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Meeting Times:
MWF 8:00 a.m. – 10:50 a.m.
Meeting Place:
Ezell 107 and school site
Course Description:
Analysis of various methods and the basic factors in the teaching-learning process are considered in the light of research-based teaching strategies and principles of learning.  Focuses on both short and long term instructional planning that incorporates formative and summative assessment and modifications to maximize student learning.  Attention is given to adapting lessons for students with diverse needs and students for whom English is a second language.  This course includes a long-term field experience in which students will work in an elementary or high school setting.  Clinical Practice II will precede Clinical Practice III (Student Teaching). 
Course Purpose and Rationale:

Given the increasing diversity of classrooms, it is critical that teachers are capable of designing quality lessons that engage all learners.  The purpose of this course is to equip teacher candidates with a working knowledge of research-based teaching strategies and the discernment of when and how to implement those strategies most effectively.  Additionally, candidates will demonstrate the ability to differentiate instruction, interpret data in order to make sound curricular choices, and practice active reflection.
The conceptual framework for the College of Education at Lipscomb University is C.A.R.E. – Craft of Teaching, Attitudes and Values, Relationships and Essential Knowledge.  This course addresses needs in all four areas.
Craft of teaching:  The practice of craft of teaching will be accomplished in this course through the practicum experiences, peer review, and modeling.  Teacher candidates will be able to identify the best practices and current research in classroom teaching that promote effective overall classroom management, organization of instruction, responsiveness to various learning styles, use of computer technology, and the pacing of the teaching/learning process.
Attitude and Values:  The teacher candidates will strengthen their attitudes towards the various aspects of the teaching environment.  By meeting with various in-service personnel, candidates will better appreciate and value the tremendous diversity of programs and populations that are present in today’s schools. Candidates will learn to make professional judgments related to instructing students based upon student characteristics, curricular content, ethical principles, Christian values, and best practices and current research.  Candidates will practice active reflection and aspire to professional growth throughout the term.
Relationships:  The teacher candidates will establish meaningful relationships with school personnel as well as the students.  Successful teaching can only be accomplished through the meaningful establishment of relationships.  Discussions will identify ways to integrate various resources from the community to enhance the teaching/learning process. Candidates will participate in collaborative learning projects and reflective dialogue.
Essential knowledge:  This course will emphasize research-based teaching strategies to meet the needs of a diverse student population.  Strategies will include deductive learning, inductive learning, cooperative learning, and technological learning.  Research and understanding of those topics will be accomplished through the use of text and Internet databases, as well as other available sources in the university library. Teacher candidates will demonstrate ability to effectively design short and long term instructional plans with evidence of accommodations, as needed, to promote student learning.
Course Objectives:
Upon completion of this course, students will be able to:

	Learning Objectives
	How Delivered
	How Assessed
	CARE Connection 

	Demonstrate the ability to plan and teach 10 complete lessons based on current research and best practices
	Modeling, assigned readings, Effective Lesson Planning Class Discussion, Overview of Research-Based Strategies Lecture and Activity, Common Core Strategies Student Presentations, Effective Classroom Strategies Student Presentations
	Lesson plans, Common Core Strategies Student Presentations, Effective Classroom Strategies Student Presentations, Teaching Assessment, TEAM Rubric
	C2, C3, C7, A3, A5, A7, R5, R7, E2, E3, E4, 

	Demonstrate the ability to plan and teach a unit of study
	Unit Plan Presentation, Evaluating a Unit Plan using the Rubric Activity, Assigned readings, class discussion, models,  
Collaboration with Practicum Mentor Teacher
	Unit Plan Rubric, Teaching Assessment, TEAM Rubric
	C2, C3, C7, A3, A5, A7, R5, R7, E1, E2, E3, E4

	Demonstrate the ability to design and use formative and summative assessments

	Designing Quality Assessments PowerPoint, Creating Rubrics Activity, Module #6: Assessment, Assigned readings, practicum observations and lessons
	Candidate-created formative and summative assessments, Lesson Plan Rubric, Unit Plan Rubric
	C4, E2

	Demonstrate the ability to analyze, interpret, and use student data to inform instruction
	Module #6: Assessment, TVAAS online module one completion
	Lesson Plan, Unit Plan, Unit Analysis, completed  TVAAS map
	C3, C4, E2

