
McDANIEL COLLEGE

EDU 4205: Assessment for Literacy Instruction
T/TH: 1:00-2:30 p.m.
Merritt Hall: Room 257
Fall 2013
XXXX
Merritt Hall: XXXX
Office Hours: T/TH 2:30-4:00 p.m., W 3:00-4:00 p.m., and by appointment

Office Phone: XXXX
FAX: XXXX
E-Mail: XXXX
COURSE DESCRIPTION:



This course examines research-supported informal and formal literacy assessment 

techniques, processes, and instruments within an interactive assessment-instruction framework. 

The course content incorporates administration, scoring, interpretation, and reporting procedures 

for a variety of assessment tools. Candidates will analyze and select valid, reliable assessments 
to screen, diagnose, monitor progress, and measure literacy achievement. Effective instructional 
intervention techniques for primary and intermediate learners will also be addressed. Candidates

will apply intervention techniques and the assessment-instruction process to a case study of a 
struggling primary reader.


DIVERSITY:

The Education Department at McDaniel College defines diversity as it impacts teaching and learning as “differences or variety among groups of people based on a range and combination of backgrounds and histories related to ethnicity, race, gender, language, socioeconomic status, sexual orientation, disability, geographical area, religious background, 
and exceptionalities in learning.” The department is committed to addressing diversity in curriculum, instruction, assessment, and interpersonal relations.
COURSE PERFORMANCE OBJECTIVES:
(See Attachment for Links to Conceptual Framework and Professional Standards)

The candidates will...
1. identify the purposes, uses, and value of informal and formal literacy assessments
2. select, administer, and interpret a variety of valid, reliable classroom screening measures to identify students at risk for reading difficulties. 
3. use qualitative assessments (e.g., guided observations, anecdotal notes, parent/student interviews, self-assessment surveys, etc.) to identify classroom behaviors that suggest problems with reading, writing, or language development.

4. select, administer, score, and interpret diagnostic assessments for below-level readers and writers, measuring various aspects of literacy, including concepts about print, letter recognition, phonemic awareness, sound-symbol knowledge, reading process strategies, comprehension, word recognition, reading fluency, vocabulary, spelling, and writing.
5. determine the distinguishing features of diverse emergent, transitional, developing, and fluent readers/writers using performance standards and benchmarks. 
6. select, administer, and interpret classroom-based assessments to monitor reader/writer progress.
7. analyze the relationship between assessment and the planning-instruction process. 
8. use technology to interpret and synthesize data from a variety of assessment measures, identifying patterns and trends in reading and writing performance. 
9. use data patterns to map benchmarks and to plan instruction, differentiating methodology, materials, grouping, and pacing to meet the needs of each student, including English language learners and students with special needs. 
10.  use end-of the year achievement data to inform team decisions related to instructional 
        contexts (e.g., placement, groupings, supplemental materials, etc.). 

11.  select and implement appropriate research-supported interventions for struggling readers and  

       writers based on interpretations of data patterns. 
12.  define core statistical concepts, including percentiles, normal curve equivalents, stanines, 
       quartiles, grade/age equivalents.
13.  investigate and evaluate ethical issues related to evaluation, emphasizing confidentiality,  

       privacy, test bias, and informed consent. 
14.  evaluate criteria related to the selection and interpretation of criterion and norm-referenced   

       assessments, including validity, reliability, and equity. 
15.  communicate technical assessment concepts and terminology to a variety of audiences using  
       clear, concise, culturally sensitive language. 
16.  use Internet resources to analyze and evaluate authoritative reviews of assessment programs. 
17.  reflect on practice, self-evaluate performance, and set goals for future growth.

18.  demonstrate professional dispositions with course instructors, College liaisons, mentor 

       teachers, and education candidates.

