meant to be final. They hook and hold the attention of your
students.

Florida Educator Accomplished Practices embody three essential prin-

ciples:

1. The effective educator creates a culture of high expectations for
all students by promoting the importance of education and each
student’s capacity for academic achievement.

2. The effective educator demonstrates deep and comprehensive
knowledge of the subject taught.

3. The effective educator exemplifies the standards of the profes-
sion. There are 6 accomplished practices:

1. Quality Instruction

2. The Learning Environment

3. Instructional Delivery and Facilitation

4. Assessment

5. Continuous Improvement, Responsibility and Ethics
6. Professional Responsibility and Ethical Conduct

Feedback that is focused on specific classroom strategies and behav-
iors during a set time interval. The feedback is informative, construc-
tive, objective, and actionable. Feedback is generally provided by ad-
ministrators or a trained observer.



Focused Practice

Formal Observation

Guiding Questions

High Probability
Strategies

Informal Observation

Instructional Practice
Score

GLOSSARY OF TERMS

Practice that is focused on a limited number of strategies where cor-
rections, modifications, and adaptations are made to improve stu-
dent learning at an appropriate level of difficulty so that the teacher
can experience success.

The formal observation is the primary method for collecting evi-
dence that will be used as a source of data for the summative evalu-
ation and provides a rich source of feedback to teachers regarding
their instructional practice and professional growth. It is not the
summative evaluation. The formal observation consists of an obser-
vation for a full class period as deemed appropriate for various lev-
els (early childhood, primary, intermediate, middle and secondary
school). The formal observation includes a planning and reflection
conference with the teacher. These conferences provide a rich op-
portunity for teachers to reflect upon their practice, engage in a col-
laborative decision making process and help administrators clarify
expectations. Both the planning conference and the reflection con-
ference should be scheduled at the same time that the observation
is scheduled and should be conducted in a timely manner (1-5 days
preceding and following observation).

Questions that lead you to the Essential Question. They often point
toward a specific answer, factual knowledge and a definite answer.

High Probability Strategies are research-based strategies that have a
higher probability of raising student learning when they are used at

the appropriate level of implementation and within the appropriate
instructional context. Teachers must determine which strategies to

use with the right students at the right time.

The informal observation can be announced or unannounced and
may or may not include an observation of the full class period.
While planning and reflection conferences are not required, observ-
ers should provide timely and actionable feedback to teachers re-
garding these observations. These observations are useful for
providing additional feedback to teachers, acknowledging profes-
sional growth and collecting additional evidence to further inform
the annual evaluation process.

Status Score plus the Deliberate Practice Score
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Learning Goals/
Objectives

Lesson Segment

Professional
Improvement Plan
(PIP)

Reflection
(Post) Conference

GLOSSARY OF TERMS

What students should know, understand or be able to do at the

end of a lesson. A learning goal often begins with “Students will
be able to” or “Students will understand”. Learning goals should
not confused with activities.

Parts of a lesson that have unique goals and purposes for teach-
ers and for students. Teachers engage in intentional and specific
actions during these times. The Marzano Evaluation Framework
consists of three major lesson segments:

eInvolving Routine Events

eAddressing Content

eEnacted on the Spot

The process by which a struggling teacher receives help and as-
sistance to improve instructional skills. A plan is written for spe-
cific strategies in one of the four Marzano domains. A timeline is
established and the plan may last from 10 weeks to 5 school
months. The timeline may be extended due to extenuating cir-
cumstances.

An original plan may continue into the following school year if
the timeline of the plan is so designed.

If the teacher does not successfully complete the PIP within the
established timeline, the plan may be extended or a new plan
should be written.

The reflection or post-conference provides an opportunity for
the teacher and the administrator to discuss the observation,
clarify expectations and plan forward using the post conference
form as a guide for contemplation and feedback.
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Scales

Status Score

Student Evidence

Summative Evaluation

Teacher Evidence

Thin Slices of Behavior

GLOSSARY OF TERMS

Scales describe novice to expert performance (level of skills) for
each of the 60 strategies included in the four domains of the Mar-
zano Evaluation Framework. The scales provide a means for
teachers to gauge their use of particular instructional strategies
and for administrators to provide feedback to teachers regarding
their use of specific classroom strategies. These are embedded
within the observation protocol using the labels:

Innovating

Applying
Developing
Beginning
Not Using

Reflects the teacher’s overall understanding and implementation
of the Art and Science of Teaching Framework across the four do-
mains.

Domain 1—Classroom Strategies and Behaviors

Domain 2—Planning & Preparing

Domain 3—Reflecting on Teaching

Domain 4—Collegality & Professionalism

Specific observable behaviors in which the students engage, in
response to the teacher’s use of particular instructional strate-
gies.

