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UNIVERSITY OF ARKANSAS AT LITTLE ROCK

College of Education

Department of Teacher Education

I. 
Course Prefix and Number

ECED 4901

II. 
Course Title



Internship II

III.
Credit




6 hours 

IV.
Instructor



Early Childhood Faculty
V. 
Office Location    


Dickinson Hall

VI.
 Office Hours        


As posted
VII.
Telephone          



569-3124
VIII. 
Course Description

The internship semester is designed for candidates to observe, participate and gradually assume complete responsibility for the classroom. They will plan, teach, and reflect on their classroom experience. Candidates will plan and implement modifications for children, including accommodation for ability level, exceptionalities, language and cultural differences.  Inclusion of technology in their lessons is expected. Concurrent enrollment in ECED 4301 Internship Seminar I is required. Additionally, candidates will complete a long term “Lesson Planning Unit.”
IX. 
Course Objectives

The Conceptual Framework of the Early Childhood Education Licensure Program is based on the Conceptual Framework of the College of Education—emphasizing Specialized Knowledge (SK), Professional Development (PD),  Communication Skills (C), and Diversity (D)—and is integrated with the Arkansas Standards for Teacher Licensure and UALR ECE Licensure Standardards.

Standard One: The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she will be licensed to teach and can link the discipline(s) to other subjects.

1.1  The teacher is familiar with the scope and sequence (“structure of the subject”) of all disciplines and for age levels he/she will be licensed to teach.

1.1.1  The teacher is familiar with and can use the standards of the professional associations for the disciplines (NCTM, AAAS, IRA, NAEYC, etc.) and the Arkansas Curriculum Frameworks.

1.1.2  The teacher can select, develop, and evaluate developmentally and functionally appropriate materials, equipment, and environments for meeting standards.

1.1.3  The teacher can specify and demonstrate experiences that are appropriate for facilitating children’s acquisition of outcomes identified by the professional associations.

1.1.4   The teacher can describe multidisciplinary outcomes related to a selected standard in a discipline.

  1.2   The teacher is familiar with the tools of inquiry (materials, resources, and strategies of inquiry) appropriate to the disciplines and age levels he/she will be licensed to teach, including technological tools.

1.2.1  The teacher can use and prescribe appropriate materials, resources, and strategies of the discipline to assist children in acquiring skills/meeting objectives.

1.2.2  The teacher can make appropriate adaptations in materials, resources and strategies to facilitate learning for children with specific disabilities

1.2.3  The teacher uses a computer in the preparation of class assignments:  word processing, e-mail, internet, graphics, charts/tables, classroom record keeping, and web page.

1.2.4  The teacher can name and use computer software and assistive technology that enhances children’s acquisition of content area standards in all disciplines.

1.2.5  The teacher can select internet search engines that provide child-safe environments and can set up a classroom homepage that provides a safe environment for children’s access to internet sites and appropriate experiences.

1.3   The teacher recognizes the interconnections among the various disciplines

1.3.1  Given a specific objective in a discipline, the teacher can suggest experiences that relate that learning to other disciplines

1.4   The teacher is familiar with the publications of professional associations of the disciplines and grade levels he/she will be licensed to teach

1.4.1  The teacher can name leading professional journals in the content areas, as well as those on general educational issues for the appropriate age levels

1.4.2  The teacher uses professional journals to learn about current methodology and materials

Standard Two:  The teacher plans curriculum appropriate to the students, to the content, and to the learning objectives.
2.1  Curriculum Development:  The teacher demonstrates ability to develop an integrated, developmentally appropriate curriculum

2.1.1  The teacher is familiar with the NAEYC standards for programs for infants/toddlers; for preschoolers (ages 3-5); for kindergarten; and for primary grades

2.1.2  Teachers will plan and implement units that display:

Balance in individual/small group/large group activity

Balance of child-centered/teacher-centered activity

Integration of content in a multicultural theme-based context

Content objectives consistent with standards of professional organizations

Selection of methods, strategies appropriate for the age level and content

Culturally valued content

Awareness of differences in children’s prior knowledge/ experiences

2.1.3  The teacher can individualize/adapt curriculum to meet needs of children with differing developmental levels, special abilities, disabilities, learning styles, cultural backgrounds, and interests.  (Concept of” individual appropriateness”)

2.1.4  The teacher is familiar with development of an individualized intervention plan incorporating both child and family outcomes, in partnership with family members and client professionals  (IEP, IFSP)

