

McDANIEL COLLEGE

EDU 3324: Balanced Literacy Instruction and Materials

TU/TH 9:40-11:10 a.m.

Merritt Hall: Room 115
Fall 2013

Professor XXXX
XXXX
Office Hours: TU/TH 2:30–4:00 p.m., W 3:00-4:00 p.m., and by appointment

Office Phone: XXXX
Office FAX: XXXX
E-Mail: XXXX
COURSE DESCRIPTION:

This course examines theoretical and practical issues related to the design and implementation of a comprehensive balanced literacy program. Candidates will critically analyze and implement developmentally appropriate instructional practices for phonemic awareness, phonics, comprehension, vocabulary, and fluency. The course content addresses the organization and management of balanced literacy instruction and incorporates the selection and strategic use of effective instructional materials.
DIVERSITY:

The Education Department at McDaniel College defines diversity as it impacts teaching and learning as “differences or variety among groups of people based on a range and combination of backgrounds and histories related to ethnicity, race, gender, language, socioeconomic status, sexual orientation, disability, geographical area, religious background, and exceptionalities in learning.”     The department is committed to addressing diversity in curriculum, instruction, assessment, and interpersonal relations.
COURSE PERFORMANCE OBJECTIVES:
(See Attachment for Links to Conceptual Framework and Professional Standards)

The candidates will …

1. explore essential elements of a comprehensive balanced literacy program, incorporating the five components of research-based reading instruction: phonemic awareness, phonics, comprehension, vocabulary, and fluency..

2.  identify best practices for highly effective literacy instruction. 
3. compare historical methods of teaching reading with current research-supported models of 


literacy instruction.

4.  use assessment information to plan instruction that accommodates students’ developmental levels,   

    special learning needs, and language proficiency, implementing culturally responsive,     

    differentiated instruction. 
5. analyze and apply a variety of research-based word recognition strategies that support independent strategic reading behaviors. 
6. identify reading fluency norms across developmental levels. 

7. examine factors that affect reading rate, automaticity, phrasing, and expression. 

8. analyze the cognitive processes of reading comprehension for diverse learners.

9.  plan, implement, and evaluate research-based strategies that develop independent strategic  

 reading comprehension.
10.   develop derivational processes and cognates to support contextual and definitional analysis of   

       vocabulary.

11.   plan, implement, and evaluate research-based strategies and instructional techniques for 
       developing and extending vocabulary for diverse learners. 
12.   analyze text characteristics and structures in narrative and expository texts that affect   

  comprehension. 
13.   evaluate text complexity and determine the appropriate use of basals, decodable texts, leveled 

trade books, digital sources, and authentic literature in a comprehensive balanced literacy    

   program.

14. use research-based early intervention strategies to support literacy development  in students
       experiencing difficulties with reading and writing, including those with limited literacy  

       experience, identified special needs, different learning styles, and limited English proficiency.      

15. analyze the writing process and identify appropriate instructional techniques to develop writing. 
16. develop guidelines for managing a comprehensive balanced literacy program using core, supplemental, and intervention techniques and materials. 
17. identify guidelines for maintaining a literate instructional environment, including scheduling,



  flexible grouping, whole- and small-group instruction, and meaningful independent work.      
18. explore classroom management techniques for establishing a positive learning climate with groups of diverse learners, taking into consideration students’ attitudes, interests, motivations, and sociocultural beliefs. 
19. identify opportunities for parent-school collaboration that promote motivation to read and  

       provide effective reading/writing strategies and activities for parents.
20. investigate strategies for integrating technology into a comprehensive balanced literacy program.
21. demonstrate professional dispositions with course instructors, liaisons, and mentor teachers, and 
       education candidates.
REQUIRED COURSE TEXTS:

Beers, K, & Probst, R. (2013). Notice and note: Strategies for close reading. Portsmouth, NH: 
Heinemann.
Fountas, I., & Pinnell, G. (2010). The continuum of literacy learning, grades PreK-8: A guide to 
teaching (2nd edition). Portsmouth, NH: Heinemann.