The annual evaluation that is given to a teacher. For the 2012-13
school year, 60% of the summative evaluation will be based upon
the instructional practice score and 40% will be based upon stu-
dent growth measures which will be derived from state data. The
evaluator may amend an evaluation based upon assessment data
from the current school year, if the data becomes available 90
days after the close of the school year. If the data is not available
within 90 days after the close of the school year, the evaluator
must use the prior years of data (up to two if available).

Specific observable behaviors that teachers engage in when using
particular instructional strategies.

Notable teacher actions that can be observed in a classroom.
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Appendix A

Florida Educators Accomplished Practices

Quality of Instruction

1. Instructional Design and Lesson Planning. Applying con-
cepts from human development and learning theories, the
effective educator consistently:

a. Aligns instruction with state-adopted standards at the
appropriate level of rigor;

b. Sequences lessons and concepts to ensure coherence and
required prior knowledge.

c. Designs instruction for students to achieve mastery;

d. Selects appropriate formative assessments to monitor

learning,

e. Uses a variety of data, independently, and in collabora-

tion with colleagues to evaluate learning out-

comes, adjust planning and con tinuously improve

the effectiveness of the lessons; and

f. Develops learning experiences that require students to
demonstrate a variety of applicable skills and competen-
cies.

2. The Learning Environment. To maintain a student-centered
learning environment that is safe, organized, equitable,
flexible, inclusive and collaborative, the effective educator
consistently:

a. Manages individual and class behaviors through a well-
planned management system;

b. Conveys high expectations to all students;

c. Respects students’ cultural, linguistic and family back-
ground;

d. Models clear, acceptable oral and written communication
skills;

e. Maintains a climate of openness, inquiry, fairness and

support;

f. Integrates current information and communication tech-
nologies;

g. Adapts the learning environment to accommodate the

differing needs and diversity of students; and

. Utilizes current and emerging assistive technologies that
enable students to participate in high-quality communi-
cation interactions and achieve their educational goals

oy

3. Instructional Delivery and Facilitation. The effective educa-
tor consistently utilizes a deep and comprehensive
knowledge of the subject:

a. Deliver engaging and challenging lessons;

Identify gaps in students’ subject matter knowledge;

Employ higher-order questioning techniques;

. Differentiate instruction based on an assessment of stu-
dent learning needs recognition of individual differences
in students;

. Support, encourage, and provide immediate and specific
feedback to students to promote student achievement;
and
Utilize student feedback to monitor instructional needs
and to adjust instruction.

oo o

[0

—

https://www.flrules.org/gateway/ruleno.asp?id=6A-5.065
Click on View Rule

4. Assessment. The effective educator consistently:
a. Analyzes and applies data from multiple assessments and
measures
to diagnose students’ learning needs, informs instruction
based on
those needs, and drives the learning process;
b. Designs and aligns formative and summative assessments
that
match learning objectives and lead to mastery;

. Uses a variety of assessment tools to monitor student pro-
gress, achievement and learning gains;

. Modifies assessments and testing conditions to accommo-
date learning styles and varying levels of knowledge;

. Shares the importance and outcomes of student assessment
data with the student and the student’s parent/caregiver(s);
and

f. Applies technology to organize and integrate assessment

information.

[e]

o

o

Continuous Improvement,
Responsibility & Ethics

1. Continuous Professional Improvement. The effective educator
consistently:
a. Designs purposeful professional goals to strengthen the
effectiveness of instruction based on students’ needs;
b. Examines and uses data-informed research to improve in-
struction and student achievement;

. Collaborates with the home, school and larger communities
to foster communication and to support student learning and
continuous improvement;

. Engages in targeted professional growth opportunities and
reflective practices, both independently and in collaboration
with colleagues; and

. Implements knowledge and skills learned in professional
development in the teaching and learning process.

(el

o

o

N

. Professional Responsibility and Ethical Conduct. Under-
standing that educators are held to a high moral standard in
a community, the effective educator adheres to the Code of
Ethics and the Principles of Professional Conduct of the Edu-
cation Profession of Florida, pursuant to State Board of Edu-
cation Rules 6B-1.001 and 6B-1.006, F.A.C, and fulfills the
expected obligations to students, the public and the educa-
tion profession.
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Appendix B
Learning Map, Page 1

http://www.marzanoevaluation.com/files/Day 1/LearningMap 4Domains.pdf

Marzano Art and Science of Teaching Framework LearningScienceslnternational
LeﬂmiﬂgMﬂp LEARNING AND PERFORMANCE MANAGEMENT

Domain 1: Classroom Strategies and Behaviors
Domain 1 is based on the Art and Science of Teaching Framework and identifies the 41 elements or instructional categories that happen in the classroom. The 41
instructional categories are organized into 9 Design Questions (DQ) and further grouped into 3 Lesson Segments to define the Observation and Feedback Protocol.

