[bookmark: _GoBack]METHODS AND MATERIALS OF SECONDARY EDUCATION:
FOREIGN LANGUAGES   EDC 430.05

Wednesday 4:00—6:45	AU 2011	room: Swan 101


Dr. Hammadou Sullivan						874-4712 (office)
Swan Hall 102							joannh@uri.edu (e-mail)
Office hours:  MF 10:00—10:50 & W 2:00-3:00

Goals:
	1. To acquire a better understanding of the teaching/learning process in foreign    	language education.
	2. To learn effective techniques for teaching and assessing foreign language skills.
	3. To become a purposeful decision-maker in the foreign language classroom.
	4. To interpret accurately the foreign-language-specific teaching skills and dispositions needed to meet the Rhode Island Professional Teacher Standards and ACTFL Teacher Standards.

Required texts:
	*Shrum, J.L. & E.W. Glisan (2010). Teacher’s handbook. 3rd ed. Heinle.
*National Standards in Foreign Language Education Project.  Standards for Foreign Language Learning in the 21st Century. Lawrence, KS:  Allen Press.
* Premium Web Site Instant Access Code for Shrum/Glisan's Teacher's Handbook, 4th Edition (costs $40.49) At www.cengagebrain.com Enter textbook’s ISBN # 1413033210 [a collection of online video clips and resource materials that you have to sign up for online] Click on Related Resources
	*Any secondary school textbook in your foreign language (Some available from Dr. Hammadou)
	*Fromkin, V., Rodman, R. & Hyams, N.  (2011). An introduction to language. Thomson/Heinle.


Suggested reading:
	Allen, E. D. & Valette, R.  Classroom techniques:  Foreign languages and English as a second language. (Available from Dr. Hammadou)
	Rivers, W.  A Practical guide to the teaching of [French, (Spanish), German, ESL]. Oxford University Press. (one copy in library)
	Spinelli, E. (1998).  English grammar for students of Spanish, 2nd ed. Ann Arbor, MI:  Olivia & Hill.  –OR-
	Adorni, S. & Primorac, K. (1995). English grammar for students of Italian, 2nd ed. Ann Arbor, MI: Olivia & Hill.  –OR-
	 Morton, J. (2002).  English grammar for students of French, Ann Arbor, MI:  Olivia & Hill.




Evaluation:
	1. Reflection Journal & peer teaching lessons (5)			20 points each
		(found in bold in the schedule)
	2. Interdisciplinary Unit Plan						100 points
 	3. Unit Test/Assessment						90 points
	4. Take home Mid-term exam						50 points 
	5. Content Folio							40 points
	6. Class participation							20 points
The Unit Plan & Test must be submitted electronically to TrueOutcomes.		(400 points total)



Additional requirements:
	1. Field experience (successful completion of EDC 431.04)
	2. Language fluency (successful completion of ACTFL Oral Proficiency Exam and Writing Proficiency Test)

Attendance:   Participation and punctuality required in class and in public school field experience.

All assignments relate to the following set of standards: 

I. Program Standards for the Preparation of Foreign Language Teachers  (ACTFL/NCATE)  (www.actfl.org/i4a/pages/index.cfm?pageid=3384)
These are the standards that are used in evaluating URI’s foreign language teacher preparation program.  They are referenced in our textbook: The Teacher’s Handbook
Standard 1:  Language, Linguistics, Comparisons
	1.a. Demonstrating Language Proficiency
	1.b. Understanding Linguistics
	1.c. Identifying Language Comparisons
Standard 2:  Cultures, Literatures, Cross-Disciplinary Concepts
	2.a. Demonstrating Cultural Understandings
	2.b. Demonstrating Understanding of Literary and Cultural Texts and Traditions
	2.c. Integrating Other Disciplines in Instruction
Standard 3:  Language Acquisition Theories and Instructional Practices
	3.a. Understanding Language Acquisition and Creating a Supportive Classroom 
	3.b. Developing Instructional Practices That Reflect Language Outcomes and Learner Diversity
Standard 4:  Integration of Standards into Curriculum and Instruction
	4.a. Understanding and Integrating Standards in Planning
	4.b. Integrating Standards in Instruction
	4.c. Selecting and Designing Instructional Materials
Standard 5:  Assessment of Languages and Cultures
	5.a. Knowing assessment models and using them appropriately 
	5.b.  Reflecting on assessment Candidates reflect on the results of student assessments, adjust instruction accordingly, analyze the results of assessments, and use  success and failure to determine the direction of instruction 
	5.c. Reporting assessment results
Standard 6:  Professionalism
	6.a. Engaging in Professional Development
	6.b. Knowing the Value of Foreign Language Learning

II. Rhode Island Professional Teacher Standards
Click here: Rhode Island Professional Teaching Standards (RIPTS) OR
http://www.uri.edu/hss/education/applicants/app_material/RIPTS.pdf
These are the standards used in evaluating all student teachers’ performance in RI schools.
You and your cooperating teacher and university supervisor will refer regularly to these standards.