2.2  Classroom Guidance:  The teacher will demonstrate appropriate child guidance and group guidance skills

2.2.1  The teacher displays skills in group and individual guidance that support continuing development of self-control, self-respect, and respect for others; the selection of guidance strategies will reflect understanding of developmental characteristics for various age levels of children

2.2.2  The teacher selects and implements methods of behavior support and guidance appropriate for young children with special needs, including a range of strategies from less directive, less structured methods (e.g., verbal support and modeling) to more directive, more structured methods (e.g., applied behavior analysis)

2.3  The teacher will create a developmentally appropriate physical and emotional learning environment

2.3.1Emotional Environment:  The teacher uses developmentally appropriate interaction strategies to create an emotional environment that displays the following characteristics:

Overall quiet, calm voices (both children’s and adults’

Guidance strategies that address individual children’s needs in a calm, reassuring, positive manner

Appropriate guidance strategies for the age level of the children

Schedule that recognizes the age level characteristics so that children are not rushed through routines and transitions

Responsiveness to developmentally appropriate behaviors such as need for security/reassurance, attachment, need for encouragement and reinforcement

Teacher modeling of appropriate behaviors and attitudes expected of the children

Frequent one-on-one conversation between adults and children

2.3.2 Physical Environment: The teacher creates a physical environment that displays the following characteristics:

Access to both individual play and interactive play spaces; quiet and active spaces

Learning centers with clearly defined functions associated with curriculum objectives

Organizational cues that assist children in taking responsibility for returning materials to their places

Child-sized equipment that encourages children to take responsibility for self-care and care of the environment

Children’s work and other visual materials at child-level

Equipment and visual displays that reflect multicultural orientation

Spaces with child-accessible age-appropriate materials for art, mathematics, language, music, science, visual-perceptual activity and technology

Basic health, nutrition and safety management practices for young children, including specific procedures for infants and toddlers and procedures regarding childhood illness and communicable diseases

2.4  Instructional Strategies:  The teacher demonstrates competence in selecting, planning and implementing a variety of  strategies for appropriate age levels (infant/toddler; preschool; kindergarten; and primary)

2.4.1  The teacher demonstrates a wide variety of strategies including 

Play

Open-ended questioning

Small/large group instruction

Discovery learning

Manipulatives

Dramatic play

Project approach

Writing/drawing

Shared book experience

Experimentation

Guided practice

Peer tutoring

Cooperative learning

Simulation

Computer assisted learning

Creative movement

Group discussion

Facilitating recall

Questioning/probing

Videotapes

2.4.2 The teacher selects intervention methods for children with specific disabilities, including children with motor, sensory, health, communication, social-emotional, and cognitive disabilities

2.5   The teacher uses developmentally appropriate assessment formats to assure effective instruction and to monitor development

2.5.1  The teacher develops and uses developmentally appropriate performance-based assessment strategies, observation, self-assessment, use of portfolios, work sampling, content specific checklists, developmental checklists, to assist in planning curriculum 

2.5.2  The teacher communicates with parents about the progress of their children using portfolios, work samples, checklists, etc.

2.5.3  The teacher is familiar with commonly used standardized tests and is able to interpret the meaning of these instruments to parents

2.5.4  The teacher monitors and evaluates the acquisition of child and family outcomes as outlines on an individualized intervention plan (e.g., IEP, IFSP)

Standard Three:  The teacher plans instruction based upon human growth and development, learning theory, and the needs of students.

3.1 The teacher plans instruction based on knowledge of individual and age appropriateness as well as understanding of how learning is best facilitated

3.1.1  The teacher can describe age appropriate expectations for physical, social, emotional, language, cognitive, and aesthetic development of children from birth through the elementary years

3.1.2  The teacher is aware of the contributions of nature and nurture to the physical, mental, and social-emotional development of children and can identify risk factors that might influence the course of development

3.1.3  The teacher is familiar with specific disabilities, including the etiology, characteristics, and classification of common disabilities in young children, and describe specific implications for development and learning 

3.1.4  The teacher applies knowledge of cultural and linguistic diversity and the significance of sociocultural and political contexts for development and learning, and recognizes that children are best understood in the context of family, culture, and society

3.2 The teacher can assess/ identify the developmental level of children 

3.2.1  The teacher can assess the developmental level of children by using observation checklists, and individual performance-based activities


3.3  The teacher makes instructional decisions based on the concept of developmental appropriateness



3.3.1  The teacher develops lessons and uses methodologies that reflect understanding of the concepts of age appropriateness and individual appropriateness. All content methods courses require development of lessons and units that apply knowledge of developmental appropriateness

3.4  The teacher is familiar with the major learning models/theories


3.4.1  The teacher is familiar with cognitive developmental theory, operant conditioning, observational learning, and information processing and the interaction/teaching strategies associated with these theories

(cooperative learning, peer tutoring, guided practice, inductive/deductive models, teacher-centered and child-centered formats, discovery/ exploratory learning, etc.)

