Teacher as Researcher, Part 2, Fall 2012
Syllabus & Outline
Course Number/Credits:  EDUC 610; 3 credits

Catalog Course Description: In this course, interns identify and synthesize current research on effective teaching behaviors, practices, and strategies in order to design their own educational research project. Interns are guided in developing a research question, based on their experiences in the practicum, and in developing an action plan for answering that question in conjunction with their mentor cooperating teacher. Interns practice skills including data collection, assessment design, and data analysis. Prerequisite: EDUC 510 
[image: image1.wmf]In a nutshell, this course seeks to answer the following questions: How do I, as a scholar-teacher, design, carry out and evaluate research on a topic which I find personally, practically and theoretically significant? How do I make good use of existing research to help all kinds of students learn? How should we, as a nation, design policy which could increase the likelihood of all kinds of children getting a decent education? 
THE COGS IN THE MRP WHEEL:  

Before we get into the nitty-gritty of this particular course, it’s important that you can put this course in its rightful place within the MRP context. This is the cut-to-the-chase version of what you can expect over the year in this course:

The overall Teacher as Researcher course sequence:

Teacher as Researcher has three themes, all of which are ongoing across various semesters.  Theme 1 (“research”) is learning to assess and use research and theory, and learning to develop how to carry out your own research and theory.  Theme 2 (“assessment”) is learning to develop and use assessment instruments and the data generated by assessment instruments.  Theme 3 (“diversity”) is using research and data to help you meet one of the particular themes of the SMCM MAT program:  To become adept at working with all kinds of students, including not only those students who have historically been well-served by the US school system but students from groups which have not thrived.

EDUC510:  

This course focuses almost exclusively on the first half of theme 1—learning to assess and use research and theory.  The particular research and theory we work with to develop these skills is chosen for its congruence with theme 3:  understanding and becoming adept with a diverse student body.  The course consists of a great deal of reading and analyzing theoretically dense journal articles, as well as designing a collaborative action research project and gathering data at buoy placements; the outcome is a case study of a student from each intern’s buoy placement who is academically at risk. 

CHECK!

EDUC 610:

This course focuses on all three themes.  Students develop their own research skills by completing their collaborative action project and designing their own master’s research project.  They use the research base widely throughout the semester by analyzing a variety of assigned readings; they also delve deeply into the research base by producing a lit review on the topic of their master’s research project. And, finally, class readings throughout the semester focus on culturally relevant pedagogy and on the current state of US educational practice and policy and various views on how these things could be improved.

EDUC 710:

This course focuses on assessment and then on putting all three themes into practice.  In January, while interns are in their anchor placements, they further pursue the diversity theme, choosing a book to read which follows their own interests. For three intensive weeks in February, students develop assessment instruments to use either with their master’s research projects or to evaluate the formal unit they will teach in their full-time placement, and also engage in further study of current educational policy. Upon returning to their anchor placements, students carry out master’s research projects and in some cases the evaluation of their formal units.  While carrying out these projects, interns meet at PDS sites biweekly with professors to report on progress on carrying out projects.  Students then work independently to complete their pre-post projects and the the gathering of data for their master’s research projects.  

EDUC 711:

This course completes theme 1: Research. In it, interns analyze and complete their masters research projects. They present their MRPs formally to a panel of faculty and students in the week prior to graduation.  They also prepare a write-up of the findings for publication in A Rising TIDE, the SMCM online educational research journal.

Thus, the course goals for EDUC 610 are:
· to read, analyze, and discuss a) multicultural education and culturally relevant pedagogy; b) federal educational policies

· to synthesize the information gleaned from such texts to better inform classroom practice and research design

· to develop and hone basic research skills that typically align with school data needs and applications

· to consider how data informs the school’s own goals for improvement 

· to analyze data from a collaborative action research project

· to synthesize a body of existing literature on the research topic to inform the MRP proposal

· to write and defend the proposal for the MRP.   
Course requirements

Use of standard written English 


no specific points assigned, BUT


· Students who demonstrate persistent problems using standard English and inclusive language on any given assignment (except class responses to readings) will not earn higher than a B+ on the assignment.