III. ACTFL Standards for Foreign Language Learning
We will refer regularly to the 5C’s when describing what your students can and will be able to do with the target language and culture as well as in your own Content Folio.
(www.actfl.org) AND (National Standards in Foreign Language Education Project.  Standards for Foreign Language Learning in the 21st Century. Lawrence, KS:  Allen Press.)

If you have a documented disability and wish to discuss academic accommodations, please contact your instructor within the first 2 weeks of class to discuss such accommodations and/or helpful learning strategies for this course. 
For further information or assistance, please contact the staff at Disabilities Services for Students  (Office of Student Life), 330 Memorial Union, 874-2098


Plagarism: 
Basically, plagiarism is using other’s work as if it was yours.  You may not realize it, but certain practices lead others to conclude that other’s works are your own.  Here are some of these practices: 
1. Using someone’s exact words and not putting quotation marks around them, which means the reader has no way of understanding this is not the work of the author. 
2. Using someone’s work and not attributing the source. 
3. Paraphrasing so closely (same order of sentences, same order of paragraphs, same order of sections), with merely a word substituted here and there. This indicates that the work is really still someone else’s. The intellectual work of re-thinking the meaning wasn’t done. This is true even if the source is given. 
4. Cut ‘N Paste: Using parts of several people’s work, which some think is original – Not! The sum of sentences from other authors doesn’t make the combination original.  
Plagiarism will not be tolerated in this course.  If you have any doubt, please check with the instructor. 
Source: www.thinkquest.org


Anti-Bias statement:  Each member of the University community has the responsibility to foster an environment of acceptance, mutual respect, and understanding. If you are a target or a witness of a bias incident, you are encouraged to contact the URI Bias Response Team www.uri.edu/student_life/brt <http://www.uri.edu/student_life/brt>  where you will find people and resources to help.


Curriculum Map of Standards Addressed in key tasks of EDC 430.05 and EDC 431.05
	Task
	ACTFL/NCATE Standards
	RIPTS focus

	Lesson plans & peer teaching
	All 1, All 2, All 4
	All 1; 2.1, 2.3, 2.4, 2.7; 4.2, 4.3
5.1, 5.2, 5.4, 5.5; 6.6; 7.1;
8.2, 8.3, 8.4; 9.5; All 10; 11.1, 11.2;
11.5

	Unit Plan and Unit Assessment
	1a, 1b, 2a, 2b, 2c, 3a, 3b, 4a, 4b, 4c, 5a, 6b
	All 1, All 2. All 3.
All 4. All 5. 6.1, 6.2, 6.3;
All 7, 8.1, All 9

	Mid-term exam
	1b, 1c, 3a, 3b
	All 1, All 2

	Content Folio
	1.a. Demonstrating Language Proficiency
1.b. Understanding Linguistics
1.c. Identifying Language Comparisons
2.a. Demonstrating Cultural Understandings
2.b. Demonstrating Understanding of Literary and Cultural Texts and Traditions
2.c. Integrating Other Disciplines in Instruction
4.a. Understanding and Integrating Standards In Planning
6: Professionalism
	All 1
All 2

	Pre-Student Teaching Evaluation (EDC 431)
	All 4; All 6
	ALL




TENTATIVE SCHEDULE

Sept 7	Introduction to the course & What is a communicative activity? & RIFLA conference
	View La varicelle
Sept 14	Communication in the foreign language classroom
	Assignment: Shrum & Glisan read Chapter 1; prepare (1) Episode 1 with Observation Guide pp. 35-36 and (2) Case Study One pp. 37-40 and (3) Techno Focus p. 39
Read Ballman, T. L. (1998) “From Teacher-Centered to Learner-Centered” pp. 101-105 (“Lesson planning:  The instructional sequence”)
Read Shrum and Glisan Chapter 2
Bring documentation of scores:  OPI, WPT, PLT