	Demonstrate the ability to differentiate instruction and materials
	Brain-Based Learning PowerPoint, Overview of Research-Based Strategies Lecture and Activity, Module #1: Research-Based Strategies, Practicum field experiences, Class discussion, Co-Teacher Modeling, peer review
	Module #1: Research-Based Strategies, Lesson plan rubric, teaching assessment rubric
	C8, C9, A1, R1, R2, E4

	Demonstrate a variety of instructional strategies within lessons

	Field experiences, Technology project, Guest lecture from Dr. Hope Nordstrom on Technology Strategies, Module #1: Research-Based Strategies, Model Common Core Strategies, Models of Teaching and Learning Student Presentations (direct instruction, inquiry, circle of knowledge, technology), Effective Classroom Strategies Student Presentations
	Module #1: Research-Based Strategies, Lesson Plan Rubric, Unit Plan Rubric, Teaching assessment rubric, Technology Rubric, Presentation Rubric
	C3, C6, C7, E5, E7

	Refine classroom management plan from CP1
	Classroom Management Plan Rubric, Module #5: Classroom Management, Reflection of Classroom Management Plan, Class discussions, journal
	Module #5: Classroom Management, Classroom Management Plan Rubric 
	C1, C10, A2, E3, E4

	Communicate with parent(s) or other stakeholders in an educational setting  
	Attend a parent/teacher conference or IEP meeting, conduct a parent conference or correspond with parents
	Parent Assignment
	R3, R6, R8, E6

	Reflect on ways in which 

teaching experiences contribute 

to professional and personal growth 

	TEAM/TAP rubric Presentation, Module #2: Personal Perspective, Module #4: Civic Perspective, Module #5: Academic Perspective, Module #8: Classroom Management, Module #11:  Teach Who You Are
	Written reflective responses to assignments in modules, Formative portfolio presentation, 
Teaching Video Peer Assessment (TEAM rubric), Teaching Video Self-Assessment (TEAM rubric)
	C1, A2, A6, A8

	Exhibit the characteristics of a professional educator
	Assigned Readings, Modeling, 5th Grade ELA video from the Ayers Institute for Teacher Learning and Innovation,  Practicum experience
	Teaching Assessment, TEAM evaluation, Disposition
	A4, A5, A9, R4, R5, R9


Instructional Resources:

There are no required texts for this course.  The instructors will make reading assignments throughout the semester.  Students are required to use the Field Experience version of LiveText for key assignments. 
Required:

Tennessee Department of Education. (2014). Curriculum Standards.  Retrieved from 
http://www.tn.gov/education/curriculum.shtml
Common Core State Standards Initiative. (2014).  Read the Standards.  Retrieved from 
http://www.corestandards.org/read-the-standards/
Suggested Readings:
The Academy for Co-Teaching & Collaboration. (2012).  Mentoring teacher candidates through co-teaching.  St. Cloud, MN: St. Cloud State University.  

Angelis, J., Polsinelli, K., Rougle, E., & Shogan, J. (2013) The right climate for the core. Educational Leadership, 70(4). Online bonus article.

Besnoy, K. & Clarke, L.  (2010). High-tech teaching success.  Waco, TX:  Prufrock Press.

Burgess, D. (2012).  Teach like a pirate. San Diego, CA: Dave Burgess Consulting, Inc.
Esquith, R.  (2007).  Teach like your hair’s on fire.  New York: Penguin Books.
Evertson, C.M. & Neal, K. W.  (2006).  Looking into learning-centered classrooms.  Implications for classroom management.  National Education Association.   
Herrell, A. & Jordan, M.  (2004).  Fifty strategies for teaching English language learners.  2nd ed.  
Columbus:  Pearson.

Kagan, S. & Kagan, M.  (2009). Kagan cooperative learning.  San Clemente, CA: Kagan Publishing.

Lemov, D.  (2010).  Teach like a champion.  San Francisco: Jossey-Bass.
Marzano, R.  (2007). The art and science of teaching.  Alexandria, VA: Association for Supervision and 
Curriculum Development.

Marzano, R.J. and Marzano J. S. (2003).  The key to classroom management.  Educational Leadership. 61(1).  6-13.  
Marzano, R., Yanoski, D., Hoegh, J. & Simms, J.  (2013). Using common core standards to enhance 
classroom instruction and assessment.  Bloomington, IN: Marzano Research Laboratory.