COURSE REQUIREMENTS/PERFORMANCES:




   Point Value
I. ASSESSMENT AND EVALUATION (IRA Standard 3); CURRICULUM AND INSTRUCTION    (IRA Standard 2); DIVERSITY (IRA Standard 4); LITERATE ENVIRONMENT (IRA Standard 5)
Primary Reader/Writer:
· Early Literacy Assessment Project:






 125
Observation Survey of Early Literacy Achievement

DAPPA 
Primary Spelling Inventory

Data Analysis, Interpretation, Benchmarks, and Instructional Goals
· Early Literacy Case Study: 






             350
Student Literacy Interview

Parent Survey
Pretests-Posttests

Data Summary

Data Analysis and Interpretation

Reading, Writing, Word Study Goals

Intervention Lessons (10 Individualized Sessions)
Videotaped Lesson and Observation
Work Samples/Monitoring Assessments
Final Report
Intermediate Reader/Writer:
· Qualitative Reading Inventory-5 







 125
Leveled Word Lists

Leveled Passages

Fluency 
Miscue Analysis

Comprehension (Retelling, Explicit/Implicit Questions)

Data Analysis, Interpretation, Benchmarks, and Instructional Goals
· Diagnostic Instruction






 

 120

Reading Lesson 

Writing Lesson 


Word Study Lesson 
II. FOUNDATIONAL KNOWLEDGE (IRA Standard 1)
· Text Responses








              60
III. PROFESSIONAL LEARNING AND LEADERSHIP (IRA Standard 6)
· Early Literacy Case Study Conference






  40 

· Teaching Observation 






  

  50
· Professional Communication







  50
· Professional Dispositions








  30
· Final



      
       
    




  50
Point Total:              1,000
REQUEST FOR ACCOMMODATIONS:
McDaniel College, in accordance with the Americans with Disabilities Act of 1990 (ADA) and the Federal Rehabilitation Act of 1973/ Section 504, will provide reasonable accommodations for eligible students with disabilities. Candidates requiring special assistance should see the instructor privately and/or seek assistance directly from the Student Academic Support Services Office (SASS) on the first floor of the Academic Building (410-857-2504). The candidate is responsible for initiating arrangements for accommodations for tests and other assignments in collaboration with the SASS Office and course instructor.
CLASS CONDITIONS FOR SUCCESS: 
· Respect is an essential element of a successful learning community. Candidates should demonstrate respectful conduct in class and during interactions with members of the broader professional community. 

· Class attendance is required. Candidates are expected to arrive on time for each class session and to participate fully in all learning activities. To accomplish this, candidates must remain current with the reading assignments and come prepared to develop their understandings of the concepts and practices. Therefore, absences, late arrivals, and/or lack of preparation will result in a lowered grade for the course. 

· Three absences will lower a candidate’s final grade by 5%. A fourth absence will require a conference with the instructor and will result in another grade deduction.  In the event that there is an absence, the candidate should contact the instructor and indicate his/her plans to make up the missed class work. 

· Out of respect for others, candidates must turn off all electronic devices prior to class and keep them packed away until class has ended. Texting in the college classroom or practicum setting is inappropriate.

· All assignments are due on the designated deadlines. If a candidate is unable to attend class due to illness, he/she may submit the assignment electronically. Assignments handed in after the due date will be assigned a 10% point penalty.* Any assignment that is more than a week overdue will receive a score of zero. 

*Exception: Text responses must be submitted electronically prior to class on the designated due date. Late submissions will not be accepted.

· Candidates must adhere to the McDaniel College Code of Conduct in the completion of course requirements. The Honor Code should be recorded on all assignments. 

POINTS/GRADING:

980-1,000    A+

880-899    B+

780-799    C+

680-699    D+
       
921-979       A    

821-879    B

721-779    C
 
621-679    D
 

900-920       A-

800-820    B-

700-720    C-

600-620    D-

                                                                                                                       Below 600   F 
REQUIRED TEXTS:
Clay, M. (1985). Sand. Portsmouth, NH: Heinemann.
Clay, M. (2013). An observation survey of early literacy achievement (3rd edition). 
Portsmouth, NH: Heinemann.
Fountas, I., & Pinnell, G.S. (2010). The continuum of literacy learning, grades PreK-8: A guide 
to teaching (2nd edition). Portsmouth, NH: Heinemann.