· You must proofread your work for common errors that can impede your message:  

1. run-on sentences or sentence fragments; 

2. incorrect punctuation; 

3. inappropriate diction/usage levels;  

4. inappropriate usage of homonyms such as there/their/they're;

5. use of terms such as "it" and "this" without any clear, specific antecedent; 

6. the use of plural possessive adjectives for describing the possessions of a singular 

7. subject  (e.g., the child was happy with “their” grade)

8. referring to the school leader as “principle”
9. misuse of students/students’/student’s
Attendance and Engagement


no specific points assigned, BUT
· Know the absence/late arrival policy in the handbook.  That’s what we follow.   
·  “Engagement” is our alternative for “participation.”  The decision to bump a final grade up a quality point or deduct a quality point from your final grade can also be influenced by your engagement in the learning process. This assessment considers your preparedness, your willingness to work when you are most tired/stressed, your attitude, and your involvement in activities during class.  
· Before the second class, if you see this, send your instructor an email and we will give you extra credit.
· This also considers your learning behaviors in class—such as inappropriate texting and computer use.  Class time is not the time to update your Facebook page or text your significant other.
· Most importantly, this includes your completion of the assigned readings.  Read—don’t skim.  Take notes, highlight, whatever.  Be prepared to ask questions and discuss the content of the assigned reading in a thorough and meaningful way.  If you come unprepared, your ability to complete certain tasks will be compromised.  And we will be sorely disappointed in you.

CARP assignments (all done as a group)—25% of final grade

	· Some elements of this assignment reflect the goals of INTASC Standards 6, 9, & 10 


Minor—5% of final grade, total:

1. Week 3, day 2: Report on the problems which came up with CARP data collection

2. Week 4, day 2: Have your own portion of the CARP data analyzed

Major—20% of final grade, total:

Week 5, day 2 (Friday) at 3 pm: CARP presentations!
MRP assignments—55% of final grade

	· Some elements of this assignment reflect the goals of INTASC Standards 6, 9, & 10


Minor—20% of final grade, total:

1. Week two, day two: MRP topic, tentative concrete research questions, connection to your site’s SIP or very strong justification for not having a connection

2. Week three, day two: List of 30 references, with your goal being that you will eventually incorporate 20 of them into your lit review
3. Week four, day one: 5 annotated articles

4. Week four, day two: 10 annotated articles for MRP

5. Week five, day one: 5 annotated articles for MRP

6. Week five, day two: outline for MRP lit review/theoretical framework, with revised research questions

7. Week six, day one: MRP statement of purpose/justification (the intro)

8. Week six, day two: MRP lit review and theoretical framework!!!

9. Week seven, day one: MRP action strategy

10. Week seven, day one: MRP methods/analysis plans

11. Week seven, day two: IRB, if you need to do it

12. Week seven, day two: Rough draft of any questionnaires

13. Week eight, day one: SMCPS permission forms and cover letters

14. Week eight, day one: Poster rough draft (can be very informal—bits of paper taped to posterboard)

15. Week 8, day 2 (Friday at 1 pm):  Poster defense of master’s research project 

16. January 25, by midnight: SMCPS approval forms: Final versions, if anything had to be changed after the poster session and time in anchor. (Hopefully not!—you DON’T have to turn this back in if you didn’t have to make any changes)

Major—35% of final grade, total:

1. January 25, by midnight: Your full proposal for your master’s research project, which includes all the parts you’ve produced along the way (statement of purpose and justification, literature review/theoretical framework, research questions, action strategy if applicable, methods and data analysis plan), revised according to your poster defense, written feedback and time in your anchor placement, tied together properly with transitions and of course polished and improved.  (9-14 pages)

2. January 25, by midnight: Cover letter describing in detail all changes (from earlier drafts, poster defense and time in placement). Cover letter is not graded, but without the cover letter, we won’t grade your written proposal.