Palmer, P.  (2007). The Courage to Teach: Exploring the Inner Landscape of a Teacher's Life, 10th 
Anniversary Edition.  San Francisco, CA: Jossey-Bass.
Parini, J.  (2005). The art of teaching.  New York: Oxford Press.

Steinberg, L. (2011, April).  Demystifying the adolescent brain.  Educational Leadership, 42-46.  
Tate, M.  (2010).  Worksheets don’t grow dendrites:  20 instructional strategies that engage the brain. 
Thousand Oaks, CA: Corwin Press.
Tennessee Department of Education.  (2013). Tennessee educator acceleration model (TEAM).  Retrieved 
from http://team-tn.org
Tennessee Higher Education Commission in cooperation with the Ayers Institute at Lipscomb University. 
(2013). INVEST: Preparing new teachers for Common Core.  Dallas, TX: National Math + Science 
Initiative.  

Thompson, J.  (2007).  The first-year teacher’s survival guide, 2nd ed.  San Francisco, CA:  Jossey-Bass.

Tomlinson, C. & Imbeau, M.  (2010).  Leading and managing a differentiated classroom.  Alexandria, VA:  
Association for Supervision and Curriculum Development.
Wilson, D. & Conyers, M.  (2013). Five big ideas for effective teaching: Connecting mind, brain and 
education research to classroom practice.  New York: Teachers College Press.

Instructional Formats:
The following instructional formats will be used in an effort to engage candidates in the learning process: 

· Candidates will critically evaluate readings and provide insight as large and small group discussions ensue on the required readings.

· Candidates will engage in small group activities on selected topics.

· Candidates will work with diverse students and a professional educator in a classroom field setting, to include students with special needs and students for whom English is a second language
· Candidates will reflect on experiences throughout field experience.
Course Assignments:

Attendance, Required Readings, Late Work, and Participation

Students will be expected to be present and on time in class and in the field in order to gain a full understanding of the course topic.  Students are also expected to contact the classroom teacher should there be any reason for missing a field session.  Attendance is an integral part of the course experience; thus, participation in class and field sessions will be an integral part of the students’ final evaluation and grade.  Since unforseen class absences can occur, grades will not be penalized for up to two (2) absences.  Each absence after the second will result in a five (5) point deduction from the daily participation grade.  All field experience sessions must completed.  If a session is missed for sickness, it must be made-up before exams. Furthermore, as stated on page 46 of the 2014-2015 Lipscomb Undergraduate Catalog, “any student who misses the equivalent of three weeks is subject to dismissal from the course: further class attendance will be prohibited and a failing grade will be assigned.”    

Students will be expected to read the assigned texts according to the timeframe on the attached calendar and will reflect this through participation in class discussions, simulations, small group work and reflective writing assignments.  Specific guidelines and rubrics regarding the following assignments will be given well in advance of assignment due dates and posted on Blackboard.

Your grade for the course will be based on the successful completion of all assignments and class attendance, required readings, and participation.  Assignments are due on the date stated on the syllabus calendar unless changed by the instructor after consultation with the class.  Late assignments and incompletes are not encouraged and can be detrimental to your final course grade.   Late work is accepted for half credit up to 24 hours after the assignment deadline.  After 24 hours, late work will only be accepted on a case by case decision.  No late work will be accepted after the last class meeting.
Please inform the professors if you require special accommodations.  Consideration will be given to special needs and circumstances if advance notice is given.