Lesson Segment Lesson Segment

Addressing Content Enacted on the Spot
Design Question 1 ﬂesign Question 2 \ /I;esign Question 5 \
What will | do to establish and What will | do to help students effectively What will | do to engage students?
communicate learning goals, interact with new knowledge? 24. Noticing When Students are Not Engaged
track student progress, and 6. Identifying Critical Information 25. Using Academic Games
| | celebrate success? 7. Organizing Students to Interact with New 26. Managing Respanse Rates
1. Providing Clear Learning Goals = Knowledge === 27. Using Physical Movement
and Scales (Rubrics) 8. Previewing New Content 28. Maintaining a Lively P?ce )
2. Tracking Student Progress 9. Chunking Content into “Digestible Bites” 29. Demon#rat\ng Intensity and Enthusiasm
3. Celebrating Success 10. Processing of New Information 30. Using Friendly Controversy

11. Elaborating on Mew Information 31. Providing Opportunities for Students to Talk about Themselves
12. Recording and Representing Knowledge \32. Presenting Unusual or Intriguing Information
13. Reflecting on Learning

Design Question 6 ( \
What will | do to establish or Design Question 7
maintain classroom rules and ﬁesign Question 3 \ What will | do to recognize and acknowledge adherence and

lack of adherence to classroom rules and procedures?
=t 33. Demonstrating “Withitness”
34. Applying Consequences for Lack of Adherence to Rules and

| procedures?
4, Establishing Classroom Routines
5. Organizing the Physical Layout of

What will I do to help students practice and
deepen their understanding of new

the Classroom knowledge? Procedures
14. Reviewing Content \35. Acknowledging Adherence to Rules and Procedures Y,
= 15. Organizing Students to Practice and Deepan
Knowledge
16. Using Homework \
17. Examining Similarities and Differances Design Question 8
18. Examining Errors in Reasoning What will | do to establish and maintain effective
Note: DQ refers to Design Questions in 19. Practicing Skills, Strategies, and Processes relationships with students?
the Marzano Art and Science of \20 Revising Knowledge bl 36. Understanding Students’ Interasts and Background
Teaching Framework. The nine (9) DQs 37. Using Verbal and Nonverbal Behaviors that Indicate Affection for
organize the 41 elements in Domain 1. SFuden‘_&'. o
'd Design Question 4 N\ \38. Displaying Objectivity and Control )
The final Design Question, What will | do to help students generate and
Design Question 10: What will I do to test hypotheses about new knowledge? e ~
develop effective lessons organized into 21. Organizing Students for Cognitively Complex Design Question 9
a cohesive unit? is contained in Domain — Tasks What will | do to communicate high expectations for all
2: Planning and Preparing. 22. Engaging Students in Cognitively Complex Tasks || students?
Involving Hypothesis Generation and Testing 39. Demonstrating Value and Respect for Low Expectancy Students
\23- Providing Resources and Guidance / 40. Asking Questions of Low Expectancy Students
\_41. Probing Incorrect Answers with Low Expectancy Students Y,
©2011 Robert J. Marzano. Can only be digitized in i0bservation. Page 1
iObservation is a registered trademark of Learning Sciences International® www.MarzanoEvaluation.com

Implementation Schedule

Year 1 SY 2011-12: Design Questions 1 and 6
Year 2 SY 2012-13: Adding Design Question 2, 5,7, 8
Year 3 SY 2013-14: Adding Design Questions 3, 4, 9
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Appendix B
Learning Map, Page 2

1/LearningMap 4Domains.pdf

Marzano Art and Science of Teaching Teacher Evaluation Model

DOMAIN 2:

PLANNING AND PREPARING

DOMAIN 3:
REFLECTING ON TEACHING

DOMAIN 4:

COLLEGIALITY AND PROFESSIONALISM

Planning and Preparing for
Lessons and Units
1. Effective Scaffolding of
Information within Lessons
2. Lessons within Units
3. Attention to Established
Content Standards

Planning and Preparing for
Use of Resources and

Technology
1. Use of Available Traditional
Resources

2. Use of Available Technology

Planning and Preparing for

Special Needs of Students
1. Needs of English Language

Learners

2. Needs of Special Education
Students

3. Needs of Students Who Lack
Support for Schooling

LearningSciencesinternational ®

LEARNING AND PERFORMANCE MANAGEMENT

Evaluating Personal

Performance
1. Identifying Areas of
Pedagogical Strength and
Weakness

2. Evaluating the Effectiveness
of Individual Lessons and
Units

3. Evaluating the Effectiveness
of Specific Pedagogical
Strategies and Behaviors

Developing and
Implementing a Professional
Growth Plan
1. Developing a Written Growth
and Development Plan
2. Monitoring Progress Relative
to the Professional Growth
and Development Plan