Landrigan, C., & Mulligan, T. (2013). Assessment in perspective: Focusing on the reader behind 
the numbers. Portland, ME: Stenhouse.
Leslie, L., & Caldwell, J. (2010). Qualitative reading inventory-5. Boston, MA: Allyn & Bacon.
EDU 4205 PERFORMANCE PROJECTS
Early Literacy Assessment Project

As part of a case study on a struggling primary reader/writer, the candidate will administer the Observation Survey of Early Literacy Achievement, the Diagnostic Assessment of Phonological and Phonemic Awareness (DAPPA), and the Primary Spelling Inventory. Using the Observation Survey, the candidate will measure the student’s performance on six tasks: Letter Identification, Word Reading, Concepts about Print, Hearing and Recording Sounds in Words, Writing Vocabulary, and Running Record. With the DAPPA, the candidate will assess the student’s oral rhyming, phoneme matching, blending, segmenting, and manipulation skills. The Primary Spelling Inventory will supplement the alphabetic subtests, providing data on the student’s orthographic strategies and spelling development. Once the assessments have been administered, the candidate will analyze and interpret the data, benchmark student performance, and set goals for reading, writing, and word study. The completed project will include a screening summary, the diagnostic assessments, an analysis of the results, and the instructional goals for the primary case study lessons. Criteria and scoring procedures are outlined in the Early Literacy Assessment handout. 
Early Literacy Case Study and Observation

The candidate will conduct a case study on a struggling primary grade reader/writer. Using the assessment-instruction model, the candidate will (a) assess the learner and the instructional context (i.e., Early Literacy Assessment Project, interview), (b) evaluate the match between the learner and the instructional context, (c) identify instructional goals related to reading, writing, and word study, (d) design and implement a research-based instructional intervention, (e) continuously monitor learner progress, (f) adapt instruction as needed,              (g) administer, analyze, and interpret posttests, and (h) prepare a final report documenting the student’s achievement. The candidate will use technology to record, analyze, and interpret data and to evaluate progress over time. During the intervention, each candidate will schedule a lesson observation with the McDaniel College liaison, school administrator, or reading specialist.  Criteria and scoring procedures are outlined in the Early Literacy Case Study handout. 
Early Literacy Case Study Conference


Each candidate will schedule a conference with his/her mentor teacher and the student’s classroom teacher. During the conference, the candidate will share the pretest results, learning profile, and instructional goals. The candidate will engage the teachers in a discussion about the student’s progress, soliciting the teachers’ feedback and recommendations for future instruction. Following the conference, the candidate will submit a written analysis and reflection. Criteria and scoring guidelines are provided in the Case Study Conference handout.
Qualitative Reading Inventory (QRI)-5: Intermediate Reader

The candidate will administer the QRI-5 to a struggling intermediate-grade reader-writer. The completed project should include the (a) screening summary, (b) coded typescript,             (c) analysis of miscues, (d) student profile, (e) written analysis and interpretation of the results, and (f) reading and word study goals for the individualized diagnostic lessons. Criteria and scoring procedures are provided in the QRI-5 handout. 
Diagnostic Instruction: Intermediate Reader 

Using the QRI-5 data analysis and instructional goals, the candidate will plan and implement three literacy lessons in reading, writing, and word study.  The diagnostic lessons  will teach the student to (a) identify and use text features and structures to construct meaning,  (b) generate questions to support close reading, (c) determine importance in text, (d) develop fluency in reading, (e) use structural analysis and vocabulary techniques to identify and define words, (f) paraphrase and map information, and (g) summarize and synthesize text ideas. Criteria and scoring procedures are provided in the Diagnostic Instruction handout. 
Text Responses


A contemporary professional resource has been selected for course readings and interactive discussions. The candidate will thoughtfully examine this volume to establish a common knowledge base for analysis and evaluation of assessment-instruction issues. As preparation for discussion, the candidate will synthesize core concepts and practical implications in a written response to the assigned readings. Response questions for each reading will be posted on Blackboard.  

