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Monday 12:00 – 2:40 pm DKSN 402
Course Description: This course focuses on the foundation of early literacy in a natural learning environment for preschool through early primary. Emphasis will be given to learning to teach through the components of a balanced literacy program with special attention placed on designing and managing literate environments, appropriate book selection, language development activities, and using observational assessment strategies to guide instruction.

UALR College of Education Misson: The mission of the College of Education at the University of Arkansas at Little Rock is to promote and strengthen the professional development of individuals concerned with education and human resource development within diverse settings using state of the art methodology, technology, and through demonstration of effective and reflective interactions with stakeholders.

Conceptual Framework: The conceptual framework for programs in the College of Education is Leadership in Learning through Specialized Expertise (SE), Communication (C), Professional Development (PD), and Diversity 
ADE Standards Addressed
Program standards are the Arkansas Teaching Standards and the Competencies for Elementary Teachers, K-6.

	Standard #1: Learner Development. The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences. (SE, D)
Standard #2: Learning Differences. The teacher uses understanding of individual differences and diverse cultures/communities to ensure inclusive learning environments that enable each learner to meet high standards. (SE, D)
Standard #8: Instructional Strategies. The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways.(SE)


Competencies for Elementary Teachers K-6: English/Language Arts
1. Reading Foundational Skills.(SE)
1.1 Demonstrate understanding of how students learn to read and how explicit and systematic instruction in each of these areas produces successful readers

2. Reading-Literature.(SE)
2.2 Selects developmentally appropriate literary texts, using all measures of text complexity: qualitative, quantitative, and reader and task.

4. Writing.(SE)
4.1 Knowledge of the learning progression from writing a simple text about a topic to writing an informative/ explanatory text that examines a topic and conveys ideas, concepts, and information through the selection, organization, and analysis of relevant content and evidence as demonstrated by producing grade-level appropriate informative/explanatory texts to serve as models

4.3 Knowledge of  the learning progression from writing about single event or several loosely linked events to writing narratives that develop real or imagined experiences or events using effective technique, relevant descriptive details, and well-structured event sequences and demonstrated by producing grade-level appropriate narrative texts to serve as models

4.4 Knowledge of how to produce clear and coherent writing through multiple drafts in which the development, organization, and style are appropriate to task, purpose, and audience

4.5 Understanding and skilled use of the recursive writing process (planning, revising, editing, rewriting, or trying a new approach) by modeling revision and editing according to the grade-level expectations of the State-adopted ELA/literacy standards

4.6 Demonstrates the stages of early orthographic development (e.g. drawing pictures, scribbling, letter-sound correspondence in word writing)

5. Speaking and Listening.(SE)
5.1 Understands that comprehension and collaboration are key to effective speaking and listening in the classroom.

Course Objectives
	1. The candidate learns the importance of regularly assessing individual and group performance in order to design and modify instruction to meet learners’ needs. 

	2. The candidate learns the importance of developmentally appropriate instruction that takes into account individual learners’ strengths, interests, and needs and that enable each learner to advance and accelerate his/her learning.

	3. The candidate understands how learning occurs--how learners construct knowledge, acquire skills, and develop disciplined thinking processes--and knows how to use instructional strategies that promote student learning.

	4. The candidate understands that each learner’s cognitive, linguistic, social, emotional, and physical development influences learning and knows how to make instructional decisions that build on learners’ strengths and needs.

	5. The candidate understands the role of language and culture in learning and knows how to modify instruction to make language comprehensible and instruction relevant, accessible, and challenging.

	6.  The candidate respects learners’ differing strengths and needs and is committed to using this information to further each learner’s development.

	7.  The candidate understands the importance of using learners’ strengths as a basis for growth, and their misconceptions as opportunities for learning.

	8. The candidate learns to design, adapt, and deliver instruction to address each student’s diverse learning strengths and needs and creates opportunities for students to demonstrate their learning in different ways.

	9. The candidates understands and identifies differences in approaches to learning and performance and knows how to design instruction that uses each learner’s strengths to promote growth.

	10. The teacher provides multiple models and representations of concepts and skills with opportunities for learners to demonstrate their knowledge through a variety of products and performances.

	11. The candidate learns to uses a variety of instructional strategies to support and expand learners’ communication through speaking, listening, reading, writing, and other modes.

	12. The candidate learns to ask questions to stimulate discussion that serves different purposes (e.g., probing for learner understanding, helping learners articulate their ideas and thinking processes, stimulating curiosity, and helping learners to question).

	13. The candidate learns when and how to use appropriate strategies to differentiate instruction and engage all learners in complex thinking and meaningful tasks.


Instructional Strategies/Required Texts

Dorn, L., French, C., & Jones, T. (2012). Apprenticeship in literacy: Transitions across 

reading and writing K-4 (2nd Edition). Portland, MA: Stenhouse.

Dorn, L., & Soffos, C. (2001). Scaffolding young writers. Portland, MA: Stenhouse.

Dorn, L., & Soffos, C. (2001). Shaping literate minds. Portland, MA: Stenhouse.

Assignments, Evaluation Procedures, and Grading Policy

Candidates in School Personnel Preparation programs, including certificate programs, are expected to purchase a chalk and wire account and to load major assignments into chalk and wire as directed by the course instructors.  Please note that failure to upload assignments into chalk and wire and/or lack of assessment of the assignments may result in an “I” in the course and will preclude successful completion of the program of study.

*Detailed description of assignments will be provided in class including due dates
Final grade will be determined by adding points from all assignments and converting to the letter grade based on the following scale.