Harvey, S., & Goudvis, A.  (2007). Strategies that work: Teaching comprehension for 

understanding and engagement (2nd edition). Portland, ME: Stenhouse Publishers.
Assigned journal articles
COURSE REQUIREMENTS:






             
(See Attachment for Links to Conceptual Framework and Professional Standards)                    Point Value:

I. Curriculum and Instruction (IRA Standard 2), Assessment and Evaluation (IRA Standard 3),
    Diversity (IRA Standard 4), and Literate Environment (IRA Standard 5)
· Reading Lessons (2 Lessons-150 points each)  

          



       300
1) Small-group Guided Reading Lesson
    All Grades: Lesson Plan, Description of Implementation, Self-reflection

    Grades 1-2: Videotape of Implementation
2) Whole-or Small-group Comprehension Lesson 



         




    All Grades: Lesson Plan, Description of Implementation, Self-reflection

 
    Grades 3-5: Videotape of Implementation

· Vocabulary Lesson









       150

Lesson Plan, Description of Implementation, Self-reflection

· Writing Craft Lesson Plan






 

         50
II.  Foundational Knowledge (IRA Standard 1)
· Text Responses







 

        140
· Exit Slips










          30
· Quiz                                                                                                                                                         30
· Final Assessment









        175 
III.  Professional Learning and Leadership (IRA Standard 6)

· Professional Communication







         50
· Practicum Evaluation






            

            50
· Professional Dispositions Evaluation



      

                         25
     Point Total:      
        1,000
GRADING:

980-1,000 = A+

921-979 = A


900-920 = A-

880-899    = B+

821-879 = B


800-820 = B-
780-799    = C+

721-779 = C


700-720 = C-

680-699    = D+ 

621-679 = D


600-620 = D-
                                                                                                Below 600 = F


CLASS CONDITIONS FOR SUCCESS: 

· Respect is an essential element of a successful learning community. Candidates should demonstrate respectful conduct in class and during interactions with members of the broader professional community. 

· Class attendance is required. Candidates are expected to arrive on time for each class session and to participate fully in all learning activities. To accomplish this, candidates must remain current with the reading assignments and come prepared to develop their understandings of the concepts and practices. Therefore, absences, late arrivals, and/or lack of preparation will result in a lowered grade for the course. 

· Three absences will lower a candidate’s final grade by 5%. A fourth absence will require a conference with the instructor and will result in another grade deduction.  In the event that there is an absence, the candidate should contact the instructor and indicate his/her plans to make up the missed class work. 

· Out of respect for others, candidates must turn off all electronic devices prior to class and keep them packed away until class has ended. Texting in the college classroom or practicum setting is inappropriate.

· All assignments are due on the designated deadlines. If a candidate is unable to attend class due to illness, he/she may submit the assignment electronically. Assignments handed in after the due date will be assigned a 10% point penalty.* Any assignment that is more than a week overdue will receive a score of zero. 

*Exception: Text responses must be submitted electronically prior to class on the designated due date. Late submissions will not be accepted.

· Candidates must adhere to the McDaniel College Code of Conduct in the completion of course requirements. The Honor Code should be recorded on all assignments. 

REQUEST FOR ACCOMMDATIONS:
McDaniel College, in accordance with the Americans with Disabilities Act of 1990 (ADA) and the Federal Rehabilitation Act of 1973/ Section 504, will provide reasonable accommodations for eligible students with disabilities. Candidates requiring special assistance should see the instructor privately and/or seek assistance directly from the Student Academic Support Services Office (SASS) on the first floor of the Academic Building (410-857-2504). The candidate is responsible for initiating arrangements for accommodations for tests and other assignments in collaboration with the SASS Office and course instructor.

