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The University of Virginia's College at Wise

EDU 3450: Foundations of Reading Instruction (3 Credit Hours)
FALL 2013
PROFESSOR:                                                                                    E‑MAIL: rjc2e@uvawise.edu
OFFICE: 132 Darden Hall                                                                 PHONE: (276) 376-1037

TIME/DAY: MWF, 12:00-12:50 p.m.
COURSE TITLE: Foundations of Reading Instruction

CATALOG DESCRIPTION: The primary emphasis of this course will be on providing information on approaches, methods, and techniques for teaching reading within an integrated language arts program in the Pre‑K‑6 setting. Emphasis will also be placed on procedures for integrating and utilizing the language arts (reading, writing, listening, speaking) across the Pre K‑6 curriculum. This course requires 30 hours of field experience in a K‑6 school setting.

PREREQUISITE: Upper Division Status

REQUIRED READINGS:

Dow, R. S., & Baer, G. T. (2007). Self-paced phonics: A text for educators (5th ed.). Pearson.

Gunning, T. G. (2013). Creating literacy instruction for all students. (8th ed.). Pearson.
Selected articles in Appendix and on Moodle.

METHODOLOGY:

Course content will be presented by various methods including, but not limited to, lectures, class discussions, student presentations, group activities, audio‑visual presentations, viewing videos, and independent research activities. 

COURSE OBJECTIVES:
Students will:
1.) Demonstrate an understanding of the role of language acquisition and development as related to how reading is defined, as well as to the major theories of the reading process.

2.) Explain the role of the family in developing and reinforcing literacy.

3.) Explain the concept of "emergent literacy" and how this literacy relates to language development.

4.) Demonstrate an understanding of the major terminologies and concepts related to reading and language arts instruction.

5.) Explain the major components of the language arts and how these components are interrelated.

6.) Demonstrate an understanding of the Virginia Standards of Learning (SOL's) for language arts in the elementary setting.

7.) Explain the interrelatedness of phonemic awareness, phonics, spelling, and vocabulary with respect to word knowledge development.

8.) Demonstrate competency in identifying basic phonic elements (i.e., initial consonant phonemes, short and long vowel patterns, schwa, r‑controlled vowels, consonant blends and digraphs, vowel digraphs, diphthongs, etc.).

9.) Explain how the use of shared, guided, and independent reading strategies contribute to children's growth in flueny and comprehension.

10.) Identify and explain how a teacher's knowledge of the levels of cognition (Bloom's Taxonomy) can facilitate the design of lessons that promote upper‑level thinking skills in children.

11.) Describe how methods and materials used in language arts instruction may be adapted to meet specific children's needs (i.e., gifted, delayed, and ESL).

12.) Describe various methods for integrating the language arts within a balanced Pre‑K‑6 curriculum.
EVALUATION

A+ = 100 – 98         B+ = 90 – 88         C+ = 80 - 78         D+ =  70 – 68          F =  60 and below

A   =   97 -  94         B   = 87 – 84         C   = 77 ‑ 74         D   =  67 - 64

A‑ =   93  ‑ 91          B-  = 83 – 81         C-  = 73 - 71        D-  =  63 - 61

ASSIGNMENTS
Points         Assignments
   10           Test #1.
   15           Test #2

   15
      Test #3.

   10    

Complete Baer text.

   10
    Completion of 30 hours for a field experience within an elementary school setting. 

                   Documentation for the completion of the field experience includes the following: a.)



 A formal time sheet that must be signed by both the principal and the cooperating



teacher(s); b.) an evaluation form filled out by cooperating teacher; and c.) a 2‑3 page
                   reflective essay. The evaluation form and the reflective essay may be turned in 
                   directly to the instructor at any time after completion of the 30 hours of field 
                   experience. Students are encouraged to tutor youngsters within the classroom(s) 

                   being observed. Reflective essays should identify and discuss the theoretical 
                   perspectives that guide instruction within the observed classroom(s).
10

Complete an annotated bibliography for 15 articles assigned as required reading in 

               the course outline. See guidelines for an annotated bibliography in Appendix B.
   10            Complete all anticipation guides at the beginning of each chapter and answer the

       reflection question at the end of each chapter, once you have read the chapter.
20   


Comprehensive final exam (will include information in textbook, all articles, as well     


       as information in videos).
 100

Total Points

COURSE OUTLINE
Week
Topics/Readings/Assignments
    1
Introduction/Syllabus
  2-3
Theories of Language, Learning, & Literarcy Development

(Gunning, chs. 1 & 2; also pp. 188-191 in Gunning text; Cramer, 1978; 
                               Moskowitz, 1979; Miller & Gildea, 1987)

Test #1.
  4-5
Learning to read and write words: An emerging and developmental process 

Stages of learning to read & spell


(Gunning, ch. 4); Chomsky, 1971; Drucker, 2003; Bear & 

Templeton,1998; Bear, Templeton, Helman, & Baren, 2003; Blackwell, 


Invernizzi, Drake, & Howell, 2008?; Strickland, 1990; Henderson & 


Templeton, 1986; Templeton, S., & Morris, D., 1999)


Dow & Baer text due
 6-7
Literacy Assessments

                                Leveling texts


(Gunning, ch. 3)


Test #2
   8                          Fall Break
   9
Strategies for teaching emergent readers & beginning readers


(Gunning, ch. 4; Richgels, 2001; Yopp & Yopp, 2000; McCarthy, 2008; 

                    Morris, ????; Morris, ????)
Week
Topics/Readings/Assignments
  10
Fluency for Instructional readers
                                (Worthy & Broadus, 2001/2002; Marcell, 2012) 
  11
Word Study