COURSE TOPICS:

Session 1 (8/27)
Course Overview
· Professional Dispositions

· International Reading Association Standards

· Common Core State Standards: ELA
· Course Syllabus

Session 2 (8/29)
Theoretical Foundations of Reading/Writing Assessment and Instruction
· Purposes/Uses of Assessment
· Interactive Model of Literacy
· Assessment-Instruction Process 
· Response to Intervention Framework
· Case Study Interview and Checklist 
Due:  Landrigan & Mulligan Chapters 1, 2, & 3



Session 3 (9/3)
             Assessing Emergent Readers
· Characteristics of Emergent Readers

· Screening Measures

· Diagnostic Assessment of Phonological and Phonemic Awareness (DAPPA) 
Due:   Landrigan & Mulligan Chapter 5

           Clay Chapters 1, 2, & 3 
Session 4 (9/5)
 
Early Literacy Assessment
· Overview of Observation Survey of Early Literacy Achievement

· Administration and Scoring Procedures for Concepts About Print

· Data Analysis and Interpretation of Results  
Due:   Clay Chapter 4
Session 5 (9/10)
Early Literacy Assessment
· Administration and Scoring Procedures for Letter Identification, Word Reading, Hearing and Recording Sounds in Words, Writing Vocabulary

· Data Analysis and Interpretation of Results

Due:   Clay Chapter 6
Session 6 (9/12)
Early Literacy Assessment
· Review of Running Record Conventions/Codes

· Coding Procedures and Practice

· Scoring Procedures

· Analysis of Miscues 

· Analysis of Self-corrections


Due:   Clay Chapter 5

Session 7 (9/17)
Early Literacy Assessment
· Administration and Scoring Procedures for Primary Spelling Inventory

· Data Analysis and Interpretation of Results

· Writing Development
Due:   Clay Chapters 7 & 8

Session 8 (9/19)
Early Literacy Assessment: Interpretations
· Interpretation of Data Patterns
· Identifying Evidence 
· Mapping Analysis




Due:   Landrigan & Mulligan Chapter 4
Session 9 (9/24)
Early Literacy Assessment: Interpretations (cont.)
· Interpretation of Data Patterns

· Triangulating Data 

· Mapping Analysis




Due:   Landrigan & Mulligan Chapter 6
     ue:    
























































































































Session 10 (9/26)
Response to Intervention and Early Literacy Intervention Framework  

· RTI: Three Tiers
· Differentiated, Responsive Teaching
· ELLs and Students with Special Needs

· Continuous Assessment and Progress Monitoring
· Intervention Framework Overview 

· Foundational Skills: Phonological Awareness,  Print Concepts, Phonics/Word Recognition, Fluency 
Session 11 (10/1)
Early Literacy Intervention Framework  

· Text Experience: Shared and Guided Reading

· Student Learning Objectives
· Text Selection/Text Complexity 

Session 12 (10/3)
Early Literacy Intervention Framework  

· Text Experience: Shared and Guided Reading

· Teaching for Strategies

· Teacher Prompts  
Session 13 (10/8)
Early Literacy Intervention Framework 
· Interactive Writing

· Adapted Interactive Writing Format

Session 14 (10/10) 
Early Literacy Intervention Framework
· Reading and Writing Objectives

· Lesson Planning

10/15: Fall Break
Session 15 (10/17)
Early Literacy Intervention Framework 
· Word Study