EDU 3324 Performance Projects
Guided Reading Lesson 
The candidate will plan a small-group guided reading lesson using components of the gradual release model of instruction (i.e., explicit instruction, modeling, guided practice, debriefing, and independent practice). Criteria include (a) using assessment data to benchmark students’ performance, (b) selecting a specific learning objective and teaching point related to phonics, vocabulary, or predicting skills/ strategies, (c) identifying an appropriate text for instruction, and  (d) planning a motivating, interactive introduction to the text, (e) identifying independent activities that develop fluency and practice with the learning objective. Each plan must be submitted to the mentor teacher at least 24 hours in advance of teaching. Once the mentor teacher approves the plan, the candidate should implement and tape* the lesson, reflect on the results, and complete a lesson analysis. Specific criteria are outlined in a supplemental evaluation guide. 
Comprehension Lesson 
The candidate will plan a whole- or small-group comprehension lesson using the gradual release model of instruction. Criteria include (a) using assessment data to benchmark students’ performance, (b) selecting a specific learning objective and teaching point related to one of the comprehension strategies, (c) identifying an appropriate text for instruction, (d) planning a motivating, interactive lesson, and (e) identifying meaningful independent activities that provide practice with the learning objective. Each plan must be submitted to the mentor teacher at least 24 hours in advance of teaching. Once the mentor teacher approves the plan, the candidate should implement and tape* the lesson, reflect on the results, and complete a lesson analysis. Specific criteria are outlined in a supplemental evaluation guide. 
*Candidates in first- or second-grade placements will videotape the text introduction lesson; candidates in third-, fourth-, or fifth-grade placements will videotape the comprehension lesson. 
Vocabulary Lesson




The candidate will plan a whole- or small-group vocabulary lesson using the gradual release    model of instruction. Criteria include (a) using assessment data to benchmark students’ performance, (b) selecting a specific learning objective and teaching point to develop in-depth knowledge of a word or a group of related words, (c) identifying an appropriate text for instruction, (d) selecting the word(s) and providing a rationale for the selection, (e) planning a motivating, interactive lesson, and (f) identifying meaningful activities that develop independent practice with the word(s). Each plan must be submitted to the mentor teacher at least 24 hours in advance of teaching. Once the mentor teacher approves the plan, the candidate should implement the lesson, reflect on the results, and complete a lesson analysis. Specific criteria and scoring procedures are outlined in a supplemental evaluation guide. 
Writing Craft Lesson




The candidate will examine children’s literature to identify a variety of stylistic devices and literary techniques that professional authors employ in their own writing. After selecting a mentor author, the candidate will (a) use assessment data to benchmark students’ performance, (b) select a specific learning objective and teaching point, (c) identify an appropriate picture book for instruction, and (d) plan a literature-based writing craft lesson using the McDaniel College format. Criteria and scoring procedures are outlined in a supplemental evaluation guide.  
Text Responses


Contemporary professional resources have been selected for course readings and interactive discussions. The candidate will thoughtfully examine these texts to establish a common knowledge base for analysis and evaluation of literacy issues. As preparation for discussion, the candidate will synthesize core concepts and practical implications in a written response to the assigned readings. Response questions for each reading will be posted on Blackboard.  

Practicum Evaluation

        At the conclusion of the semester, the mentor teacher will evaluate the candidate using the McDaniel College Practicum Intern Evaluation. This tool measures the candidate’s performance on the six outcomes of the Education Department’s Conceptual Framework: Knowledge, Diversity, Professional Dispositions, Reflection, Communication, and Technology. Course points are assigned upon completion of all practicum requirements.
In-Class Assessments
         The quiz, exit slips, and final assessment are designed to promote learning as well as measure the candidate’s understanding of the course content. These assessments incorporate varied response formats, including essay, brief constructed response, and mapping. 
CLASS SCHEDULE:
Session 1 (8/27)
Introduction
· Professional Dispositions

· Culturally Responsive Teachers
· International Reading Association Standards

· Common Core State Standards: ELA & History/Social Studies, Science, Technical

    Subjects
· Course Syllabus

Session 2 (8/29)



Scientifically-Supported Theories of Reading
· Psycholinguistic (Top-Down Processing) 

· Subskill (Bottom-Up Processing)

· Interactive Model of Reading

· Components of Reading Instruction: Phonemic Awareness, Phonics, 


Comprehension, Vocabulary, and Fluency

 













Due:   In-Class Exit Slip - Beers & Probst Questions 1, 3, 4 (pp. 10-15, 20-26) 
Session 3 (9/3)




Guiding Principles of Literacy Learning and Instruction

· Reading and Writing as Strategic Meaning Construction Processes

· Cognitive Constructivist View of Reading and Writing

· Schema Theory

· Instructional Framework for Text Lessons: Before, During, and After


Reading/Writing



























Due:  Text Response 1 - Harvey & Goudvis Chapters 1 & 2 
Session 4 (9/5)




Assessment-based Instructional Planning
· Running Record Analysis

· Performance Benchmarks
Session 5 (9/10)