Diversity assignments (all done in groups or pairs)—20% of final grade

	· Some elements of this assignment reflect the goals of INTASC Standards 2, 7, & 8. 


1. Week two, day two: Report on the extent of multiculturalism at your PDS site, using Nieto’s theoretical framework or one you have researched on your own (for instance, Banks, which you can trackdown online, or Ladson-Billings, which we read last summer). There should be one report per PDS site. You do not need to submit anything in writing; simply be able to discuss multiculturalism at your site for three to five minutes. 

2. Week six, day one: Provide a critique of the CRT book that you chose.  As with the other diversity assignment, no written report is necessary. Simply spend three to five minutes discussing the merits and limitations of the book.  We should get an idea of what you gained from the reading, as well as anything you wish the authors had addressed. 

3. Week eight, day one: Debates on federal policy and education

Grading and Course Policies

(  Grade Scale: All courses in the MAT program use the following scale to assign final grades:
	A
	95.00-100%
	
	C+
	77.00-79.99%

	A-
	90.00-94.99%
	
	C
	73.00-76.99%

	B+
	87.00-89.99%
	
	C-
	70.00-72.99%

	B
	83.00-86.99%
	
	D+
	67.00-69.99%

	B-
	80.00-82.99%
	
	D
	60.00-66.99%


It is important to remember that graduate grades differ from undergraduate grades.  There are higher expectations at this level of learning, so grades (and grading) are more rigorous. 
Your grade in this course is calculated by dividing the total number of points you have earned by the total number of possible points for the course.
( GPA Consideration:s Students are required to earn a minimum GPA of 3.0 to be considered eligible for graduation.  The MAT Council will review all students’ GPAs at the end of each session of the program (GR01-GR04), and if a student’s GPA is below 3.0 at those review points, the MAT Council will decide the candidate’s continuation in the program.   Students must earn a grade of C or better in all courses to be considered eligible for certification.  Students who earn a C-, D+, D or F in any course will automatically be asked to leave the program.

( The “I” grade:  In addition to the established SMCM protocol for assigning an Incomplete to a student at his/her request due to extenuating circumstances beyond his/her control (and through the required paperwork), (http://www.smcm.edu/registrar/policies.html#incomplete), the MAT also permits Incompletes to be initiated by the instructor, typically in the event of a situation within the internship that precludes the successful completion of a signature assignment. Due to the timing of the program, students will have limited windows of time to fulfill the obligations of the Incomplete
(  Absences & late arrivals:  As stated in the MAT Handbook, students are permitted 2 hours of absence from a course, and students are required to submit an absence notification form to the instructor as quickly as possible.  Late arrivals may count towards the absence total, and if a student is absent for more than 2 hours from a course, he/she will be referred to the MAT Council.  Final course grades will be impacted by excessive absence, at the discretion of the instructor.


(However, as stated earlier, we really don’t want you to be out from class AT ALL unless it is for one of the approved reasons. This class is intense and content-packed, and missing a day could really throw you off.

( Late work:  Unless the student has received prior approval from an instructor to turn in work past an established deadline, a late penalty will be assessed to the work.  An instructor may refuse to accept an assignment if it is not submitted on time, thereby resulting in a grade of 0 for the assignment.  Further, across the program, the MAT Council monitors late work submissions.  If a student has perpetual challenges meeting deadlines, the student will be referred to the MAT Council to determine an appropriate course of action regarding progress in the program, including the possibility of a leave of absence or withdrawal.
(  Revision/Resubmission:  Student work may be revised/resubmitted under several circumstances.
· If an assignment is submitted on time and adheres to the established criteria, an instructor has the option to accept a revision/resubmission of the student’s work, if the student would like to improve the assignment.  The instructor has the discretion to determine how the grade of the resubmission is to be considered relative to the original submission.

· Instructors may require a student to revise and resubmit an assignment, if the quality of work is deemed as unacceptable for the graduate level.  

· If the assignment is a “signature assignment” for the program (assessed on the four-point rubric), the student is allowed a maximum of two rounds of revisions.  If the student does not achieve an acceptable score on the final round of revisions, he/she will not pass the assignment.  There is instructor discretion as to what score is entered for the final grade; it can be an average of all three versions of the assignment or the score earned on the final submission.