Sept 21	•Attitudes toward foreign language learning
	Assignment: Communicative activity due (see attached) and prepare Chapter 2 Teach and Reflect Episode 1 (parts 1 & 2) pp. 65-66; prepare View and Reflect Activity B “podcasts” online (needed appendices 2.6 and 2.7 found in Teach and Reflect) Listen to and view three podcasts from those listed in Appendices 2.6 and 2.7.   Answer the questions: 1. What standards-based elements do you see in these presentations? 2. How do you see learners using language for communication in the projects described in the podcasts? 3. How will you implement standards-based instructions using podcasts?
 (Premium Web Site Instant Access Code for Shrum/Glisan's Teacher's Handbook, 4th Edition); 
	•Planning for instruction and the RI Teacher Standards
		Assignments: Read Shrum & Glisan Chapter 3; 
	-prepare Chapter 3 View and Reflect Activity B: Target Language Input and Teacher Response with online video clip (Premium Web Site Instant Access Code for Shrum/Glisan's Teacher's Handbook, 4th Edition); 
   		-prepare Teach and Reflect Episode One, Activity A
		listen to pp. 86 & 87 online: Conceptual Orientation: Conceptual Content oral text samples [text’s website]
	•Culture Standards and Integrating the Curriculum 
	Assignments:  Read Shrum & Glisan Chapter 5; -prepare View and Reflect (online video 25 minutes) watching either Activity A (French video: Activity A: A Cajun Folktale and Zydeco (Segment #12)) OR B (Chinese video: Activity B: Communicating With Sports (Segment #11)); -prepare Techno Focus p. 171 (nclrc.org/teachers_corner/classroom_solutions_yana.html); -prepare your 3 best Yana recommendations
-Bring National FL Standards to class
-Contact cooperating teacher, schedule field experience – bring schedule


Sept 28	Practicing vocabulary / Developing Interpretive Communication
		Assignment:  Read Shrum & Glisan Chapter 6 pp. 178—pp. 206; prepare pp. 208-209 Case Study One  questions 1-4
			present vocabulary lesson
		TB test due

Oct 5	Teaching grammar inductively / The PACE model and the role of context
		Assignment:  Read Shrum & Glisan Chapter 7; prepare View and Reflect (online Activity A video clips “Magic Johnson”) with discussion questions; select your grammar topic to be taught

***Register for PLT makeups, if needed, before 10/12 for 11/12!		

Oct 12	Monday classes meet

Saturday October 15 RIFLA Fall Conference Narragansett High School. Plan to attend.


Oct 19	Developing Students’ Oral Skills 
		Assignment:  Read Shrum & Glisan Chapter 8 Interpersonal Communication; prepare Discuss & Reflect Case Study One pp. 290-292
		Present Grammar lesson


Oct 26	Developing Students’ Written Skills
		Assignment:  Read Shrum & Glisan Chapter 9 Presentational Communication
		Content Knowledge Folio due (see attached)
	Take home midterm due

Nov 2	Using Dialogues / Language Accommodations in IEPs / Linguistics for the Language Teacher.
		Assignment:  Estimating Proficiency Levels (51-55) [handout]
Read Fromkin, V., Rodman, R. & Hyams, N. Chapter 3 Morphology
		Assignment: write out to hand in Fromkin et al. pp. 109-110 ex. 2--5
		Topic and brief outline/description of unit plan due

11/12 Saturday Last chance for PLT!

Nov 9 Testing and Evaluation
		Assignment: Read Shrum & Glisan Chapter 11
	Reports on your experiences in the field in EDC 431
		Assignment: 	Reflection Journal due (field experience) due (431 syllabus)


Nov 16	Testing oral skills:  The OPI and beyond
		Assignment: Shrum & Glisan prepare Teach and Reflect Episode Two p. 441
	The Real Deal: Lesson Planning for Student Teaching
	Assignment:  Outline of Unit Plan and Unit Exam/Assessment with cooperating teacher’s signature signaling agreement to the topic


Nov 23 Linguistics for the Language Teacher
Assignment:  Read Chapter 4 Syntax  Fromkin write out to hand in: Ex. 3 p. 170 and Ex 7 a-d p.171 and ex. 8 a & b; work on Unit Plan and Unit Assessment!  There will be time to work on the unit plans in class