Standard Four:  The teacher uses appropriate, effective human relations and communication skills (written, oral, and non verbal) that support the development of human potential.

4.1  The teacher exhibits communications appropriate to the age level of the children 

4.1.1  The teacher makes adjustments when communicating with children, including meeting the child’s eye level, selecting language and sentence structure, and projecting warmth and acceptance

4.1.2  The teacher is sensitive to children’s non-verbal communications that indicate their emotional state, such as behaviors indicating stress, abuse, neglect, depression, etc.

4.2  The teacher is able to communicate with parents or other interested members of the child’s family in professional manner

4.2.1  The teacher communicates information about children with parents/adults in a positive manner and responds to parents’ communications and expectations in a professional manner

4.2.2  The teacher demonstrates empathy with and understanding of the parents’ cultural, economic, family structural, educational, and language variations and takes these differences into account when communicating with them

4.3  The teacher exhibits communication skills with fellow professionals

4.3.1  The teacher maintains positive communication and working relationships with other professionals; when differences of opinion occur, they are dealt with directly and professionally

4.4  The teacher administers, supervises, and collaborates with/or instructs support personnel

4.4.1  The teacher provides feedback and evaluates performance of paraeducators and other support personnel

4.4.2  The teacher identifies staff development needs and strategies for professional growth

4.5  The teacher displays knowledge of appropriate writing and speaking skills and serves as an appropriate language model for children

4.5.1  The teacher serves as an appropriate language model for children

4.5.2  The teacher displays appropriate writing and speaking skills when communicating with parents and other professionals

Principle 5a:  The teacher recognizes the “ecological” environment within which the child develops and uses all elements of that system to facilitate that development.

5a.1  The teacher collaborates with parents/guardians in supporting the child’s learning.

5a.1.1  The teacher incorporates families into classroom activities and decisions, and assists them in participating meaningfully in their children’s learning.

5a.2  The teacher is aware of community resources that support the development of children.

5a.2.1 The teacher  can describe the resources of the community and suggest services, resources, and school personnel that can assist parents.

5a.3  The teacher works collaboratively with other professionals in identifying and planning intervention strategies for children with special needs

5a.3.1  The teacher recognizes signs of  emotional distress, child abuse, and neglect in young children and knows the  procedures for reporting known or suspected abuse or neglect to appropriate authorities

5a.3.2  The teacher uses appropriate health appraisal procedures and recommends referral and ongoing follow-up to appropriate community health and social services 

5a.4  The teacher demonstrates school citizenship 

5a.4.1  The teacher participates in the culture of the school, including parent organizations and faculty meetings; the teacher collaborates and advocates for not only the quality of his/her own classroom, but of the entire school

Standard 5b:  The teacher has knowledge of the foundations of the profession and practices skills that ensure continued professional development.

5b.1  The teacher continually renews knowledge and skills

5b.1.1  The teacher reads professional journals, attends professional meetings and workshops, maintains membership in professional organizations, and incorporates new content and instructional strategies into classroom practices

5b.2  The teacher engages in reflective practices

5b.2.1  The teacher regularly uses a professional development plan to assess current skills, identify where improvements are possible, and plan strategies for improving those skills

5b.2.2  The teacher can state articulately his/her own philosophy of education

5b.3 The teacher adheres to the profession’s Code of Ethical Conduct

5b.3.1  The teacher identifies ethical and policy issues related to educational, social, and medical services for young children and their families

5b.4  The teacher models professional attitudes and behaviors

5b.4.1  The teacher exhibits a positive attitude toward the profession and works cooperatively with peers, faculty, and school personnel in the field

NAEYC Core Standards

Standard 1. Promoting Child Development and Learning (SE)
1a: Knowing and understanding young children’s characteristics and needs

1b: Knowing and understanding the multiple influences on development and learning

1c: Using developmental knowledge to create healthy, respectful, supportive, and challenging

learning environments

Standard 2. Building Family and Community Relationships (SE, C, D)

2a: Knowing about and understanding family and community characteristics

2b: Supporting and empowering families and communities through respectful, reciprocal relationships

2c: Involving families and communities in their children’s development and learning

Standard 3. Observing, Documenting, and Assessing to Support Young Children (SE, D)

3a: Understanding the goals, benefits, and uses of assessment

3b: Knowing about and using observation, documentation, and other appropriate assessment tools and approaches