Assignments

· Lesson Plans: You will create and modify lesson plans based on various learning strategies.  
· Unit Plans:  You will design two Unit Plans consisting of at least five lessons each for your field experience.  Units should include a pretest, posttest, and analysis of the data obtained from those instruments. Additionally, you will identify the formative assessment tools used throughout the unit and explain how information obtained from those assessments guided your instruction as you interpreted and applied the data from those classroom assessments. 
· Classroom Management Plan: You will revise the classroom management plan you created in CP1. The plan is based on your personal teaching philosophy and relevant theories.  The plan includes routines, procedures, discipline structure, and a parental communication strategy.  You will submit your Revised Classroom Management Plan with a 1-2 page description and rationale of your revisions.
· Technology Project:  You will work both individually and in groups using various educational technology tools.  A focus will be on using iPads and implementing current technology strategies to enhance instruction in your class.
· Research-Based Strategies Presentation:  You will present a research-based strategy in class on an assigned date.  Strategies will connect with one of the Models of Teaching and Learning including Direct Instruction (Teacher Centered), Inquiry (Student Centered), and Circle of Knowledge (Collaborative Model). Presentations should explain the theory supporting each approach, offer an argument with supporting evidence for using the model in the classroom, provide examples of how the model may be used for different grade levels and subjects, engage the class and demonstrate the use of the technique during the presentation.  Presentations will include a handout.  
· Online Modules: You will complete 10 online modules that will enhance your understanding of content presented throughout this course. Journals will ask you to connect your field experiences to learning strategies, articles, and your personal philosophy of education. 
· Assessment Module:  Online module 6 will focus on the assessment process including learning about the collection and use of student standardized achievement data in the state of Tennessee (the TVAAS process). In module 6, you will complete the “before” section of the Anticipation Guide to determine your level of understanding of this process prior to completing the module.  You will review the six documents in the module that explain the TVAAS process, including the Tennessee Report Card and the specific achievement data about the school in which you are conducting your practicum.  You will complete the “after” section of the guide when you have reviewed the materials, which will require you to interpret and apply data from the standardized test scores. You will register on the TVAAS website as a student in this class to receive permission to access the online training materials used by state of Tennessee.  You will complete the first training module in the TVAAS/SAS series and submit a screen shot of the final screen documenting successful completion of the module.
· Peer Review: You will provide a copy of your teaching video to a peer for review using the TEAM/TAP rubric.  You will also complete a peer review assessment using the TEAM/TAP rubric.

· Daily Grade/Participation:  Each student will earn a daily grade for activities completed during class sessions. These grades are dependent upon your attendance in class and may be difficult to make up.
Assessments
· Exam: There will be one exam given over course content prior to the practicum experience.  
· Video and Self-Assessment: You will video one of your lessons and complete a self-assessment using the TEAM rubric.  
· Teaching Assessment (with Lesson Plan):  The mentor teacher and Lipscomb faculty member will each complete a teaching assessment form.  The mentor teacher will also complete a Disposition form during the field experience.
· Comprehensive Final Assessment: In addition to an in-class written exam (50 points), you will present relevant evidence from your field experience and class work in a formative LiveText portfolio presentation (25 points).  You will also update your portfolio and include your Revised Philosophy of Education (25 points).
Field Assignment
· Students will complete a practicum assignment in an elementary or high school setting.  You will spend approximately 60-65 hours in your field placement.  In the course of your field experience, you should work with your cooperating teacher to do the following:
· Create two units of study (five lessons each).
· Teach 10 lessons you created.
· Complete the Parent Assignment by attending an IEP meeting, attending a parent/teacher conference, or writing a parent letter.
· Validate attendance by asking your cooperating teacher to initial hours logged per visit
· Practicum Notebook
· Create and submit Practicum Notebook with designated items to include:
· School/class information
· Attendance log signed by classroom teacher
· Unit 1 with reflections on each lesson
· Unit 2 with reflections on each lesson
· Unit analysis
· One page reflection of what you have learned from the entire practicum experience
Course Grading:
	Assignment
	Points
	Due Date

	Daily Grade/Participation
	25
	12/4

	Lesson Plan 
	50
	9/19  (LIVETEXT)

	Unit Plan I
	50
	9/26  (LIVETEXT)

	Unit Plan II
	100
	11/15 (LIVETEXT)

	Revised Classroom Management Plan
	10
	10/4

	Content Exam
	100
	10/13

	Technology Project
	20
	10/16

	Research-based Strategy Presentation
	50
	9/5, 9/8, 9/10

	Online Modules 
	100
	9/8, 9/15, 9/22, 9/29, 10/6, 10/13, 11/3, 11/10, 11/17, 11/24

	Parent Assignment
	10
	11/20

	Peer Review  
	50
	11/8

	Unit Data Analysis and Reflections
	35
	11/21 (Practicum Notebook)