Dec 7	Student Diversity in the Language Classroom
		Assignment:  Read Shrum & Glisan Chapter 8 pp. 348—pp. 376 
			Choose one of the following to review and expand on:  Multiple intelligences / learning styles and strategies / at-risk students / gifted learners / heritage learners  10 minute presentation: Bring together everything from the chapter that relates to your chosen student group and summarize and restate the information.  Expand on that information from (1) an additional reading e.g., from the chapter’s bibliography or (2) another class.  Cite your references so we know what is research-based vs. what is anecdotal.  Avoid personal opinions that are not research supported.  Provide a helpful handout.
		Rest of class = work on unit plans. Bring necessary supplies to work on your unit plan (Mac laptops available).  Class time will be spent preparing lessons & individual appointments on unit plan issues.

Dec. 12	Writing and judging test items / Peer critiques of unit plans – Is it feasible?  Is everything there? / Differentiation of instruction
		Assignment:  * Shrum & Glisan pp. 377—382  Case Study 2 online book website (attention: the video is 28 minutes long)

			Make sure that your cooperating teacher sees and approves of your unit plan that you will be teaching with her students. If time permits, you will review a classmate’s plan in class and offer last minute revisions.


By Tuesday 12/13	Assignment:  Portfolio: Two week instruction unit due [submit electronically to your e-folio on TrueOutcomes] (see attached & website) and Assessment to accompany instructional unit (formal assessment) [submit electronically to e-folio on TrueOutcomes] (see attached & website)


bolded assignments are graded

For your e-folio, the Language Lab has a station set up for scanning your students’ work.
http://www.uri.edu/artsci/langlab




Communicative Activities


	Using a first year secondary school textbook prepare four communication activities. If possible, connect this assignment to your work for Shrum & Glisan “Teach and Reflect Episode 1 (part 2)” p. 58.
	Two of your activities should be directly related to grammar topics covered in the language textbook’s chapter. 
	The remaining two should be "synthesis" communication activities that would be completed at the end of the chapter.  For these "synthesis" activities, use the general theme of the chapter but feel free to include any grammar or vocabulary studied up to that point.  You may base your activities on formats discussed in class or other formats with which you are familiar, such as the “sentence builder.”  As you plan your activities, keep in mind the nature of communicative language practice as opposed to rote or mechanical language practice.  
	The key component is that students must be required to understand the L2 in order to complete the task.  If a learner can see a pattern and just copy it or choose randomly or just answer yes/no, it is not a communicative activity.  Also, most games do not involve exchanging real-lifelike information.  They can be helpful drills, but they are not communicative activities.


	• Xerox your activities so that they can be shared with the rest of the class.  

	•Write out each activity in full including… 

(1) instructional objectives, 
(2) complete directions, 
(3) pages on which activities are based,
(4) linguistic support you would provide to help structure the activity for student success (vocabulary, grammar, etc.), and 
(5) any visual aids that you might use.



20 points
ACTFL standards addressed:
3.b. Developing Instructional Practices That Reflect Language Outcomes and Learner Diversity
4.a. Understanding and Integrating Standards in Planning
4.b. Integrating Standards in Instruction

DUE SEPTEMBER 21




VOCABULARY PEER-TEACHING ASSIGNMENT

Select a set of vocabulary words from your secondary text; write a short lesson plan that includes the following:

1. Present 3 – 4 of the new vocabulary words to your students.  Remember, they have never seen or heard the words before. Use strategies other than translation to convey the words' meaning.

2. Determine your students’ understanding of the vocabulary words through both group and individual practice.

3. Personalize the vocabulary words to the students.

4. Include in the written plan an additional communicative activity that could be used the following day for re-entry of the vocabulary words into the next day's lesson.

Be prepared to present the first 5 - 10 minutes only of the plan with real live students (members of the EDC 430 class or videotaped w/ others).  Base the presentation on the secondary text chapter, but in your written plan indicate what language function you would emphasize in your objectives.

Allen & Valette, chapter 7, has some suggestions.