· Intervention Lessons

Due:   Early Literacy Assessment Project
Session 16 (10/22)        Informal Reading Inventory-5 (QRI-5): Overview 
· Word Lists

· Characteristics of Struggling Intermediate-Grade Readers 

· Overview of Components: Concept Questions, Graded Passages, Retelling, Comprehension Questions

· Reading Accuracy and Comprehension  Scoring

· Rate and Fluency

Due:   Leslie & Caldwell Chapters 1, 2, 3, & 4
Session 17 (10/24)
QRI-5: Administration Procedures for Leveled Passages 
· Word Lists

· Administration, Scoring, and Interpretation of Concept Questions
· Coding Procedures for Leveled Passages
Due:   Leslie & Caldwell: Sections 5, 6, 7, & 8
Session 18 (10/29)
QRI-5: Administration and Scoring Procedures for Leveled Passages 

· Coding Practice 
· Reading Accuracy Score

· Independent, Instructional, Frustration Levels

· Retelling Procedures

· Administration and Scoring of Comprehension Questions
Due:   Leslie & Caldwell: Sections 9, 10, 12, & 13   
Session 19 (10/31)
QRI-5: Analysis of Miscues and Implications for Literacy Instruction
· Analysis of Miscues

· Interpretation of Results Based on Data Patterns
· Benchmarking Reading Knowledge and Performance

· Identifying Reading Goals
Session 20 (11/
5)
Diagnostic Teaching: Reading

· Strategic Reading

· Text Features and Structures

· Student Questioning
· Fluency

Session 21 (11/7)   
Diagnostic Teaching: Reading
· Close Reading and Text Dependent Questions   
· Determining Importance 

· Comprehension Monitoring
Due:   Early Literacy Case Study Conference (After Lesson 5)
Session 22 (11/12)
Diagnostic Teaching: Word Study 

· Word Identification Techniques

· Vocabulary Techniques
· Monitoring Progress

Due:   Qualitative Reading Inventory-5, Analysis, and Implications
Session 23 (11/14)
Diagnostic Teaching: Writing 

· Paraphrasing Text

· Mapping Techniques
· Summarizing

· Synthesizing

Session 24 (11/19)
Independent Work on Diagnostic Lessons
Session 25 (11/21)
Writing Assessment
· Analytical Assessments

· Holistic Assessments

· Primary Trait Assessments
Session 26 (11/26)
Writing Assessment
· Six-Trait Writing Assessment: Scoring and Analysis
· Maryland English/Language Arts Content Standards 
· Writing Benchmarks and Goal

Due:   Teaching Observation
11/28: Thanksgiving Break

Session 27 (12/3)
Formal Assessments: Norm-Referenced and Criterion-Referenced Tests

· Characteristics of Norm-Referenced and Criterion-Referenced Tests 
· Ethical Considerations

· Fair and Consistent Test Selection, Administration, and Interpretation

· Validity, Reliability, Equity
· Common Core and PARCC Assessment Design
· Analysis of Individual Achievement Data
· Analysis of Class and School Data Sets



Due:    Intermediate Reading, Writing, and Word Study Lessons



           Professional Dispositions Evaluation
Session 28 (12/5)
Independent Work on Early Literacy Case Study
Early Literacy Case Study Due Date: Final
	EDU 4205: Assessment for Literacy Instruction
Links to the Conceptual Framework and Professional Standards

	Course Objectives
	Conceptual Framework Outcomes
	International Reading Association Standards
	InTASC Standards
	Maryland Teacher Technology Standards

	1. Identify the purposes, uses, and value of informal and formal literacy assessments.
	1: Knowledge
	1: Foundational Knowledge
3: Assessment and Evaluation
	4: Content Knowledge      

6: Assessment
	

	2. Select, administer, and interpret a variety of valid, reliable classroom screening measures to identify students at risk for reading difficulties.
	1: Knowledge
	1: Foundational Knowledge