Responsive, Differentiated Teaching
· Teaching Points: Selecting/Prioritizing

· Grouping for Instruction

· Selecting Texts and Text Complexity

· Culturally Responsive Teaching 

· Meeting Diverse Needs/Adapting Instruction

· Gradual Release Model of Instruction















Due:  Fountas & Pinnell Article (“Guided Reading: The Romance 


















 and the Reality”); Beers & Probst Question 9 (pp. 53-61)
Session 6 (9/12)



Guided Reading Instruction: Emergent and Transitional Readers
· Characteristics of Emergent Readers
· Core, Supplemental, and Intervention Materials
· Text Selection: Basals, Decodable Texts, Leveled  Trade Books, Journals

· Contextualized Explicit Phonics Instruction 

· Scaffolded Text Introductions














Due: 
Iaquinta Article (“Guided Reading: A Research-Based 



















  Response to the Challenges of Early Reading Instruction”) 

Session 7 (9/17)



   Guided Reading Instruction: Emergent and Transitional Readers
· Scaffolded Text Introductions (Continued)

· Text Problem Solving and Fluency Strategies
· Teacher-Reader Interactions to Support Word Recognition and Fluency
· Managing Groups















 
 Due:  Schwartz Article (“Decisions, Decisions: Responding to 




















   Primary Students During Guided Reading”)
Session 8 (9/1
9)




Guided Reading Instruction: Developing and Fluent Readers

· Quiz: Content from Three Guided Reading Articles and  Beers/Probst

   Question 9
· Characteristics of Transitional and Fluent Readers
· Text Selection: Basals, Leveled Texts, Trade Books, Journals

· Text Introductions
Session 9 (9/24)




Guided Reading Instruction: Developing and Fluent Readers

· Text Introductions (Continued)

· Prereading Instructional Techniques and Supports















Due: 
Text Response 2 - Harvey & Goudvis Chapter 3

Session 10 (9/26)



Guided Reading: Constructing and Monitoring Meaning
· Strategies for Sustaining and Expanding Reading
· Teacher-Reader Interactions

· Managing Groups
















Due:
Text Response 3 - Harvey & Goudvis Chapters 4 & 5
Session 11 (10/1)




Comprehension Processes and Instruction
· Cognitive Processes of Comprehension

· Strategy Instruction
· Text Selection for Explicit Instruction















Due:
Text Response 4 - Harvey & Goudvis Chapters 6 & 7; Beers & Probst 


















Question 6 (pp. 34-38) 




















Session 12 (10/3)




Comprehension Strategy Instruction
· Reader Response and Reading Stances

· Text Connections: Text-to-Self, Text-to-Text, Text-to-World Interaction Patterns
 














Due:  Text Response 5 - Harvey & Goudvis Chapter 8; Beers & Probst Question 7 


















(pp. 39-47) 





















Session 13 (10/8)



  Comprehension Strategy Instruction: Questioning
· Before/During/After Reading Questions

· Reader-Generated Questions















Due:
Guided Reading Lesson and Analysis 

Session 14 (10/10)



Comprehension Strategy Instruction: Sensory Imaging and Inferring
· Visualizations

· Sensory Imaging
















Due:  Text Response 6 - Harvey & Goudvis Chapter 9
10/15 - Fall Break
Session 15 (10/17)



  Comprehension Strategy Instruction:  Retelling
· Retelling as Assessment and Instruction

· Interrelationships Among Story Elements
· Story Mapping and Retelling
Session 16 (10/22)



   Comprehension Strategy Instruction: Nonfiction Text 

·  Determining Importance

·  Summarizing Ideas

·  Synthesizing Information
















  Due:  Text Response 7 - Harvey & Goudvis Chapters 10, 11, & 12
Session 17 (10/24)




Literature Study: Intermediate Readers 
· Elements of Literature/Novel Study
· Multicultural Literature
· “Signposts” for Constructing, Examining, Extending Meaning
















Due: 
Exit Slip - Beers & Probst Signposts (pp. 64-79)

















Session 18 (10/29)



  Literature Study: Intermediate Readers 
· Literature Discussion Groups
· Language of Response
· Response Journals

















