
EDU 328 Reading/Language Arts in the Classroom 

Syllabus

Fall 2012

Concordia College   171 White Plains Road   Bronxville, New York  10708

Office Hours: Monday - Thursday (9:30-10:20) and by appointment

Education Department Mission Statement

The Education Department of Concordia College, New York, cultivates a Christ-centered, value-oriented environment in which teacher education candidates are prepared for lives of service by means of a program which is firmly grounded in the liberal arts, pedagogical training, and field experience.  Candidates are equipped with the knowledge, skills, and  values necessary to make them professional educators who function as life-long scholars, competent problem-solvers, and servant-leaders.

Course Description:

Emphasis on the reading process and the reading-writing connection, reading as a language process, and such topics as cueing systems, readiness, graphophonic patterns, language acquisition and literacy development from birth through grade 9. Classroom management and organization/record keeping are explored in theory and practice. 10 hours of fieldwork required. Pre-requisite: admission to the teacher education program. 3 credits

Student Learning Outcomes:
Upon completion of the course, each student is expected to have attained the following 

knowledge and skills: 

1.  Understands that the teacher is a major factor in the reading instruction that children receive in school, especially in creating an environment that is conducive to children’s wanting to read; (CP, E, FW)

2.  Understands the centrality of reading/language arts in early childhood, elementary, and middle school classrooms; (CP, E, FW)

3. Uses the professional literature to investigate topics and problems related to 

language and literacy development; (CF, RA)

4. Appreciates the language and culture of students and is familiar with research- 

based recommendations for teaching reading and language arts in 

multicultural/multiethnic settings; (CP, E, LH, RA, FW)

5. Applies understanding of language acquisition and emergent literacy in evaluating recommendations and research related to teaching reading, including instruction in phonological awareness, word recognition, phonics, vocabulary, and fluency; (CF, LP, FW)

6.  Understands and implements the Common Core State Standards in planning lessons; (LP)

7. Create and implement lesson plans, using the Hunter model, for reading/language arts lessons. (LP)

	Date
	                             Topic
	Assignment

	August       28
	Introductions, Review Syllabus, Requirements
	

	                   30
	Becoming an Effective Reading Teacher
	

	 September  4            
	Balanced  Literacy
	Blackboard

	                    6
	Children’s Language
	

	                  11
	Emergent Literacy
	

	                  13
	
	

	                  18
	Read Aloud
	Fieldwork Papers

	                  20
	
	

	                  25            
	Guided Reading
	Blackboard

	                  27
	
	

	  October     2            
	Phonological Awareness
	

	                    4
	
	Fieldwork Papers

	                    9
	Phonics
	

	                  11
	
	Blackboard

	                  16
	
	

	                  18
	  No Class
	Phonics Quiz

	                  23
	Vocabulary
	

	                  25
	
	Fieldwork Papers

	                  30
	CCSS
	

	November   1
	
	

	                    6
	
	Contextual Factors Due

	                    8
	
	

	                  13
	Lesson Plan Presentations
	All Lesson Plans Due

	                  15
	Lesson Plan Presentations
	Fieldwork Papers

	                  20
	Lesson Plan Presentations
	Resubmit CF Due

	                  22
	Happy Thanksgiving
	

	                  27
	Research Share
	Research Papers Due

	December   4
	Research Share
	

	                   6
	Final Review/Final
	

	Week of 12/11
	Individual Appointments/Fieldwork 
	 ALL Fieldwork Due

	                  
	
	


Methods of Instruction:  Class sessions will be interactive wherein teacher candidates will be expected to have read assignments as a foundation for engaging in class discussions with the professor and each other, related to teaching reading/language arts from pre-school through ninth grade.  Since this is a course designed for prospective teachers, a variety of instructional methods will be used, observed and demonstrated.  Course professor will model best practices for teaching.  Candidates will have direct experiences with children, materials, teaching strategies, learning and teaching standards, and curricula through fieldwork.