Your grade will be based on the 
1. clarity of your lesson plan objectives and instructions   Can another teacher follow and understand this plan? Pretend you are leaving instructions to a substitute teacher that you want to execute the lesson. [8 points]
2. successful inclusion of the three presentation tasks outlined above during your peer teaching.  [12 points]
a. Use of L2 (amount, accuracy, clarity to learners),
b.  Assessing students’ understandings without translation,
*appropriate props, visuals, leading questions, production from students
c.  Personalization to your students’ lives and interests 

ACTFL Teaching Standards 
3.b. Developing Instructional Practices that Reflect Language Outcomes and Learner Diversity
4.a. Understanding and Integrating Standards in Planning
4.b. Integrating Standards in Instruction


Hand in your written lesson plan September 28 with lesson objectives and list of vocabulary words targeted.

Inductive Grammar Introduction
DUE October 19

	Most language teachers were good deductive language learners.  However, not all language learners are!  How often do you accommodate those students who learn easier with examples and practice first, rules later?  Do you keep visual learners in mind?

1. Select one grammar concept from your secondary text and get prior approval to teach that concept.

2. Prepare a written lesson plan that would permit anyone else to do essentially what you planned to do with your students.

3. Make sure that you provide visual support for students!  Make sure that your visuals are attractive and visible to students in the back row.

4. Plan to lead your students to state the grammar generalization (i.e., inductive approach) through a series of questions.  Remember to sequence your questions very carefully (write them out) in order to elicit the correct responses.  It would probably be a good idea to try out your questions on someone else before teaching if you have some doubt about your questions, their clarity, etc.  See Allen & Valette for guidelines.

5. Your lesson should include the following:
  a) inductive presentation of grammar point
  b) one contextualized drill/practice of the point 
  c) one communicative activity based on the grammar point in which students are expressing their own thoughts in the target language

6. Teach 10-15 minutes of the lesson.  [The written lesson plan will cover 15 - 25 minutes depending on the complexity of the topic and activities.]

7. Both the contextualized drill and the communicative activity should be your original work and may not be taken from the secondary text.

20 points based on:  includes all elements listed above
thorough lesson plan,  use of helpful visual support (written and visual),  all steps of the inductive lesson process included, questions lead students to infer the grammar rule, communicative activity includes at least 3 features listed below.

Communicative activity=
•Ss' own thoughts (You don't already know the answer. "Quel âge a votre mère?")
•Question for which there is more than one right answer (Décrivez Marie.)
•Activity that permits student to student talk (small group or pair work)
•Encourages negotiation of meaning between students
•Activity that allows student to talk about him/herself
•Activity that requires the student to understand what he/she is saying
•Activity that goes beyond rote manipulation of forms (e.g., not "What is the feminine plural of "petit?"  Rather,   T: "Qui est petit?" S: "Jacques est petit." T: "Et Marie et Jeanne?" S:  "Elles sont petites, aussi."

ACTFL Teaching Standards:
Standard 3:  Language Acquisition Theories and Instructional Practices
3.a. Understanding Language Acquisition and Creating a Supportive Classroom 
3.b. Developing Instructional Practices That Reflect Language Outcomes & Learner Diversity
Standard 4:  Integration of Standards into Curriculum and Instruction
4.a. Understanding and Integrating Standards in Planning
4.b. Integrating Standards in Instruction
4.c. Selecting and Designing Instructional Materials

Content Knowledge Folio

	Gather evidence from your previous and current language courses to show the degree of your preparation in the language(s) that you will teach as articulated in the ACTFL Standards for foreign language learning in the 21st century.


Communication (Standards 1.1, 1.2, and 1.3)
Communicate in Languages Other than English
Cultures (Standards 2.1 and 2.2) 
Gain Knowledge and Understanding of Other Cultures
Connections (Standards 3.1 and 3.2)
Connect with Other Disciplines and Acquire Information
Comparisons (Standards 4.1 and 4.2)
Develop Insight into the Nature of Language and Culture
Communities (Standards 5.1 and 5.2)
Participate in Multilingual Communities at Home and Around the World

1.Use a 3-ring binder to display your work.  Submit work that has been graded and evaluated by an instructor with the instructor’s comments.
2. Accompany each piece of evidence (paper, project, exam, etc.) with a short statement telling…
a. which standard this piece of evidence meets
b. why you believe it meets that standard
3. If there is a standard that you do not feel sufficiently prepared to teach, write a brief statement on how you intend to strengthen this area.