3: Assessment and Evaluation

4: Diversity
	1. 1: Learner Development

2. 2: Learner Differences

3. 4: Content Knowledge
4. 5: Application of Content  

6: Assessment
	

	3. Use qualitative assessments (e.g., guided observations, anecdotal notes, parent/student interviews, self-assessment surveys, etc.) to identify classroom behaviors that suggest problems with reading, writing, or language development.
	1: Knowledge
	1: Foundational Knowledge

3: Assessment and Evaluation

4: Diversity
	5. 1: Learner Development

2: Learner Differences
4: Content Knowledge
5: Application of Content    

6: Assessment
	

	4. Select, administer, score, and interpret diagnostic assessments for below-level readers and writers, measuring various aspects of literacy, including concepts about print, letter recognition, phonemic awareness, sound/symbol knowledge, reading process strategies, comprehension, word recognition, reading fluency, vocabulary, spelling, and writing. 
	1: Knowledge

6: Verbal/Nonverbal/                

    Media Communication


	3: Assessment and Evaluation

4: Diversity
	6. 1: Learner Development

7. 2: Learner Differences

8. 4: Content Knowledge

9. 5: Application of Content  

10. 6: Assessment
	4: Assessment

	5. Determine the distinguishing features of diverse emergent, transitional, developing, and fluent readers and writers using performance standards and benchmarks.
	1: Knowledge

2: Diversity
	3: Assessment and Evaluation

4: Diversity
	11. 1: Learner Development
12. 2: Learner Differences
	

	6. Select, administer, and interpret classroom-based assessments to monitor reader/writer progress.
	1: Knowledge


	3: Assessment and Evaluation
	4: Content Knowledge
5: Application of Content    

6: Assessment
	4: Assessment

	7. Recognize the relationship between assessment and the planning-instruction process.
	1: Knowledge

2: Diversity
	2: Curriculum and Instruction

3: Assessment and Evaluation
	4: Content Knowledge

6: Assessment
7: Planning Instruction

8: Instructional Strategies
	

	8. Use technology to interpret and synthesize data from a variety of assessment measures, identifying patterns and trends in reading and writing performance.
	1: Knowledge

2: Diversity

6: Technology
	3: Assessment and Evaluation
	6: Assessment
	2: Communication

4: Assessment

	9. Use data patterns to benchmark learner performance and to plan instruction, differentiating methodology, materials, grouping, and pacing for individuals and groups.
	1: Knowledge

2: Diversity
	2: Curriculum and Instruction 
3: Assessment and Evaluation

4: Diversity

5: Literate Environment
	13. 1: Learner Development

2: Learning Differences
3: Learning Environment           

7: Planning Instruction
8: Instructional Strategies
	4: Assessment

	10. Use end-of the year achievement data to inform team decisions related to instructional contexts (e.g., placement, groupings, supplemental materials, etc.).
	1: Knowledge

2: Diversity
	2: Curriculum and  Instruction
3: Assessment and Evaluation

4: Diversity

5: Literate Environment
	1: Learner Development

2: Learning Differences           

3: Learning Environment           
7: Planning Instruction
8: Instructional Strategies

10: Leadership/Collaboration                         

     
	2: Communication

4: Assessment

	11. Select and implement appropriate research-supported interventions for struggling readers and writers based on interpretations of data patterns.
	1: Knowledge

2: Diversity 

3: Professional  

    Dispositions

5: Communication

6: Technology
	2: Curriculum and Instruction
3: Assessment and Evaluation

4: Diversity

5: Literate Environment
	1: Learner Development
2: Learning Differences           

3: Learning Environment

4: Content Knowledge

5: Application of Content 
6: Assessment              
7: Planning Instruction
8: Instructional Strategies
	2: Communication

4: Assessment

	12. Define core statistical concepts, including percentiles, normal curve equivalents, stanines, quartiles, grade/age equivalents.
	1: Knowledge