Promoting a Positive
Environment
1. Promoting Positive
Interactions with Colleagues
2. Promoting Positive
Interactions about Students
and Parents

Promoting Exchange of

Ideas and Strategies
1. Seeking Mentorship for
Areas of Need or Interest
2. Mentoring Other Teachers
and Sharing Ideas and
StrategieS

Promoting District and
School Development
1. Adhering to District and
School Rules and
Procedures
2. Participating in District and
School Initiatives

© 2011 Robert J Marzano. Can only be digitized in iObservation. iObservation is a registered trademark of Learning Sciences International®
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Appendix B
Learning Map for Non-Instructional Personnel

Audiologists, Behavior Specialists, Diagnosticians, District Staffing Specialists,
Mental Health Counselors, Psychologists and Social Workers.

Certificated Non-Instructional Personnel Framework

Learning Map

Domain 1: Instructional Support
Strategies and Behaviors

Establishing Clear Goals

1. Providing Clear Learning Goals and
Scales (Rubrics)

2. Tracking Student Progress
3. Celebrating Success

Facilitating Engagement

4. Providing Opportunities for
Students to Talk about Themselves

w

. Demonstrating "Withitness"

@

Acknowledging Adherence to Rules
and Procedures

~

. Understanding Students' Interests
and Backgrounds
. Using Veerbal and Nonverbal

Behaviors that Indicate Affection
for Students

=)

9. Displaying Objectivity and Control

10. Demonstrating Value and Respect
for Low Expectancy Students

11. Asking Questions of Low
Expectancy Students

©2012 Robert J. Marzano. Can only be digitized in iObservation.

Domain 2:
Planning and Preparing

Planning and Preparing

Planning and Preparing for
Implementation of Goals
and Objectives

12. Effective Goal Setting and
Scaffolding of Objectives

13. Lessons within Instructional
Activities

14. Attention to Established Content
Standards

Planning and Preparing for Use of
Resources and Technology

15. Use of Available Traditional
Resources

\16. Use of Available Technology

Planning and Preparing for the
Needs of English Language Learners

| 17. Needs of English Language Learners

Planning and Preparing for the
Needs of Students Receiving
Special Education

|| 18. Needs of Students Recelving
Special Education

Planning and Preparing for the
Meeds of Students Who Lack Support
for Schooling

|| 19. Needs of Students Who Lack
Support for Schooling

iObservation is a registered trademark of Learning Sciences International®

LearningSciencesInternational

LEARNING AND PERFORMANCE MANAGEMENT
Domain 3: Domain 4:

Reflecting on Teaching Collegiality and Professionalism

Collegiality and Professionalism

Evaluating Personal Performance Promoting a Positive Environment

20. Identifying Areas of Pedagogical
Strength and Weakness

—— 21. Evaluating the Effectiveness of
Instruction

|| 25. Promoting Positive Interactions
with Colleagues

26. Promoting Positive Interactions
with Students and Parents

22. Evaluating the Effectiveness of .

Specific Pedagogical Strategies and
Behaviors

( Prometing Exchange of Ideas
and Strategies

27. Seeking Mentorship for Areas
Developing and Implementing — of Need or Interest

a Professional Growth Plan

23. Developing a Written Growth and
Development Plan

28. Mentoring Other Instructional
Support Members and Sharing
Ideas and Strategies

24. Monitoring Progress Relative to
the Professional Growth and
Development Plan

( Promoting District and School
Development
29. Adhering to District and School
Rules and Procedures

30. Participating in District and School
Initiatives

L%

Page 1
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Appendix C
Pre and Post Conference Forms

Log onto iObservation
(Personnel number @ ocps.net)
12345@ocps.net

(type password)

Click Collaborate
Click on Pre/Post Conference

10bservation.

a division of Learning Sciences International

* ADVANCING PROFESSIONAL GROW

Home | Observations [EENIELMGICAN Growth Plans | Resource Librgfy | Reports || Evaluations | Manage

Collaborate

Create your own learning communities within the system to
enhance face-to-face conversations conveniently online.
Share ideas and celebrate successes with egch other!

Start Cjlaborating Now:
Q View Pre/Post Conferences
Q View Conferences
W View Discussions

Did you know?

Research tells us that asynchronous discussions (thgse conducted online without
constraints of time and place) are great for promotyng critical thinking. It allows
us to learn through reflection, analysis and expregsion of ideas while interacting
with each other in a collegial environment.