3c: Understanding and practicing responsible assessment

3d: Knowing about assessment partnerships with families and other professionals

Standard 4. Teaching and Learning (SE, D)

4a: Connecting with children and families:  Knowing, understanding, and using positive relationships and supportive interactions

4b: Using developmentally effective approaches:  Knowing, understanding, and using effective approaches, strategies, and tools for early education

4c: Understanding content knowledge in early education:  Knowing and understanding the importance,

central concepts, inquiry tools, and structures of content areas or academic disciplines

4d: Building meaningful curriculum:  Using own knowledge and other resources to design, implement, and evaluate meaningful, challenging curriculum to promote positive outcomes

Standard 5. Growing as a Professional (SE, C, PD, D)
5a: Identifying and involving oneself with the early childhood field

5b: Knowing about and upholding ethical standards and other professional guidelines

5c: Engaging in continuous, collaborative learning to inform practice

5d: Integrating knowledgeable, reflective, and critical perspectives on early education

5e: Engaging in informed advocacy for children and the profession design, family engagement strategies, and other areas. Whatever the focus, strong evidence should be present to document candidates’

cultural competence.

X.       Texts, Readings, and Instructional Resources

The University of Arkansas at Little Rock. (2002). Student Field Experience Handbook. 

College of Education: Department of Teacher Education.

XI.      Assignments, Evaluation Procedures, and Grading Policy

Students will be assessed on the Performance Outcomes as stated in the course objectives. They will submit:

Assignments as defined on attached Assignment Sheet to be compiled and submitted in Internship Notebook at the end of the semester


Record of performance in the field experience as assessed by the UALR Internship Performance Evaluation

Students will be assessed on their progress toward the successful performance of Arkansas and UALR Teacher Licensure Standards in their classrooms.  Their grade will be determined by the team of  early childhood faculty, cooperating teachers, and principals.  The student will receive a letter grade reflecting performance as expected for the level of a beginning teacher.

XII.    Class Policies Students will adhere to all the policies of the program as outline in the internship orientation.

XIII. 
ECE Attendance Policy

Attendance and accountability for one’s absence are important features of the professional skills that are required for successful completion of the program. Should you have to miss class because you are unable to get to your school or the campus due to the weather conditions, illness, or family situations, you must notify your CT & FS.  You are responsible for all learning regardless of your absence.  The following policies will be applied:

1. Late arrivals and early departures – Any student not present when class begins will be considered late. Early departures will also be documented. Any three late arrivals or early departures will result in the convening of a professional development conference.

2. Missed Days -  Any absence  without written documentation will result in convening of a conference and a one letter grade deduction.  
Missed internship time must be made up. This time must be arranged with the agreement of your cooperating teacher. Should illness require extended absence, medical documentation will be required. If there is excessive absence, the internship will be stopped and reassigned in the next semester.

XIV 
UALR Vision:

LEADERS IN LEARNING

XV. 
UALR Mission:

The mission of the College of Education at the University of Arkansas at Little Rock is to promote and strengthen the professional development of individuals concerned with education and human resource development within diverse settings using state of the art methodology, technology, and through demonstration of effective and reflective interactions with stakeholders

XVI. 
Chalk and Wire:

Students in School Preparation Program, including certificate programs, are expected to purchase a chalk and wire account and to load major assignments into chalk and wire as directed by the course instructor. These assignments will be uploaded to specific rubrics/standards and will be assessed by class/field instructors. Please note that failure to upload assignments into chalk and wire and/or lack of assessment of the assignments may result in an “I” in the course and will preclude successful completion of the program of study. 

XVII. 
Inclement Weather Policy: 

The university classes will be closed if the Little Rock Public School System is closed.  You can find out about the status of the campus by watching televised listings of official closings.  Any time you see that the Little Rock System is closed, you may assume that classes on campus are likewise closed. Should you have to miss class because you are unable to get to the campus due to the weather conditions in your area, you should notify your instructor. 

XIII.
Students with Disabilities: 

It is the policy of the University of Arkansas at Little Rock to create inclusive learning environments. If there are aspects of the instruction or design of this course that result in barriers to your inclusion or to accurate assessment of achievement-such as time-limited exams, inaccessible web content, or the use of non-captioned videos-please notify the instructor as soon as possible. Students are also welcome to contact the Disability Resource Center, telephone 501-569-3143 (v/tty). For more information, visit the DRC website at www.ualr.edu/disability. 
XIV. 
Academic Integrity:

Faculty at UALR follows the Code of Students Rights, Responsibilities, and Behaviors of the Undergraduate Catalog. 
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