Due: 
Exit Slip -Beers & Probst Question 5 (pp. 27-33) & Signposts (pp. 80-111)
Session 19 (10/31)




Vocabulary Instruction 
· Elements of Research-based Vocabulary Instruction
· Vocabulary Development and Comprehension

· Word Consciousness
· Contextual and Definitional Approaches
Session 20 (11/5)




  Vocabulary Instruction  
· Vocabulary Selection
· Instructional Techniques: Concept of Definition Maps, Linear Arrays, Word 


Sorts, Connect Two
Session 21 (11/7)





Vocabulary Instruction 
· Instructional Techniques: Semantic Feature Analysis, Thinking Maps

· Structural Analysis 

· Morphemic Strategies
· Implications for Second-Language Learners
Due:  Comprehension Lesson and Analysis
Session 22 (11/12)




Writing: Building the Community
· Common Core Writing Standards: Text Types and Purposes (Narrative,

  Information, Argument), Production/Distribution of Writing, Research to Build/  

  Present Knowledge, Range of Writing

· Genre Instruction with Purpose
· Literature as a Springboard to Narrative Writing

· Reading Like a Writer: Identifying Elements of Craft

· Fiction Mentor Authors   



Due:  Beers & Probst Question 2 (pp. 16-19)
Session 23 (11/14)




Writing Process: Rehearsal 
· Writer’s Notebook
· Recording, Mining, and Sharing Seed Ideas

· Personal Narratives
Session 24 (11/19)




Writing Process: Drafting and Revising 
· Painting Mind Pictures
· Five Grammatical Brush Strokes
Session 25 (11/21)




Writing Process: Editing and Publishing 
· Grammar and Mechanics

· Contextualizing Instruction

· Publishing for the Classroom

· Celebrating Authors

Due:
Vocabulary Lesson and Analysis

Session 26 (11/26)




Writing Workshop

· Managing Time and Space 
· Developing Craft Lessons

· Sustaining Writing

· Conferencing

· Sharing and Responding to Writing
11/28 – Thanksgiving
Session 27 (12/3)





Nonfiction Writing: Informational and Persuasive Genres

· Informational Genres: Narrative Nonfiction, Explanatory,  and Procedural Texts
· Persuasive Genres: Opinion and Argument Texts 
· Literature as a Springboard to Informational and Persuasive Writing
· Imitating Stylistic Elements

· Craft Lessons
















Due:
Craft Lesson Plan
Session 28 (12/5)





Managing a Comprehensive Balanced Literacy Program: RTI Framework
· Comprehensive Balanced Literacy Program
· Response to Intervention: Three Tiers
· Integrating the Humanities 
· Continuous Professional Development
















Due:  Professional Dispositions Evaluation
FINAL ASSESSMENT TBA

	EDU 3324: Balanced Literacy Instruction and Materials

Links to the Conceptual Framework and Professional Standards



	Course Objectives
	Conceptual Framework Outcomes
	International Reading Association Standards
	InTASC Standards
	Maryland Teacher Technology Standards

	Explore the five elements of a comprehensive balanced reading program incorporating the five components of research-based reading instruction (i.e., phonemic awareness, phonics, comprehension, vocabulary, and fluency).
	1: Knowledge
	1: Foundational Knowledge

2: Curriculum and Instruction
3: Assessment and Evaluation

5: Literate Environment
	3: Learning Environment

4: Content Knowledge

5: Application of Content
7: Planning Instruction
8: Instructional Strategies


	1: Information Access

	Compare historical methods of teaching reading with current research-supported models of literacy instruction. 


	1: Knowledge
	1: Foundational Knowledge

2: Curriculum and Instruction

	4: Content Knowledge
	

	Use assessment information to identify and to accommodate students’ literacy needs across developmental levels, differentiating instruction as needed. 
	1: Knowledge
	2: Curriculum and Instruction
3: Assessment and Evaluation

4: Diversity
	2: Learning Differences
6: Assessment
	2: Communication

	Analyze and apply a variety of research-based word recognition strategies that support independent strategic reading behaviors.