ACTFL Teaching Standards
Standard 1:  Language, Linguistics, Comparisons
	1.a. Demonstrating Language Proficiency
	1.b. Understanding Linguistics
	1.c. Identifying Language Comparisons
Standard 2:  Cultures, Literatures, Cross-Disciplinary Concepts
	2.a. Demonstrating Cultural Understandings
	2.b. Demonstrating Understanding of Literary and Cultural Texts and Traditions
	2.c. Integrating Other Disciplines in Instruction
Standard 4: Integration of Standards Into Curriculum and Instruction
	4.a. Understanding and Integrating Standards In Planning
Standard 6:  Professionalism
	6.a. Engaging in Professional Development

Due October 26  40 points
1

1


CONTENT FOLIO
document the breadth of your preparation in your target language and cultures.


	






ACTFL / NCATE Teacher Standard
	
Overall portfolio:

ACTFL Goal Area
	Exceeds the Standard 40-35

Evidence is compelling and/or from multiple examples and from multiple sources/courses. Caption/reflection demonstrates the candidate’s understanding of the goal area. Portfolio is well organized and captioned with grammatically accurate standard English.

	Meets the Standard 34-30

Evidence is clearly appropriate to the category.  Caption/reflection is appropriate to the goal area.
	Approaches the Standard 29-25

Evidence is uneven or requires inferences by the reader. Caption/reflection is unconvincing or missing. Portfolio is disorganized.

	6
	While presenting, the candidate,…
5 pts.
	can elaborate in detail on evidence upon request; demonstrates understanding of evidence’s relevance; answers questions concisely and efficiently. 5 points
	can provide some additional clarifications upon request.

3-4 points
	cannot elaborate upon request.


1-2 points

	1.a
1.b
4.a
	Communication 
[1.2 Interpretive and 1.3 Presentational]

7pts.

	Interprets texts accurately, giving detailed interpretations supported by accurate relevant cultural knowledge.
Writes convincingly and argues a thesis effectively. 
Strong command of rules of syntax and orthography. Wide range of lexicon.
Academic evidence is evaluated favorably by grades of A.  6-7 points
	Interprets texts accurately.  Writes convincingly.  
Mostly successful with use of syntax.  Good but somewhat limited word choices.
Academic evidence with grades of B- to B+.

3-5 points
	Identifies the main ideas of texts and is beginning to move beyond literal comprehension.
Writes adequately to convey comprehension of those main ideas. Inconsistent application of rules of syntax, orthography, word choice. Academic evidence is graded C or below or ungraded.  1-2 points



	2.a
2.b
4.a
	Cultures

7 pts.

	Interprets effectively information from primary cultural sources. 
Interprets and synthesizes ideas and critical issues from literary and cultural texts.
Provides strong evidence of the relationship among practices, perspectives, and products of a target culture. Academic evidence with grade of A.
	Interprets cultural sources with guidance from secondary sources.  Summarizes critical ideas and issues from literary and cultural texts.  Provides some evidence of practices, perspectives and products of a target culture.  Academic evidence with grades of B- to B+.
	Identifies main ideas of cultural topics.  Summarizes some main ideas accurately.   Provides evidence of practice, perspective, or product of a target culture.  Academic evidence with grades of C or below or ungraded. 




	2.c
4.a
	Connections

7 pts.

	Shows evidence of using the target language to further his/her knowledge of other disciplines beyond those of literary studies.
Identifies a distinctive viewpoint only available through the target language and its cultures and its significance. Shows evidence of successful use of primary sources to identify distinctive viewpoints. Academic work is graded as A.
	Shows evidence of using the target language to further knowledge of other disciplines OR identify a distinctive viewpoint through the target language or culture.
Academic evidence with grades of B- to B+ 
	Identifies the fact that distinctive cultural viewpoints exist.

	1.b
1.c
4.a
	Comparisons

7 pts.


	Demonstrates an understanding of the differences between the target language and other languages and/or varieties of the L2 and their significance.
Demonstrates an understanding of cultural differences and their significance. Academic work is graded as A.
	Demonstrates the ability to examine their own language or to compare their language and the target language OR
Demonstrates the ability to identify differences between their culture and the target culture.
Academic evidence with grades of B- to B+
	Can explain OR provide some evidence of cultural or language differences.  Academic evidence with grades of C or ungraded.

	1.b
1.c
4.a
	Communities

7 pts.

	Shows evidence of using the target language outside of a school setting and of using the language for personal enjoyment and enrichment over an extended time period or on multiple occasions. Explains convincingly motivations and/or benefits.
	Shows evidence of using the target language outside of a school setting for personal enjoyment or for enrichment.
	Has a plan to use the target language outside of a school setting for personal enjoyment or for enrichment.