Collaborate Pre/Post Conferences Conferences || Discussions
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Appendix C

Domain 1 Observation Forms

Teachers shall be observed on Design Questions 1, 2, 5, 6, 7 and 8

Log onto iObservation

(Personnel number @ ocps.net)
12345@ocps.net
(type password)

Click Observations

/

Click on Preview Forms

/\

iObservation.

a division of Learning Sciences Internatiopd

* ADVANCING PROFESSIONAL CROWTH

Home Observations Collaborate Growth Plans Resource Libray

Observations

Observations define the process of observipg and providing
feedback to professionals in their practic
includes classroom visits by administratgrs, peers, mentors and
coaches. Users can also conduct obsepations on themselves.

Did you know?

There are 3 types of observations in the sysgem:
Self-Observations - any observation£onducted by users on themselves

Peer Observations - observations£onducted by users with the same role in the
system (e.g., Learner A observatiopfon Learner B)

Standard Observations - all gfher types of observations (e.g., Building
Administrator/Observer obseryation on Learner)

. Preview Saved View
Observations Hibias Conduct || .6 Completed

to help them grow. This

1st screen

Eyaluations | Manage

Start Observing Now:
Quick Start Guide
’ Preview Forms
# Conduct

#p View Saved Drafts
) View Completed
) View Notebooks

Notebooks
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Appendix C

Domain 1 Observation Forms

Teachers shall be observed on Design Questions 1, 2, 5, 6, 7 and 8

Click on an element within the design question to access the form

My Profie |

iObservation,

a division of Learning Sciences International

» ADVANCING PROFESSIONAL GROWTH

Home | Obsenvations | Colaborate = GrowthPlans | Resource Library yaluations | Manage

Preview Domain 1: Classroom Strategies anchg 2nd screen

Back to Forms

Domain 1: Classroom Strategies and Behaviors
Domain 1 is based on the Art and Science of Teaching Framework and identfies the 41 elements or instrucgnal categories that halgen in thi\dassroom. The 41 instructional categories are organized into 9 Design Questions (D0} and further grouped into 3 Lesson Segments to define the Observation and Feedback Protocol. Copyright Robert |. Marzano

Lesson Seqments Involving Routine Events Lesson Seqmerts Enacted on the Spot

DOL: Communicating Leaming Goals and Feedback DOS: Engaging Studerts

1. Providing Clear Learing Goals and Scales (Rubrics} 24, Noticing when Students are not Engaged

2. Tracking Student Progrece )\anizing ct with Wew Knonledod 25, LUsing Academic Games
3. Celebrating Succese 8. Preming New Content 26. Managing Response Rates
Student Intervies 9. Chunking Content into ‘Digestiole Bites' 27, Using Phvsical Movement
10. Processing New Information 28. Maintaining a Lively Pace
11, Elaborating on New Information 29, Demonstrating Intensty and Enthusizsm
D0G: Etablishing Rules &nd Procedures 12. Recording and Representing Knowiedoe 30. Usng Friendly Controversy

.. Providing Opportunities for Students to Tak about Themselves

. Presenting Unusual or Infriguing Information

Reflecting on Leaming
Student Interviey

4, Ectabliching Clacsroom Routines 13

5. Qrqanizing the Physical Layout of the ClasSroom
Student Interview Student Interview

D03 Helping Studerts Practice and Deepen New Knowledge
D07: Recagnizing Adherence to Rules and Procedures

14 Reviewing Content
15, Qrganizing Students to Practice and Deepen Knowledge . Demonstrating Withitnese"
16. Using Homewark 4. Applying Consequences for Lack of Adherence to Rules and Procedures

. Examining Similarities and Differences . Acknowledging Adherence to Rules and Procedures
Examining Errors in Reasoning Student Interview

. Fracticing Skils, Strategies, and Procesces

2

=

Revising Knowledge . o . S
Student Interview Q08: Establishing and Maintaining Effective Relationships with Students

. Understanding Students Interests and Background
37. Using Verbal and Nonverbal Behaviors that Indicate Affection for Students
38. Dicplaving Obisctity and Control

D04; Helping Studznts Generste and Test Hypotheses

21, Organizing Students for Coantively Complex Tasks Student Interview
2. Engaging Students in Cognitively Complex Tacks Invaling Hypothesis Generation and Tecfing
23. Providing Resources and Guidance
Shudent Inteniew 0% Communicating High Expectations for A1 Studerts
39. Communicating Value and Respect for Low Expectancy Students

40.
4l

=

Asking Quetions of Low Expectancy Students
Probing Incorrect Answers with Low Expectancy Students
Student Interview
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Appendix C
Observation and Evaluation Form for
Registered Nurses