5: Communication
	3: Assessment and Evaluation
	6: Assessment
	2: Communication

	13. Investigate and evaluate ethical issues related to evaluation, emphasizing confidentiality, privacy issues, test bias, and informed consent.
	1: Knowledge

5: Communication
	3: Assessment and Evaluation
	6: Assessment
9: Professional Learning/Ethical 
    Practice
	2: Communication

3: Legal/Ethical                    

    Issues

	14. Evaluate criteria related to the selection and interpretation of criterion and norm-referenced assessments, including validity, reliability, and equity.
	1: Knowledge
	3: Assessment and Evaluation
	6: Assessment
	

	15. Communicate technical assessment concepts and terminology to a variety of audiences using clear, concise, culturally sensitive language. 
	3: Professional   

    Dispositions

5: Communication

6: Technology
	3: Assessment and Evaluation
	6: Assessment
10: Leadership/Collaboration                         

     
	2: Communication

4: Assessment

	16. Use Internet resources to analyze and evaluate authoritative reviews of assessment programs.
	1: Knowledge

5: Communication

6: Technology
	1: Foundational Knowledge

3: Assessment and Evaluation

6: Literacy Learning/Leadership
	4: Content Knowledge

6: Assessment
	2: Communication

3: Legal/Ethical                

    Issues

	17. Reflect on practice, self-evaluate performance, and set goals for future growth.
	4: Reflection
	6: Literacy Learning/Leadership 
	9: Professional Learning/Ethical     

    Practice
	2: Communication

	18. Demonstrate professional dispositions with course instructors, College liaisons, mentor teachers, and education candidates.
	5: Communication
	6: Literacy Learning/Leadership 
	10: Leadership/Collaboration    

      
	2: Communication

	Course Performances
	Conceptual Framework Outcomes
	International Reading Association Standards
	InTASC Standards
	Maryland Teacher Technology Standards

	Case Study: Primary Reader/Writer
	This project addresses all six Conceptual Framework Outcomes.


	This project addresses all six IRA Standards.
	This project addresses all ten InTASC Standards
	2: Communication

4: Assessment

	Early Literacy Assessment Project
	1: Knowledge

4: Reflection

5: Communication
	2: Curriculum and Instruction 
3: Assessment and Evaluation

4: Diversity
	1: Learner Development

2: Learning Differences
4: Content Knowledge

5: Application of Content
6: Assessment      
7: Planning Instruction
8: Instructional Strategies
9: Professional Learning/Ethical 
    Practice
	2: Communication



	Qualitative Reading Inventory-5 and Diagnostic Lessons
	1: Knowledge

4: Reflection

5: Communication
	2: Curriculum and  Instruction
3: Assessment and Evaluation

4: Diversity
	1: Learner Development

2: Learning Differences
3: Learning Environment
4: Content Knowledge

5: Application of Content                

6: Assessment
7: Planning Instruction
8: Instructional Strategies
9: Professional Learning/Ethical 
    Practice
	2: Communication

	Early Literacy Case Study Conference 
	This project addresses all six Conceptual Framework Outcomes.
	This project addresses all six IRA Standards.
	This project addresses all ten InTASC Standards.
	2: Communication

	Text Responses
	1. Knowledge

4. Reflection
	1: Foundational Knowledge

 
	4: Content Knowledge       
9: Professional Learning/Ethical 

    Practice
	2: Communication

	Mock Parent-Teacher Conference
	1: Knowledge

2: Diversity 

3: Professional   

    Dispositions

5: Communication

6. Technology
	1. Foundational Knowledge

6: Literacy Learning/Leadership
	9: Professional Learning/Ethical 
    Practice
10: Leadership/Collaboration                            


	2: Communication


Conceptual Framework:


To prepare knowledgeable, reflective, and caring practitioners to facilitate learning for all students in a diverse and technological society


Conceptual Framework Outcomes:


Knowledge, Diversity, Professional Dispositions, Reflection, Communication, Technology
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