Comments: 



Candidate:  ______________________________				Reviewers: ______________________________________
Semester: _______________________________					      ______________________________________

Score:  _____ TOTAL
 Folio ______ Communication_____ Cultures_____ Connections_____ Comparisons_____ Communities_______ 


Total Possible Grade = 40 points
Scoring Rubric Content Knowledge Folio
Meets the Standard = C

	        Required Elements
	Trad. Letter grade
	Traditional Percentage
	Assigned Grade*

	37-40  all “Exceeds the Standard”
	A+
	100%
	40

	35-36  all “Exceeds the Standard”
	A+
	98%
	39

	34-35 four “Exceeds the Standard”
	A
	95%
	38

	32-33 three “Exceeds the Standard”
	A-
	93%
	37

	31-30
	A-
	90%
	36

	27-29
	B +
	88%
	35

	24-26 at least 3 “Above the Standard”
	B
	85%
	34

	21-23
	B-
	83%
	33

	15-20 All “Meets the Standard”
	B-
	80%
	32

	15-17 
	C+
	78%
	31

	13-14
	C
	75%
	30

	12 All “Approaches the Standard”
	D
	65%
	26

	Below 12
	F
	
	No grade




FILES OF SUPPLEMENTARY MATERIALS
for student teaching

Prepare supplementary materials for student teaching.  Start early to prepare your own file of professional materials.  Gear them toward the materials and students that you meet during your field experiences.  Start preparing NOW and keep gathering the following:

1. Visual aids for vocabulary, grammar, etc.

2. Question/answer cards for small groups

3. Flash cards

4. Songs--lyrics, tapes, CDs

5. Poems, proverbs

6. Cultural realia--maps, brochures, menus, stamps, advertisements, etc. 
	For examples see:  http://www.virginia.edu/french/resource/students/realia/

7. Games, puzzles

8. Procedures for communicative activities

9. Listening comprehension tapes, DVDs and videotapes

10. Newspapers, magazines

11. Other?

Evaluation criteria for materials during student teaching will be…

1. Originality / Creativity		4. Organization

2. Quantity of material			5. Appropriateness to grade level and students’ interests

3. Diversity of material types		6. Neatness

7. Inclusion of activities that require meaningful, communicative language use on the part of students.


ACTFL Teaching Standards
	1.a. Demonstrating Language Proficiency
	1.b. Understanding Linguistics
	1.c. Identifying Language Comparisons
	2.a. Demonstrating Cultural Understandings
	2.b. Demonstrating Understanding of Literary and Cultural Texts and Traditions
	2.c. Integrating Other Disciplines in Instruction
	3.a. Understanding Language Acquisition and Creating a Supportive Classroom 
	3.b. Developing Instructional Practices That Reflect Language Outcomes and Learner Diversity
	4.c. Selecting and Designing Instructional Materials
Due Spring semester

UNIT OF INSTRUCTION
This assignment is a “CRITICAL PERFORMANCE” for the School of Education.  All elements of the rubric must be assessed at “meets the standard” in order to be eligible to student teach.  Consult the generic instructions on TrueOutcomes as well as the foreign language specific requirements below.

Select a unit (7-10 days) that you intend to teach to a class next semester in student teaching.  Consult with your cooperating teacher for guidance of what unit to choose.

Identify the key goals and content of the unit.  Your unit should represent a cohesive set of lessons that includes the introduction and development of an idea, skill, and/or concept.

The foreign language unit must include…

1. interdisciplinary learning
	Consult with your cooperating teacher about what culture, history, art, music, or current events to teach.
	Consult with the appropriate teacher in the building (social studies, home economics, etc.) about links to their curriculum.

2. communicative language use
	Consult with your class notes to MAKE SURE that you know the features needed.

3. a balance of all four language skills OR 3 communicative modes unless an explicit exception has been made for you clearly labeled as such in the written plans

The unit should include…the use of technology to support student learning
	Consult in the Language Lab for assistance with WWW or PowerPoint, if needed.  Short courses are available on campus.

Upload to TrueOutcomes…

1. An overview of the unit, including unit goals 

2. An outline of the 7 – 10 lessons in the unit, including each lesson’s objectives, lesson activities, ACTFL standards
	Each activity must be somehow coded (e.g., colors, different font) to identify which of the four skills (reading, writing, speaking, listening) or three communicative modes (interpersonal, interpretive, presentational) of L2 that students will use.