	Video and Self-Assessment
	50
	12/8

	Teaching Assessment (Mentor)
	50
	TBA

	Teaching Assessment (LU)
	50
	TBA

	Disposition Form (Mentor)
	50
	TBA

	Field Experience and Practicum Notebook
	100
	12/2

	Comprehensive Final Assessment
	100
	12/8

	TOTAL
	1000
	


Grading Scale
A= 1000 – 935

B= 934 – 855

C= 854 – 765 

D= 764 – 695

F= below 695
NOTE:  According to the College of Education grading policy, “no grade below a ‘C’ is acceptable in a professional education course.  A minimum grade point average of 2.75 must be maintained” (Lipscomb Undergraduate Catalog 2014-15, p. 169).  Teacher candidates will be required to retake any education course not passed with a grade of “C” or better.  A grade point average of 2.75 is required to be admitted into Lipscomb’s teacher education program and this GPA must be maintained each semester to take professional education courses. 
Academic Integrity Statement
In keeping with our identity as a Christian University and our goal to help shape lifelong disciples of Christ, academic integrity will be taken very seriously in this course.  Unless specific permission is given to collaborate on assignments with other students, each student’s work shall be his/her own.  Cheating on assignments and plagiarizing on written assignments will, depending on the severity of the case, result in penalties ranging from a significantly reduced grade on the assignment to failing the course.  Instances of cheating or plagiarism may also be reported to appropriate members of the administration, depending on the situation.  Decisions in these matters rest with the instructor.  Please refer to Lipscomb’s Code of Conduct and Academic Integrity Policy.

Snow Policy

Except in the rarest of instances, Lipscomb University does not cancel classes or close offices.  However, should an event (weather-related or otherwise) occur that requires disruption of the entire Lipscomb University class schedule, students will be notified via multiple venues including the Lipscomb homepage (www.lipscomb.edu), a text message sent through LU ALERT (http://lualert.lipscomb.edu), and the Lipscomb Weather Information Line (966-1836).  For information on possible snow-related closures or “late starts,” students should consult local television stations (2-WKRN, 4-WSMV, 5-WTVF, and Channel 9 on campus). Students should look for information regarding “Lipscomb University,” not “Lipscomb Academy.” 

On field experience days, please check Metro-Davidson County School closings before attending your assigned school if weather appears to be inclement. 

Students Requiring Accommodations

If you require classroom accommodations for a documented disability, please discuss your circumstances with me immediately. If you are entitled to accommodations but have not yet registered with the Counseling Center, contact that office at 966-1781 immediately.

Dropping the Course
A decision to stop attending class does NOT constitute dropping the course. A drop/add form (available in the Registrar's Office) must be signed by the teacher and processed in the Registrar's Office before the drop is official. If your name appears on the roster at grading time and you have not officially dropped the course, a grade will be assigned based upon the policies outlined in this syllabus.

C.A.R.E. Outline 

 Initial Licensure

 Lipscomb’s Teacher education program is committed to preparing educators who have the following competencies:

 

	Practices exemplary CRAFT:

	

	
	1
	Develops and refines a personal philosophy of teaching and learning

	
	2
	Plans instruction and student learning goals which are aligned to current standards

	
	3
	Analyzes and makes strategic instructional decisions based on current research

	
	4
	Monitors and evaluates all student learning and engagement using multiple assessments

	
	5
	Encourages and motivates students to understand and monitor their own assessment data

	
	6
	Integrates current technology to enhance the learning environment and outcomes

	
	7
	Models and creates opportunities for critical thinking, problem solving, and performance skill development

	
	8
	Organizes and manages the learning environment and resources to assure that all students learn

	
	9
	Differentiates instruction to meet the needs of diverse learners and implements inclusive practices

	
	10
	Manages significant behavior issues effectively

	

	Possesses professional ATTITUDES AND VALUES:

	

	
	1
	Believes that all children can learn, regardless of gender, ethnicity, or social status, and that s/he can teach them

	
	2
	Is self-reflective and committed to on-going professional development and self-improvement

	
	3
	Demonstrates confidence and enthusiasm to teach as a professional

	
	4
	Possesses a strong, achievement oriented work ethic 

	
	5
	Completes assignments, tasks, and duties punctually and responsibly

	
	6
	Views teaching as a mission to serve others

	
	7
	Demonstrates coping skills, flexibility, a sense of humor, and joy in teaching

	
	8
	Responds appropriately to critical feedback

	
	9
	Makes decisions informed by personal ethical standards

	

	Fosters collaborative RELATIONSHIPS:

	