	1: Knowledge
	1: Foundational Knowledge

2: Curriculum and Instruction
5: Literate Environment
	1: Learner Development
2: Learning Differences
3: Learning Environment

4: Content Knowledge

5: Application of Content
7: Planning Instruction
8: Instructional Strategies
	1: Information Access

2: Communication

	Identify reading fluency norms across developmental levels. 
	1: Knowledge
	1: Foundational Knowledge

2: Curriculum and Instruction

	1: Learner Development
2: Learning Differences
	1: Information Access

	Examine factors that affect reading rate, automaticity, phrasing, and expression.
	1: Knowledge
	1: Foundational Knowledge

2: Curriculum and Instruction
	2: Learning Differences
	

	Analyze the cognitive processes of reading comprehension for diverse learners.
	1: Knowledge
	1: Foundational Knowledge

4: Diversity


	1: Learner Development
2: Learning Differences
4: Content Knowledge

5: Application of Content
	

	Plan, implement, and evaluate research-based strategies that develop independent strategic reading comprehension.  
	1: Knowledge

2: Diversity


	1: Foundational Knowledge

2: Curriculum and Instruction
3: Assessment and Evaluation

4: Diversity

5: Literate Environment
6: Professional Learning/Leadership
	1: Learner Development
2: Learning Differences

3: Learning Environment
4: Content Knowledge

5: Application of Content
7: Planning Instruction
8: Instructional Strategies

9: Professional Learning/Ethical 
    Practice
	2: Communication

	Develop derivational processes to support contextual and definitional analysis of vocabulary. 
	1: Knowledge


	1: Foundational Knowledge

2: Curriculum and Instruction

	1: Learner Development
4: Content Knowledge

5: Application of Content
7: Planning Instruction 

8: Instructional Strategies


	2: Communication

	Plan, implement, and evaluate research-based strategies and instructional techniques for developing and extending vocabulary for diverse learners.
	1: Knowledge

2: Diversity

4: Reflection


	1: Foundational Knowledge

2: Curriculum and Instruction
3: Assessment and Evaluation

4: Diversity

5: Literate Environment
6: Professional Learning/Leadership
	1: Learner Development
2: Learning Differences
3: Learning Environment

4: Content Knowledge

5: Application of Content
7: Planning Instruction
8: Instructional Strategies

9: Professional Learning/Ethical 
    Practice
	2: Communication

	Analyze text characteristics in narrative and expository texts that affect comprehension. 


	1: Knowledge

2: Diversity

6: Technology


	1: Foundational Knowledge

2: Curriculum and Instruction
5: Literate Environment
	1: Learner Development
2: Learning Differences
3: Learning Environment

4: Content Knowledge

5: Application of Content
7: Planning Instruction
	1: Information Access

5: Technology in    

    Curriculum/

    Instruction

	Determine the appropriate use of basals, decodable texts, leveled trade books, computer reading materials, and authentic literature in a comprehensive balanced literacy program. 
	1: Knowledge

6: Technology


	4: Diversity

5: Literate Environment
	3: Learning Environment
7: Planning Instruction
8: Instructional Strategies


	3: Legal/Ethical Issues

5: Technology in

    Curriculum/

    Instruction

	Identify and use research-based early intervention strategies to support literacy development  in students experiencing difficulties with reading and writing, including those with limited literacy experience, identified special needs, different learning styles, and limited English proficiency.

	1: Knowledge

2: Diversity

4: Reflection
	1: Foundational Knowledge

2: Curriculum and Instruction
3: Assessment and Evaluation

4: Diversity
	1: Learner Development
2: Learning Differences
3: Learning Environment

4: Content Knowledge

5: Application of Content
6: Assessment

7: Planning Instruction
8: Instructional Strategies

9: Professional Learning/Ethical 
    Practice
	2: Communication

3: Legal/Ethical Issues

5: Technology in

    Curriculum/

    Instruction



	Analyze the writing process and identify appropriate instructional techniques to develop writing. 
	1: Knowledge

5: Communication
	2: Curriculum and Instruction
	4: Content Knowledge

5: Application of Content
7: Planning Instruction

8: Instructional Strategies
	2: Communication

	Explore guidelines for establishing and maintaining a literate instructional environment, including scheduling, flexible grouping, whole- and small-group instruction, literacy centers, computer stations, and meaningful independent work.
	1: Knowledge
	2: Curriculum and Instruction
4: Diversity