3. FOUR thorough lesson plans following the Rhode Island e-folio format

4. One formative assessment (e.g., quiz)

5.  Specific references to the appropriate pages from the related departments’ curriculum guide (social studies, art, music, science, etc.) that your unit ties in with [interdisciplinary].

6. A written rationale for your choices that highlights the importance of the content and the usefulness of the scope (how much you teach) and sequence (the order and chunking of the content).

ACTFL Teaching Standards:
2.c. Integrating Other Disciplines in Instruction
Standard 3:  Language Acquisition Theories and Instructional Practices
3.a. Understanding Language Acquisition and Creating a Supportive Classroom 
3.b. Developing Instructional Practices That Reflect Language Outcomes & Learner Diversity
Standard 4:  Integration of Standards into Curriculum and Instruction
4.a. Understanding and Integrating Standards in Planning
4.b. Integrating Standards in Instruction
4.c. Selecting and Designing Instructional Materials

Due December 12 90 points

UNIT TEST / formal assessment


Prepare an assessment (i.e. a 40-minute test or appropriate substitute) to act as an evaluation of the unit that you outlined for your Teaching Portfolio.  Pay special attention to the following guidelines as you prepare your test.

1. The test should have 100 points and include all 4 skills.  There must be a listening comprehension section that is not dependent on the students' reading or writing skills.  
**There must be a speaking section that may be scheduled for another day.[footnoteRef:1] [1:  There must be a speaking assessment, even in cases where a project assessment makes more sense than a unit test.  See Dr. Hammadou for advice and approval.] 


2. Use a variety of formats on the test (both discrete linguistic and communicative), but make sure, whenever possible, that students have to process meaning in order to complete the task.

3. Indicate the number of points assigned to each section.

4. Describe the scoring procedures that you will use.

5. Be sure that clear concise directions accompany each activity.

6.  Make sure that you include all topics taught in the unit.  Not all topics need to be dealt with separately.  Try to integrate more than one topic in a single section of the test!

7.  Prepare the test exactly as if you were going to give it to the students.  Have an instructor's copy with oral questions, etc., a student's copy, and an answer key.

8.  The test should be neatly typed and proofread, with any visuals sketched in.

9.  Keep in mind the guidelines discussed in class and in the assigned reading for test construction.

ACTFL/NCATE Teaching Standard:
Assessment of Language and Cultures.  Candidates (a) believe that assessment is ongoing, and they demonstrate knowledge of multiple ways of assessment that are age- and level-appropriate by implementing purposeful measures; (b) reflect on the results of student assessments, adjust instruction accordingly, analyze the results of assessments, and use success and failure to determine the direction of instruction; and (c) interpret and report the results of student performances to all stakeholders and provide opportunity for discussion.


DUE  DECEMBER 13  90 points




Beginning Teacher Electronic Portfolio
True Outcomes

By the time that you graduate in May, you will have completed an electronic teaching portfolio in TrueOutcomes that may be submitted to the RI State Department of Education as proof that you are a qualified beginning teacher.  All Secondary School beginning teachers are required to prepare a portfolio with selected evidence of their teaching competence.  
You will prepare 1 1/2 pieces this semester: the Unit Plan and the Formal Assessment (part of the Assessment of Student Work task during spring semester).  They will be uploaded to your electronic portfolio in TrueOutcomes.


•What are the purposes of the portfolio?

1. Provide you with material that you can tap to market yourself for a teaching job.  You should be able to sell yourself as a thoughtful professional to school administrators and foreign language department chairs with the help of your portfolio evidence.

2. Develop your skill at self-assessment.    Note that classroom foreign language teachers often get very little meaningful feedback from colleagues about the quality of their work, so the ability to critique your own work is a vitally important skill if you are to continue to improve as a teacher.

3. Provide you with practical practice in portfolio development so that you might guide your students' use of portfolios of their own work.

4. Prepare you for the growing trend of portfolio assessment for classroom teachers (e.g., for tenure decisions, state permanent certification, national certification)

5. Provide the university and state department with feedback on how our recent graduates look as new teachers based on state standards.

The Language Lab in Swan Hall has a scanner for scanning your students’ work.  Be sure that you know how to scan before spring semester.
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