Attendance Policy:

Regular and prompt class attendance is required.  If the teacher candidate must miss a class, the professor must be notified prior to the class session that is missed.  If notification of an absence is not received before class begins, any work that is done for credit during that class session or any assignment that is due, will receive a grade of no higher than a “C,” 73%. A score of zero will be recorded for missed assignments.  Late assignments will be accepted up to one week past the due date, but will receive a grade of no higher than a “C,” 73%. Being frequently absent will result in a lowered final grade after two absences.  Being tardy twice equals one absence, four times equals two absences, and so forth.
Classroom Policies

· Professional dress and language will be expected. 
· Punctuality in attendance and submission of work is essential to classroom success.
· Interruptions to the learning process are unacceptable.
· NO cell phones are to be used in class. They should be turned off and put away.
· Work must be original, unless otherwise cited, proofread for spelling and grammar, and exhibit the proper headings.
· Concordia e-mail will be used for posting assignments and all communication.
 Academic Integrity

All students are expected to comply with Concordia College’s Academic Integrity Policy (See student guide.)

Violations of the college’s policy are very serious, and documentation will be forwarded to the Dean of Students’ office where records are kept until a teacher candidate graduates or withdraws from the college. Violation of the policy may result in a failing grade for this course. Examples of conduct which have been regarded as being in violation of the policy include, but are not limited to the following:

A. 
plagiarism (See student guide and Concordia’s writer’s guide for

definition);

B.
allowing someone else to represent your work as his/her own;

C.
copying from another’s quiz or examination; or

D.
stealing an examination or key from the instructor.

Accommodations for Students with Documented Disabilities

Concordia College complies with Section 504 of the Rehabilitation Act of 1973 and the Americans with Disabilities Act of 1990 as amended by the ADA Amendments Act of 2008. Students with disabilities who need special accommodations must submit documentation of the disability to the Concordia Connection Program in order for reasonable accommodations to be granted. Students are encouraged to notify their instructors and the Connection Program as soon as they determine accommodations are necessary; however, documentation will be 
reviewed upon receipt at any point in the semester. The Connection Program will partner with students to determine the appropriate accommodations and, in cooperation with the instructor, will work to provide all students with a fair opportunity to perform in the particular class. Specific details of the disability will remain confidential between the student and the Connection Program, unless the student chooses to disclose or there is legitimate academic need for disclosure on a case-by-case basis.

 Library Usage

Candidates would normally be expected to make full use of the resources in the curriculum materials center (CMC) in the basement of the library and of various teacher resources available to in-service teachers in neighboring school districts. Each candidate must ensure his/her own capability of accessing on-line resources and services. Whenever possible, selected resources may be placed on reserve for candidate use.

Written Assignments

All assignments must be word-processed using 12pt font Times New Roman, double spaced.  Margins shall be one inch on all four sides of the page.

Evaluation

All assignments will be graded individually using the percentage grade equivalencies below:



A
91-100%

450 – 500 points

B+
87-90 %

435 – 449 points

B
81-86%

405 – 434 points




C+
77-80%

385 – 404 points

C
71-76%

355 – 384 points



D
66-70%

330 – 354 points


F
Below 66%

below 330 points

ACEI STANDARD: 

2.1.  English language arts—Candidates demonstrate a high level of competence in use of English language arts and they know, understand, and use concepts from reading, language and child development, to teach reading, writing, speaking, viewing, listening, and thinking skills and to help students successfully apply their developing skills to many different situations, materials, and ideas.

NAEYC STANDARD:

Standard 4. Teaching and Learning
Candidates integrate their understanding of and relationships with children and families; their understanding of developmentally effective approaches to teaching and learning; and their knowledge of academic disciplines to design, implement, and evaluate experiences that promote positive development and learning for all children.

Sub-Standard 4a. Connecting with children and families

Candidates know, understand, and use positive relationships and supportive interactions as the foundation for their work with young children.

Sub-Standard 4b. Using developmentally effective approaches

Candidates know, understand, and use a wide array of effective approaches, strategies, and tools to positively influence children’s development and learning.

Sub-Standard 4c. Understanding content knowledge in early education

Candidates understand the importance of each content area in young children’s learning.  They know the essential concepts, inquiry tools, and structure of content areas including academic subjects and can identify resources to deepen their understanding.