	
	1
	Demonstrates a respect for and appreciation of cultural diversity and individual differences

	
	2
	Provides opportunities for increased cultural awareness for students in the global society

	
	3
	Relates to and communicates with all students, parents, and colleagues comfortably and effectively

	
	4
	Contributes to the school culture as a collaborative partner in the achievement of common goals

	
	5
	Demonstrates professional behavior in all circumstances

	
	6
	Listens to and appropriately responds to others

	
	7
	Demonstrates care and compassion for others

	
	8
	Maximizes communication through the use of appropriate means, including technology

	
	9
	Uses ethical standards to inform relationships with others

	

	Demonstrates possession of ESSENTIAL KNOWLEDGE:

	

	
	1
	Possesses deep knowledge of the discipline being taught and its relationship to general knowledge 

	
	2
	Plans effectively for short term and long term instruction within the discipline 

	
	3
	Understands current research on effective teaching and learning

	
	4
	Knows developmental stages, learning theories, and their impact on teaching and learning

	
	5
	Knows where to find answers and resources to enhance teaching, learning, and classroom management

	
	6
	Effectively communicates orally and in writing

	
	7
	Is technologically literate


COURSE CALENDAR

	Week
	Dates
	Activities

	1
	M 8/18
W 8/20
F 8/22
	LU  Welcome/Discuss Syllabus/Course Expectations/Get to Know You

LU  How We Learn
LU  Overview of Strategies/Effective Teachers   

       Assign Research-Based Strategy Presentations



	2
	M 8/25

W 8/27
F 8/29
	LU  TN State Standards/CCSS/Lesson Plan Review
LU  Academic Vocabulary
LU  Text Complexity


	3
	M 9/1
W 9/3
F 9/5
	LABOR DAY NO SCHOOL
LU  Unit Planning

       Models of Teaching and Learning Overview     
LU  Models of Teaching and Learning 1
Module 1:  Research-Based Strategies


	4
	M 9/8
W 9/10
R 9/11

F 9/12
	LU  Models of Teaching and Learning 2
LU  Models of Teaching and Learning 3
       Practicum Expectations

Practicum Dinner 5:00 – 6:30
FE
Module 2:  What I thought I knew about teaching…a personal perspective


	5
	M 9/15
W 9/17
F  9/19
	LU  Differentiation: ELL, SPED, Remediation & Enrichment

FE

FE   

       Graded Lesson Plan Due in LIVETEXT
Module 3:  Differentiation


	 6
	M 9/22
W 9/24
F  9/26
	LU  Technology Part 1
FE

FE

     UNIT PLAN 1 Due in LIVETEXT
Module 4:  Examining my experience from a civic perspective


	7
	M 9/29
W 10/1
F  10/3
	LU Technology Part 2
FE

FE
Module 5:  Examining my experience from an academic perspective    
   

	8
	M 10/6
W 10/8
F  10/10
	LU Assessment
LU Assessment
LU Assessment
MNPS and Williamson County FALL BREAK
Module 6:  Assessment

	9
	M 10/13
W 10/15
F   10/17

	LU Exam 1  MNPS/ Williamson Co. Out
Individual Conferences
FE

LU FALL BREAK/NO CLASS!

	10
	M 10/20
W 10/22
F  10/24
	FE

FE 
FE
Module 7:   Jesus, the Master teacher…a spiritual perspective

	11
	M 10/27
W 10/29

F 10/31
	FE

FE  
FE
       UNIT PLAN 2 DUE


	12
	M 11/3
W 11/5
F  11/7
	FE

FE   
FE
Module 8: Classroom Management

Revised Classroom Management Plan Due


	13
	M 11/10
W 11/12
F   11/14
	FE

FE

FE
Module 9:  Peer Assessment

      Peer Assessment Due


	14
	M 11/17
W 11/19
F 11/21
	FE  
FE

LU Celebration Breakfast/Portfolio Discussion

Practicum Notebook DUE in class

Module 10: Teach Who You Are       
Parent Assignment Due   


	15
	M 11/24 -28

	THANKSGIVING BREAK

	16


	M 12/1
W 12/3
TH 12/4
	LU LiveText Portfolio Presentation (including Revised Philosophy of Education)
LU LiveText Portfolio Presentation (including Revised Philosophy of Education)
STUDY DAY


	17
	M  12/8
8:00-10:00
	EXAM WEEK

Comprehensive Final Assessment

  Video 

  Self-assessment 

  Reflection 
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