5: Literate Environment
	1: Learner Development

2: Learning Differences
3: Learning Environment

4: Content Knowledge

5: Application of Content
	2: Communication

5: Technology in

    Curriculum/

    Instruction



	Explore guidelines for establishing and managing a comprehensive balanced literacy program using core, supplemental, and intervention techniques and materials.
	1: Knowledge
	4: Diversity 

5: Literate Environment
	2: Learning Differences
3: Learning Environment

4: Content Knowledge
5: Application of Content
	2: Communication

5: Technology in

    Curriculum/

    Instruction



	Explore techniques for establishing a positive classroom climate with groups of diverse learners, taking into consideration students’ attitudes, interests, motivations, and sociocultural beliefs.
	1: Knowledge
	4: Diversity 

5: Literate Environment
	2: Learning Differences
3: Learning Environment
4: Content Knowledge


	2: Communication

5: Technology in

    Curriculum/

    Instruction



	Identify opportunities for parent-school collaboration that promote motivation to read and provide effective reading/writing strategies and activities for parents.

	1: Knowledge
	5: Literate Environment
6: Professional Learning/Leadership
	3: Learning Environment
10: Leadership/Collaboration 
	2: Communication



	Investigate strategies for integrating technology into a balanced literacy program.
	1: Knowledge
	5: Literate Environment
	3: Learning Environment
	1: Information Access

3: Legal/Ethical Issues

5: Technology in

    Curriculum/

    Instruction

	Demonstrate professional dispositions with course instructors, College liaisons, mentor teachers, and education candidates.
	1: Knowledge
	6: Professional Learning/Leadership
	9: Professional Learning/Ethical 
    Practice
10: Leadership/Collaboration
	2: Communication

	

	Course Performances
	Conceptual Framework Outcomes
	International Reading Association Standards
	InTASC Standards
	Maryland Teacher Technology Standards

	Small-group and whole-group Guided Reading, Comprehension, and Vocabulary Lessons and Analyses
	1: Knowledge

4: Reflection

6: Technology
	1: Foundational Knowledge

2: Curriculum and Instruction
3: Assessment and Evaluation

4: Diversity

5: Literate Environment
6: Professional Learning/Leadership
	1: Learner Development
2: Learning Differences
3: Learning Environment

4: Content Knowledge

5: Application of Content
6: Assessment

7: Planning Instruction
8: Instructional Strategies

9: Professional Learning/Ethical 
    Practice
10: Leadership/Collaboration 

    
	2: Communication

5: Technology in

    Curriculum/

    Instruction

	Writing Craft Lesson
	1: Knowledge

2: Diversity
	1: Foundational Knowledge

2: Curriculum and Instruction
4: Diversity
	2: Learning Differences
4: Content Knowledge

7: Planning Instruction
8: Instructional Strategies

9: Professional Learning/Ethical Practice
	2: Communication

5: Technology in

    Curriculum/

    Instruction

	Text Responses
	1: Knowledge

4: Reflection
	1: Foundational Knowledge
	4: Content Knowledge

9: Professional Learning/Ethical 
    Practice
	2: Communication    

	Quiz, Exit Slips, and Final Assessment
	1: Knowledge
	1: Foundational Knowledge
	4: Content Knowledge

5: Application of Content
	    

	Practicum Evaluation
	1: Knowledge

2: Diversity

3: Professional  

   Dispositions

4: Reflection

5: Communication

6: Technology
	1: Foundational Knowledge

2: Curriculum and Instruction
3: Assessment and Evaluation

4: Diversity

5: Literate Environment
6: Professional Learning/Leadership
	2: Learning Differences
3: Learning Environment

4: Content Knowledge

5: Application of Content
6: Assessment
7: Planning Instruction
8: Instructional Strategies
9: Professional Learning/Ethical     

    Practice
10: Leadership/Collaboration 

    
	

	Professional Dispositions Evaluation
	3: Professional  

   Dispositions

4: Reflection


	6: Professional Learning/Leadership
	9: Professional Learning/Ethical 
    Practice
10: Leadership/Collaboration 

    
	


Conceptual Framework:


To prepare knowledgeable, reflective, and caring practitioners to facilitate learning for all students in a diverse and technological society


Conceptual Framework Outcomes:


Knowledge, Diversity, Professional Dispositions, Reflection, Communication, Technology
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