· The weight of the assignment in the overall course grade will determine the impact of the assignment’s grade on the course grade; it is possible that the unacceptable grade could have broader implications on continued involvement in the program.

· There is no limit to the number of times a student can revise/resubmit non-signature assignments for a course.  However, the instructor has the discretion to determine how the grade of the revisions are to be calculated into the final grade for the assignment.

( Academic Integrity:  At all times, students are expected to properly attribute sources for the ideas/content of their work.  This includes resources for lesson plan ideas, information about local/state/national curricula, or background information gathered to prepare for an assignment.  Students are to cite these sources according to the conventions of the 6th edition of the Publication Manual of the American Psychological Association. 

( Academic Misconduct: As indicated in the SMCM Student Handbook, To the Point (http://www.smcm.edu/judicial/tothepoint.html), academic misconduct is a serious offense.  Though the student handbook offers a more detailed description than what is provided here, you should be aware that academic misconduct takes several forms:

1. Plagiarism (appropriating words/ideas of others without proper citation)

2. Cheating (using unapproved assistance on an assignment)

3. Falsification (misrepresenting or falsely reporting data)

4. Resubmission of work (use of an assignment in multiple courses w/out permission to do so)

Students who are found to have engaged in academic dishonesty will be reported to the Assistant Vice President for Academic Services.  If the dishonest work is linked to a “signature assignment” in the program (i.e., an assignment evaluated with the MAT Rubric system), it is automatically considered a “major violation,” and will also be referred to the Academic Judicial Board of the college for further disciplinary action beyond that of an “F” for the course.  The MAT Council will also be notified; this notification is due to the interconnected nature of these assignments and the fact that they are part of our data pool for accreditation as well as the fact that assignments may count for more than one course.   
(  Students with special needs:  If you have a documented learning need that requires additional attention on my part, please see me as soon as possible.  If you suspect that you have learning need that has not been properly identified, I can refer to you members of our college community that can help you learn more about how to proceed in this instance as well. You will only be able to receive any accommodations to which you might be entitled if you have all documentation in place with the Office of Academic Services.  

(  Writing proficiency:  As a component of assessment procedures, students’ writing skills will be evaluated throughout the program.  If an instructor determines a student would benefit from targeted writing support (which could range from enrichment exercises to a systematic plan of support from the Writing Center), the student is required to meet those expectations in addition to all other course expectations.  If a student fails to complete the required interventions to the instructor’s satisfaction, the student’s course grade will not be recorded for the transcript. A non-recorded grade has the same impact as an F on progression in the program. 


COURSE OUTLINE
	Week One: September 24-27

Goals for the week:  

	Research
	How to use educational research

Basic research methodologies

	Diversity
	The dilemmas of teaching in an urban school


	
	Day One
	Day Two 

	Due by beginning of class
	
	Case study from TAR 1

	Read before class 
	
	Richert (2012) Chapters 1 & 2

	In class
	Go over syllabus

Sections of the MRP

Dates for MRP and CARP

How statistics can mislead

KWL charts
	The importance of solid methods 

Overview of educational research methodologies

MAT questionnaire

Discuss Chapters 1 & 2 of Richert (2012)




	Week Two: October 1-4

Goals for the week:  

	Research
	Developing a topic, research questions and justification
Developing an action strategy

Writing a Literature Review and Theoretical Framework

	Diversity
	More urban school dilemmas; levels of multiculturalism

	
	Day One:  
	Day Two:  

	Due by beginning of class
	Sign up on the google doc to read one of the available CRT books this semester, to be read by Week Six. Try to keep groups at about 3-5 people.


	MRP topic, tentative concrete research questions, connection to your site’s SIP or very strong justification for not having a connection
Report on the extent of multiculturalism at your Buoy PDS site, using Nieto’s theoretical framework or one you choose (for instance, Banks, which you can trackdown online, or Ladson-Billings, which we read last summer). One report per PDS site. You do not need to submit anything in writing; simply be able to discuss multiculturalism at your site for three to five minutes.