                                (Gunning, ch. 5; Scharer, 1992; Joshi, Treiman, Carrekar, & Moats, 

                                2008-2009; Invernizzi, Abouzeid, & Gill, 1994; Johnston, 1999)

  12
Vocabulary & vocabulary instruction

 (Gunning, ch. 6; Gill, 2007; Kucan, 2012; Flanigan et al., 2012)

                                 Test #3
13-14
Comprehension: Theory & Strategies

(Gunning, chs. 7, 8, & 9; Gill, 2008; Willingham, 2006; Neufeld, 2006)
15-16
Approaches to Teaching Reading
                                (Gunning, ch. 11; Fountes & Pinnell 2012/2013)
   17                         Putting It All Together

                                (Gunning, ch. 13)

                                Annotated bib Assignment due

                                Text assignment due
                                Field experience time sheet and reflection paper due

   TBA                    Comprehensive Final Exam
STUDENT RESPONSIBILITIES
1. Maintain regular class attendance. Any absence should be discussed and cleared with the instructor. More than 5 absences in this course will reduce your final grade.
2. Participate in class discussion and cooperative learning activities.

3. Read all material, view all videos, and keep accurate notes for best performance on tests and final exam.

4. Complete all assignments on time.
5. Display the following attitudes and behaviors:  reliability, respect and cooperation with colleagues, willingness to work calmly and courteously under difficult conditions, determination to achieve first-class work while meeting deadlines, respect for equipment and systems, and constructive response to criticism. Do not leave on or use cell phones, blackberries, etc., while in class.
6. Honor Code:  Students of the University of Virginia’s College at Wise are bound by an honor code.  All students are required to copy and sign the complete honor pledge on all tests, papers, etc., where independent work is required.  The honor pledge is as follows:

“On my honor as a student of the University of Virginia’s College at Wise, I pledge that I have neither given nor received aid on this _______________.”
ADAPTATIONS

If you need course adaptations or academic adjustments because of a documented disability, or if you have emergency medical information to share with me, or if you need special arrangements in case the building must be evacuated, please make an appointment to talk with me as soon as possible. My office is in Darden 238, and my office hours are posted on my door.

All students with disabilities requiring accommodations should present the appropriate paperwork from the ADA Coordinator (Faculty Accommodation Notice).  It is the student’s responsibility to present this paperwork in a timely fashion and follow up with the instructor about the accommodations.  Accommodations for test-taking (e.g. extended time) should be arranged at least 3 class days before an exam.  If you are not registered with the Disability Services, please do so as soon as possible by contacting the ADA Coordinator (Zehmer Hall, Office 152, 328-0265).

This syllabus is subject to change, if deemed necessary in the professional judgment of this instructor, to accommodate students’ needs, time constraints, and/or other unforeseen circumstances.
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Appendix B
Guidelines for Annotated Bibliography

An annotation describes the essential details of an article (or book). Place the annotation just below the facts of publication (using APA style).

Follow these suggestions:

· Explain the main purpose of the article

· Briefly describe the contents; that is, briefly state the gist of the article

· Reflect & offer an opinion about the article, i.e., Did you like it? Why or why not? What did you learn from (or think about) the article? Did you agree or disagree with what the author(s) said? Why?

· Keep the annotation to fewer than 200 words (no more than ½ a page, word-processed, double-spaced)

Appendix C
COOPERATING TEACHER’S EVALUATION OF UVA-WISE FIELD EXPERIENCE STUDENT
UVa-Wise Student’s Name _________________________________
Education Course # _____Edu 3450_____

Assigned School ________________________________     School’s Telephone # _________________________

Name of Cooperating Teacher _____________________________   Name of Principal _____________________

Grade Level _______________
Part I

	1.) Did the UVa-Wise student give you an introductory letter explaining the Field Experience requirements for this course?

Yes _______     No _______     Comments:

2.) Did the UVa-Wise student establish a schedule, show up on time, and maintain dependable attendance?

Yes _______     No _______    Comments:

3.) Did the UVa-Wise student dress appropriately for the classroom environment?

Yes _______     No _______     Comments:




Part II

	On a scale of 1-5 (with 1=Poor, 2=Below Average, 3=Average, 4=Above Average, and 5=Excellent), please rate the UVa-Wise student’s performance on the following items:

1.) How would you rate this student’s attempts to interact with you and your students?

                          5                    4                    3                    2                  1                  Comments:

2.) How responsive was this student to simple/basic requests for assistance in the classroom?

                          5                    4                    3                    2                  1                  Comments:

3.) How would you rate this student’s use of oral language (grammar, diction, etc.)?

                          5                    4                    3                    2                  1                  Comments:

4.) How would you rate this student’s professional attitude toward teaching?

                          5                    4                    3                    2                  1                  Comments:

5.) How would you rate this student’s overall performance with you and your students?

                          5                    4                    3                    2                  1                  Comments:




Part III-Final Comments

	1.) What suggestions would you offer for assisting the UVa-Wise student in his or her preparation for becoming a teacher?

2.) What suggestions would you offer for improving the Field Experience Program at UVa-Wise?

3.) Do you have any other comments about the UVa-Wise student or the program at UVa-Wise?




Cooperating Teacher’s Name (Please Print) _________________________________________________

Cooperating Teacher’s Signature _________________________________________________________

Date ________________________

PLEASE USE YOUR SCHOOL’S OFFICIAL ENVELOPE TO MAIL THIS FORM DIRECTLY TO:

INSTRUCTOR’S NAME ________________________________
EDUCATION DEPARTMENT

UVa-WISE

ONE COLLEGE AVE.

WISE, VA  24293
               