Page 1 of 4
Copy Dletibution:
+  Evauser
" Ewhmiee ORANGE COUNTY PUBLIC SCHOOLS
SCHOOL HURSE
DBSERVATION FORM TO REPORT
THE PRELIMINARY EVALUATION AND THE FINAL SUMMATIVE EVALUATION
FHams Ferzonne # Brhool Year
[ ereiminary Evakmason [ =l svaiation
SrhookWork Locabion [cieck one)
[ FE -emeche E = Efecive "l = s MOmEETET 1 = rsastacony Tt = Nt Applcaie |

Direclions:  Using the rating code abows, place the appropriate code In the box next to the school nursing standard named.
*Specific recommendations for Improvement must be Includad.
=&l Indicators may not be applicable to your ieaching assignment

The Indicators listed befow each standard are meant o give the evaluator best pracices Indication of competency demonstration.
In ro way do these Indicators represent a fxed number for competency achievement. Each standand |s assessed based on botal
performance. Some Indicatons may represent maore or less Importance In evaluaing iotal perfommance.

The comment section provides an opportunity for docwmenting outstandng performance and aiso for ldeniifying specific nesds
for Improvemant.

At firet Indicaion of an area In nesd of Improvement, ether the evalualor or evalatee may Inlale a PROFESSIOMAL
IMPROVEMENT PLAN In arder to resoive the area of concem.

An UNSATISFACTORY rating concludes that one Is not demonsirating compstency In any manner for that standard and that
previous atempls for improvement via the PROFESSIONAL IMPROVEMENT PLAM have falled.

ASSESSMENT RATING & AND DESCRIFTIONS

Highiy EMective: Shows Innovatve performance as evidenced by applicable Indicators.
Effectiva: Shows competent performance as evidenced by appilcable indicators.

Meeds Improvement Shows less than satisfaciony perfommance In one or more applicabie Indo3iors.
Unsatistactory: Dioes not show adequate parformance In one of more appiicable Indcators.
Mot Applicaiia: Evaluates's job performance cannot be measured by this critarion.

standardl: [ | Theory

Farftrmance Indiators:

1. Demonstraies evikence of use of Mheory by sharng Information with stafl, students, family, professionals and the
community to assist change

2.  Demonstraies application of theory bo practice by use of appropriake technigues and Information which govems actions
Comments:

1 CCFE N2 (Revised 511)

33



Appendix C
Observation and Evaluation Form for
Registered Nurses

Page 2 of 4

Standard N ] Problam Solving
Performance Indicators:

1.

MNP N

Assessment collects and documesnts Information regarding students and gathers addtional Information from fambles, staff
membears, healthcare providers, organitzations, andior the commurity In a systematic, continuous manrier

Dlagnosis: analyzes assessment data to armive at concuskons which can be documented

Plan: develops a plan of care

Ideniffy Outcomes: spaciles measurabie goals related b nursing and'or medical diagnosis as applicabie

Impiemant: executes and adequately documents the Inferventions notsd in & pian of care

Evaluate: systamatcally and continuously appraisas cllent responses o prescribed Intarventions

Records data on appropriate records

Commeshs:

Standard Wi- | | Clients identifed with Physical and Peychosocial Problsms

Performance Indicators:

1.

POBSEEEEE KNOWIEDDE [0 Inciude, Dut ks not Imited to:

role of the school nurse

common and disabling condions of chikdhood

national and state laws and Judicial decisions appicable in Special Education, and the rghts of students and parents
school district policy and procedures related to students with speclal needs

existence and nature of iocal resources designed tn meet the health educational neads of the child with spacial neads
the roles of other memibers of the team assessing the student

the effect of chronic liness of disabilty on stutent and Tamily

L B

2. Parlidpates In and presenis findings, nursing diagnoses, and recommendations at feam meetings  afectng
educationabschool health actvites

3. Partidpates In the development of the Individualized Heakh Plan (IHP)

4. Develops and implements nursing pian of care for students with signiicant health problems

5. Moniors ongoing healih status of stugents wih special needs and uses Information gatered to adjust students’ health
pIOgrams 3s needed

6.  Proaclively supporis the child/student with special healih needs

7. Proachively sUpROMS the Tamily of the chilkd with spacial nealth needs 35 necessary and appropriate

&  Prowvides health education and Information essential for faciiiating inclusion as appropriate

9.  Provides Infermation to parents of students with special heaith needs regarding school policy and procedures related to
thelr child and the child's conoition

10. Supervises, trains, and moniiors UAP's (Unicensed Assistive Personnel) in e perfomance of skiled nursing
procedures where pemitied by state and local law and state Murse Practice Act

Commeris:

Standard v D Communbzation
Performance Indicators:

Com

Uises commiunicalion as a poshiive sirategy io achisve goals

Empioys efective axpressive and recapiive warbal skiks

Compietes writien reports io provide continuity and accountability of the program

Empioys an efMeciive system of data storage, reineval, and analysls

Demonstrates sensiivity 1o the valwes of studgants, familes, and st

Demonstraies understanding and ciarfcation of professional and personal values and Me Impact of such on own
PrOTESEInNG| COmm unication

Empioys courseling technigues and crisks Intarvention strategies In Interventions with Individusis and groups as appropiate
Ideniifies and uses own Intepersonal strenghs

ments:

2 OCFEIN I ey (Revised 51111
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Appendix C
Observation and Evaluation Form for
Registered Nurses

Page 3 of 4

Standard 'I.I'Z|:| Collaboration within the School Systam

Parfommance Indicabors:

1.