	Read
	Chapter 3 of Richert (2012)

Check Blackboard
	Check Blackboard

	In class
	Researchable questions

Choosing the right method to answer your question

Action research action strategies

Writing Literature Reviews & Theoretical Frameworks

Using library resources to identify scholarly works

Discuss Chapter 3 of Richert (2012)


	Reports on multiculturalism 

Naturalistic observation, participant observation

Field notes, journals

Qualitative interviews

Behavioral checklists

Assessment instruments

Affective surveys

Writing annotations (in a way that works for you)

Introduction to Statistics

Considerations in conducting action research with young students (elementary cohort only)


	Week Three: October 8-11 

Goals for the week:  

	Research
	Critiquing Research

T-Tests: First Pass

	Diversity
	Richert (2012) cont.

	
	Day One:  
	Day Two:  

	Due by beginning of class
	No Class: This day is cancelled to make up for the two times we ask you to visit your Anchor placement.  For now, set up a time to observe your mentor teacher at your anchor PDS site.  This is also a good time to share ideas about the MRP and get a sense for what would be feasible/ helpful in this context.  This will need to be done before class Week Five, Day One.
	List of 30 references, with your goal being that you will eventually incorporate 20 of them into your lit review

Think about problems that arose when you collected data for your CARP.



	Read before class 
	
	Read Chapter 4 of Richert (2012)
Check Blackboard


	In class
	
	6 Easy ways to critique research (ppt)

T-tests: Paired and non-paired- First Pass

Discuss Chapter 4 of Richert (2012)

What problems arose when you collected data for your CARP?




	Week Four: October 15-18

Goals for the week:  

	Research
	Analyzing Qualitative Data

Beginning work on CARP

Correlations

	Diversity
	Richert (2012) continued

	
	Day One:  
	Day Two:  

	Due by beginning of class
	Five annotated articles (so if you’re doing it wrong, we can catch it before you annotate all twenty!)


	A total of 15 annotated articles for the MRP

Have all data from your portion of the CARP analyzed, with a concrete idea of what your findings are. 



	Read before class 
	Read Chapter 5 of Richert (2012)

Check Blackboard
	Check Blackboard

	In class
	Analyzing Qualitative Data: Finding Patterns Activity

Buoy PDS groups: Begin to analyze the data you collected for your CARP (from your portion alone).  If it is quantitative, enter it in Excel.  If you don’t think a t-test is the best way to analyze this data, talk to the professor.  If it’s qualitative, look for patterns. 

Discuss Chapter 5 of Richert (2012)

	Correlations: First Pass

Learn about a bunch of more obscure methodologies (ppt with links to articles): Visual methods/ Ethnography/ Auto-ethnography/ Case study/ Action research/ Experimental design/ Quasi-experimental design/ Archival methods/ Mixed methods/ Narrative inquiry
PDS groups: Begin discussing your findings with others in your group to see how your experiences were similar and how they differed.  As a group, begin work on a PPT in which you identify (a) context of the school, (b) what strategy you chose and why (c) what each person found (d) what challenges people in the group faced, and how they may have differed by individual (e) what are the implications?  That is, what was learned? Check the CARP rubric to be sure you have all the components!



	Week Five: October 22-25

Goals for the week:  

	Research
	Ethics of Research

Completing and Presenting CARPs

	
	

	
	Day One:
	Day Two:  ** Friday at 3pm**

	Due by beginning of class
	A total of 20 annotated articles for the MRP (5 more)

Reflect on what you learned at your anchor PDS site from your observations of faculty at the site.


	Outline for MRP lit review/theoretical framework, with revised research questions



	Read before class 
	Check Blackboard

	Your PPT slides!

	In class
	Anchor PDS groups: Discuss your observations of mentor teachers at your anchor placement- what did you learn about your students and the culture of your school?