Sub-Standard 4d. Building meaningful curriculum

Candidates use their own knowledge and other resources to design, implement, and evaluate meaningful, challenging curriculum that promotes comprehensive developmental and learning outcomes for all young children.
Requirements:

Attendance, Class Participation: 

In order to receive full credit, you must complete all required reading assignments, actively participate in class discussions and activities, and attend all classes. 

Phonics Quiz:

A quiz will be given on the rules of phonics. If you do not receive an 80% or better, you will take it again at a mutually agreeable time with the professor, until you achieve that score. Your “final” grade for the quiz will be the average of all attempts.

Unit Tests

Unit tests will be given throughout the semester.  Depending on the topic, they will cover one or two newly introduced topics. They will not be cumulative.  Questions will be based on what is discussed in class, the textbook, and hands-on activities completed in class. 

Lesson Plans:

You will design one lesson plan using the Hunter model incorporating one of the following topics: onset and rime, word segmentation, syllabification, phoneme isolation, phoneme identity, phoneme categorization, phoneme deletion, phoneme addition, or phoneme substitution or a pre-approved subject if your certification area is the Middle Childhood Generalist.  This lesson plan will be presented to the class, as if you were teaching it to a class of students of the grade level you hope to teach, and must include differentiation, not using heterogeneous grouping.  A reflection will be written after receiving the evaluation from the professor. This lesson plan, evaluation, and reflection will be placed in your permanent folder in the Teacher Education Program Office.

Fieldwork Requirements:

10 hours of fieldwork are required for this class. This will be regularly scheduled weekly visits set up through the department. Assistance through the education office will be available. Fieldwork sheets are to be filled in by you and signed by the cooperating teacher, both IN INK. The Field Experience Report (format attached) is to be filled out (typed) for each weekly visit. These two items will be turned in as stated on the syllabus calendar. Incomplete fieldwork will result in an “F” in this class. It will remain that way until it is completed appropriately with work turned in.
Contextual Factors:

Next semester, in EDU 329, you will be writing an in-depth unit plan.  One of the components of this unit plan is the Contextual Factors.  This will be completed THIS semester, but will be added to the rest of the unit plan next semester.  You will be able to turn in your contextual factors one time, where it will be edited, and then you may resubmit it.  Your grade will be the average of the two submissions.  More details to follow.

Research Paper:

Each student will be will decide on a current reading topic to research and present the findings. This will be with the use of professional reading journals only. It will be submitted to Blackboard. This should be a 5-6 page research paper using APA style.  More directions to follow.
Examinations:

There will be a mid-term and final examination based on all class lectures and activities, and assigned readings.

Requirements will be assigned the following percentage of the final grade:

Attendance, Class Participation:

50 points

Research Article:



50 points 

Lesson Plan, Presentation & Reflection:      100 points

Contextual Factors:



50 points

Fieldwork Journal



50 points

Textbook Activities:



50 points

Fieldwork:




50 points



     Examinations:




 100 points
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FIELD EXPERIENCE REPORT (format) Week # ____
Name________________________________________________ Grade Level ____________ Subject______________________________________________ Date____________________ Time________________ to _______________ 
1. What I did:

Describe in detail what you observed and/or did during this time. If worksheets are used, give the topic and describe the activity. If the teacher lectured, describe the topic and any strategies, including technology or other audio/visual aids, used to help students understand. If you helped students with an assignment, describe HOW you helped them. Did you read to them? . . . tell them the words they missed? Explain. Do not pass judgment on the teacher, simply report what happened in the classroom.
2. Classroom Connections:

Describe connections between what you observe/do in your field experience classroom with what you have learned in our classes. 

Identify any strategies taught in Phonics or Reading Methods. What strategies did you incorporate to help students in your classroom? How does the teacher provide for students who finish assignments early? 

3. What I Learned:

Briefly state what you learned from your classroom experience. This entry should be different for each report.
Follow up: What would the next lesson address? Do think the students need to be retaught? . . . to review? . . . go on to next lesson? Explain.

8.21.12