~hmoon g L R

g.
g

10.
1.
12,

13.

Demonstrates knowledge of the philosophy andior misslon of the schoal ds¥ict, Me kind and purpose of IS cumcular and
exiracumicular activities, and s programs and special senvices

Demonstrates Enowiedge of the roies of oiher school professionals

Delineates miss and responsiolities of healih care professlonas and adjunct persanne

Demonstrates the ablity to dialogue appropriataly, and as nacessary, reganding ongoing care for studentsiclents
Collaborates with parents or careglvers reganding s&if-care lssues of students/clents

Collaborates with other schooi personngl fo meet student health, development, and educational nesds

Recognizes and utlizes as appropriate and necessary Me expertise of ofher school professionals fo meet the nesds of
sludents

Partiipatas 35 an Integral memier of Me nterdiseiplinary team|s)

Makes home visits, 35 Necessary, to coliect data, plan, Implement, andior evaluaie client care

Functions as schooi-home lalson In studentTamiy health concems

Advisas adminisTators and e School Board of collaborative plans of care for students as necessary

Provides Insenice programs for school personnel regarding unlversal precautions and other heakth-related lssues as
nesded

Estabiishies 3 follow-up mechanism for refermal of identifed students

Comments;

Standard VI: |:| Collaboration with Community Haalth Systems
Penimmance Indicabors:

1.

Identifies community agenckes as resources for siudents and families and evaluates each for appropratenass for clients
nieeds o Inciude: aligiblifty critenla, costs, accessiblity, and other faciors which may Impact on sendces b clients

2. Communicates and networks with community health providers regarnding client Interventions as appropriate

3. Funclions a5 a schooi-based case manager when collaboratng with community providers 35 appropriate

4. Funclions a8 a llaison for the school In ongoing school-community agency cooperation and collaboration related to health
I55UEE

5. Pankipates In communify heakh needs assessments 3s Necassany

6.  Obltains expert consuitation as needed

Comments;

Standard VI |:| Health Education

Parfommance Indicabors:

Bl R =

0 =momn

Parficipates In the assessment of health education neads for the school community

Acts 35 a3 resource person bo schiool St rejarding health education and health education matsnal

Promotes and participatas In the Integration of health concepts within the regular schodl cumiculum

Promotes and collaborates In the application of heaith promation principies within all areas of Me school community: food
senices, cusiodlal, sic.

Provides Individual health teaching and counselng for students and familles as neagad

Provides health Instruction for student, staf, and parent groups

Promotes student, StafT, and school safety through health education

Teaches the principies of heaith promotion and disease prevention to Individuals and groups

Comments;
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Appendix C
Observation and Evaluation Form for
Registered Nurses

Page 4

standard vill: [ Professional Responsipiiity

Parformance Indicabors:

1. Panidoates In G:nl]r‘l.lhg education pICgrams o Increase '.'1':'“1319! and update skllis, when apﬂlbmb. and maintan
ceriification and boansure

2. Demonstraies knowiedge of the legal and ethical aspects of nursing practice

3. MalnEins F'I"J’EEE- ona "EEF":H"E-D' 1."'. mmﬁb"t:f. angd Denavar

4. Demonstraies senshivity (o the organtzational struciure of the school system

COommEnts:;

Owerall Assessment Rating [check onel: HE = Efective E = EMecIve with Recommendations
NI = Negds Improvement U = Unsatisfaciony

Evaluator's Signatuns Ciaka

Evaluates's Signature Diata

The sbgnatuns of the nurse doss not necassarlly Imply agresmant with the evaluation, but rather acknowlsdges that It
nas bean discusssd with the evaluator.