Buoy PDS groups:  Complete PPT presentations- be ready to present on Friday 

Ethics of research (video, ppt)


	Present CARPs as a whole group (elementary/secondary) in Room 230 on Friday at 3pm



	Week Six: October 29-November 1

Goals for the week:  

	Research
	Implications and Conclusions

Research educational policy in preparation for debates

	Diversity
	CRT book discussions

	
	Day One:  **Monday at 2pm**
	Day Two:  

	Due by beginning of class
	Make an appointment to meet with your anchor mentor teacher to talk about how your MRP idea has evolved so that you are both in agreement about what you plan to propose. This should be done before Week Seven, Day Two. 

MRP statement of purpose/justification (your intro)
Be ready to discuss the CRT book you chose.
	MRP lit review/theoretical framework!!! (6-10 pages)



	Read 
	Blackboard- Implications and Conclusions
	Blackboard- Methods



	In class
	Meeting in Room 230, Monday, at 2pm.
Revisit writing up literature reviews and theoretical frameworks

Writing implications and conclusions- the importance of implications.

Book Groups: Discuss the CRT book that you chose.  As with the other diversity assignment, no written report is necessary.  By the end of class, you will spend three to five minutes discussing the merits and limitations of the book.  We should get an idea of what you gained from the reading, as well as anything you wish the authors had addressed.  In addition, identify any specific CRT teaching strategies suggested by the authors.
	Methods, revisited: MRP methods, plan to analyze data

Debate teams: Plan for debates on contemporary educational policy in education—choose two debate topics and divide into groups. Use what you’ve learned to research and support the points (claims) you need to argue.



	Week Seven: November 5-8

Goals for the week:  

	Research
	IRB/SMCPS approval process

Writing questionnaires

	Diversity
	Federal education policy debates

	
	Day One:  
	Day Two:

	Due by beginning of class
	Be prepared for your debates!

MRP action strategy (if action research) (1-2 pages)

MRP methods/analysis plans (1-3 pages)


	IRB proposal if you need to do one

Rough draft of any questionnaires you plan to use for your MRP.  These can be affective questionnaires and/ or content questionnaires.  If you don’t yet know what you’ll be teaching, create an example of something you could theoretically teach.



	Read 
	
	Blackboard- Writing questionnaires



	In class
	Getting approval: IRB

Getting approval: SMCPS

Educational policy debates
	Creating great MRP posters

Writing questionnaires

Anchor PDS groups: Review the questionnaires of others in your anchor site




	Week Eight: November 12-16

Goals for the week:  

	Research
	IRB/SMCPS approval process

Poster presentations

	Diversity
	Richert (2012), the last chapter…

	
	Day One:
	Day Two: **Friday at 1pm**

	Due by beginning of class
	SMCPS approval forms and cover letters

Poster rough draft (can be very informal—bits of paper taped to posterboard)


	MRP Proposal Defense Poster Session!

Room 230, Friday, November 16th, 1:00pm-3:15pm



	Read before class 
	Very short Chapter 6 of Richert (2012)
	

	In class
	Practice poster session

Discuss Chapter 6 of Richert (2012)


	


Finishing the MRP proposal:

The full written proposal, revised in terms of your proposal defense, written feedback on each component and your ongoing experience in your anchor placement, will be due January 25th. To help you think through how your project has changed in light of what you learned during the defense as well as your experience in your placement, we will meet with each of you at your anchor placement during the week of January 14.

Full description of everything due January 25:

1. January 25, by midnight: Your full proposal for your master’s research project, which includes all the parts you’ve produced along the way (statement of purpose and justification, literature review/theoretical framework, research questions, action strategy if applicable, methods and data analysis plan), revised according to your poster defense, written feedback and time in your anchor placement, tied together properly with transitions and of course polished and improved.  (9-14 pages)

2. January 25, by midnight: Cover letter describing in detail all changes (from earlier drafts, poster defense and time in placement) 

3. January 25, by midnight: SMCPS approval forms: Final versions, if anything had to be changed after the poster session and time in anchor. (Hopefully not!—you DON’T have to turn this back in if you didn’t have to make any changes)
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