When detzrmining the overal evaluation rating, an Indhidual may not recelee an overall rating lower than the iowest rEting In any
one category. For example, a teacher may nof recelve an overal rating of Unsatisfactory I the lowsast rating In the slx areas s
Heeds Improvement

L CCRE01 2 e Fevised 511
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Appendix D—IPDP Form

(used in place of Marzano Growth Plan in Domain 3 in SY 2012-13)

Individual Professional Development Plan for20__-20__

Orange County Public Schools

Teacher Administrator School
Focus (School Improvement Goal)
Student Baseline Needs-based Expected Student | Related Professional | Related Professional Classroom
Data Question for Achievement Goal(s)|  Development Training & Learning | Implementation
Professional Inquiry Objectives (s) Activities
What specific student In reflecting on this What is your What practice(s) will |How will you use research-| What practices have you
achievement data student achievement | expectation of student you need to based knowledge and the |  implemented in your
indicates the need for data, what acheivement as a reslut |  enhance/develop in | Strategies that will help | classroom as a result of
improvement? instructional of your professional | order to answer your | You achieve your stated your professional
question(s) come to development? question and meet your |Professional development development?
mind? stated student objective(s)?
achievement goals?

(Indicated Classroom| (Considering this (Indicate a (Indicate what you | (Listactivities that | (Record strategies as
Level Datathatis |specific student data, | measurable result on|need to know and be |you have planned for| youimplementin
disaggregated by |formulate a question a specific abletodoit.) your personal your classroom. )

student performance | that will help you assessment. professional

level, gender, improve your  |Multiple data sources learning.)
ethnicity, and/or | practice and student | are encouraged.)
socio-economic performance.)
status.)

Documented Results: (completed just prior to final review)
How do you plan to share what you have learned in the IPDP process? (Check all that apply)

Learning Community Sharing

Initiation
(Date)

Final Review

Comments

Teacher Signature

Teacher Signature

Sharing at a workshop/conference

Web-based sharing

Administrator Signature

Administrator Signature

Action Research Report
Dept. or Team Meeting

Interim Review Date(s)

Other

(Optional)

Student Achievement Goal(s) accomplished?

Yes No

To be continued
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Appendix E

ORANGE COUNTY PUBLIC SCHOOLS

INSTRUCTIOMAL PERSONNEL

PROFESSIONAL IMPROVEMEMT PLAN

NAME OF TEACHER

ADMINISTRATOR'S NAME:

*COMPETENCY AREA/DOMAIN I, 11, 11, 1V

NAME OF SCHOOL

DATE PLAN INITIATED

EXPECTED COMPLETION DATE

PRIORITY SPECIFIC STRATEGIES TO BE IMPROVEMENT ACTION ASSISTANCE TO BE
IMPROVED OBJECTIVE PLAN/TIMELINE PROVIDED
1.
2.
3.
a,
5.
6.
Type of Observation Teacher Observer Type of Conference Teacher Administrator
Observation Dates Signature & Date | Signature & Date | Conference Dates Signature & Date | Signature & Date
Initial Session
Informal #1
Informal #2 Conference #1
Informal #3
Formal #1 Conference #2
Informal #4
Informal #5
Formal #2 Conference #3
Informal #6
Informal #7
Formal #3 Conference #4
ADEQUATE IMPROVEMENT: SHOWN_____ NOT SHOWN____
Teacher Signature fDate Administrator Signature /Date

*Individual Plans showld not be written for more than one design question. Multiple plans can be written, but each should be specific to

an area identified for improvement. The signature of the teacher does not necessarily imply agreement with the professional

improvement plan, but rather acknowledges that it has been discussed with the administrator.
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Appendix F

Marzano Action Research

The Marzano Evaluation Model is supported by the Florida Department of
Education (DOE). The Model is based on a number of previous, related
works found in appendix that include: What Works in Schools (Marzano,
2003), Classroom Instruction that Works (Marzano, Pickering, & Pollock,
2001), Classroom Management that Works (Marzano, Pickering, & Marza-
no, 2003), Classroom Assessment and Grading that Work (Marzano,
2006), The Art and Science of Teaching (Marzano, 2007), and Effective Su-
pervision: Supporting the Art and Science of Teaching (Marzano, Frontier,
& Livingston, 2011). The Marzano model does not require a new set of
skills or strategies; instead it embeds the Orange County Public Schools
initiatives that are a part of the Framework for Teaching and Learning
such as Professional Learning Communities, Response to Intervention,
Lesson Study, and the Florida Continuous Improvement Model.

The Marzano Evaluation Model was designed using thousands of  stud-
ies conducted over the past five or more decades and published in books
that have been widely used by K-12 educators. In addition, experi-
mental/control studies have been conducted that establish a more direct
causal linkages with enhanced student achievement than can be made
with other types of data analysis. Correlation studies (the more typical ap-
proach to examining the viability of a model) have also been conducted
indicating positive correlations between the elements of the model and
student mathematics and reading achievement. Research documents
that were provided to the FLDOE are: Research Base and Validation Stud-
ies on the Marzano Evaluation Model (2011), Instructional Strategies Re-
port: Meta-Analytic Synthesis of Studies Conducted at Marzano Re-
search Laboratory on Instructional Strategies (August, 2009). Additional
information is provided at www.marzanoevaluation.com.
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