A=90%-100%
B=80%-89.9%
C=70%-79.9%
D=60%-69.9%
F=less than 60%

Class Policies

Academic dishonesty. Academic dishonesty cannot be condoned or tolerated in the university community. Such behavior is considered a candidate conduct violation and candidates found responsible of committing an academic offense on the campus, or in connection with an institution-related or sponsored activity, or while representing the university or academic department, will be disciplined by the university. The most common offenses subject to grade penalty and/or disciplinary action are:

Cheating. To give or receive, to offer or solicit information on any quiz or examination including (a) copying from another candidate’s paper; (b) using prepared materials, notes, or texts other than those specifically permitted by the professor during an examination; (c) collaborating with another candidate during an examination; (d) buying, selling, stealing, soliciting, or transmitting an examination, or any material purported to be the unreleased content of an upcoming examination, or the use of such material; (e) substituting for another person during an examination or allowing such substitution for oneself; (f) bribing a person to obtain examination information.

Plagiarism. To adopt and reproduce as one’s own, to appropriate for one’s own use and incorporate in one’s own work without acknowledgment, the ideas of others or passages from their writings and works.

Collusion. To obtain from another party, without specific approval in advance by the professor, assistance in the production of work offered for credit to the extent that the work reflects the ideas or skills of the party consulted rather that those of the person in whose name the work is submitted.

Duplicity. To offer for credit identical or substantially unchanged work in two or more courses, without specific advance approval of the professors involved.
Attendance, Assignments and Written Work/Lateness: Attendance and accountability for one’s absence are important features of the professional skills that are required for successful completion of the program. Should you have to miss class because you are unable to get to the campus due to the weather conditions, illness, or family situations, you must notify your instructor.  You are responsible for all content presented in class regardless of your absence.  The following policies will be applied:

Late arrivals and early departures. Any candidate not present when class begins will be considered late. Early departures will also be documented. Any three late arrivals or early departures will result in the convening of a professional development conference.

Missed Classes. Any absence without notification will result in convening of a conference and a one letter grade deduction.  Missing the equivalent of 4 weeks of class meetings (12 hours) for any reason will result in the candidate being asked to withdraw and re-take the course the next semester

Making up missed class information and work. Candidates may be required to submit class notes or an equivalent piece of work for any class or portion of a class of more than 15 minutes that has been missed. Candidates are responsible for all content presented in class regardless of their absence.  Candidates must make arrangements with other candidates in the class to obtain class notes. Candidates must notify the instructor preferably before class but if not possible, as soon after the absence as possible.

Inclement Weather Policy. You can find out about the status of the campus by watching televised listings of official closings, checking the website, or calling the main number. Should you have to miss class because you are unable to get to the campus due to the weather conditions in your area, you should notify the instructor.  

 Cell Phones. All cell phones must be turned off in class. Cell phone calls or text messages may not be made/answered during class time.

Disability Support Statement. Your success in this class is important to me, and it is the policy and practice of the University of Arkansas at Little Rock to create inclusive learning environments consistent with federal and state law.  If you have a documented disability (or need to have a disability documented), and need an accommodation, please contact me private as soon as possible, so that we can discuss with the Disability Resource Center (DRC) how to meet your specific needs and the requirements of the course.  The DRC offers resources and coordinates reasonable accommodations for students with disabilities.  Reasonable accommodations are established through an interactive process among you, your instructor(s) and the DRC.  Thus, if you have a disability, please contact me and/or the DRS, at 501-569-3143 (V/TTY) or 501-683-7629 (VP).  For more information, please visit the DRC website at www.ualr.edu/disability.

Lit. II Assignments & Projects – 2014
	I.  Assignments
	

	A. Organize a portfolio. Include tabs for: a) each project listed below; b) class handouts; c) children’s literature reviews;

B. Attend class (4 absences = drop; late costs 1/2 pt.)

C. Mid term and final exams 

D. Read and review children’s literature by category and genre. 


	7 projects @ 5 pts. each =                  35 pts.

Running Records (10 @ 1pt. each)    10 pts

2 tests @ 50 pts. each =                    100 pts.

36 book reviews @ 1 pt each =          36 pts.

                                     Total pts. =   181 pts.


II. Projects (10% off for late notebooks)
1. Download the ADE Common Core language arts standards from the Arkansas State Department of Education website (http://ccssarkansas.pbworks.com/w/page/32131061/CCSS-Arkansas). (5 pts.)
2. Administer the Observation Survey battery of tests which include: Concepts About Print (CAP), Letter Recognition, Word test, Dictation Test and Writing Vocab test. Chose one of the lowest kids in class MUST BE READING at a LEVEL 3 OR LESS; you may have to find a child in K or the fall semester of 1st grade child in another class. Write a short description of the child’s literacy strengths as determined by these assessments. (5 points). An additional extra credit point may be earned by observing a Reading Recovery lesson and making a copy of the teacher’s daily plan. 
3. Take 10 running records. At least 3 must be texts above a level 15 (another classroom, friend’s children, neighbors, any child age 8 or younger). Score and analyze each running record. If child scores are over 96% accuracy, try a harder text (RR over 96% will not count). If the child scores below 90%, try an easier text (if child makes multiple miscues per page/line STOP and finish the book for them). Write a short description of the cuing systems (MSV) and reading strategies the child uses (attempt sound, repeat line, guess etc.). (10 total @ 1 pt. Each = 10 pts.)

4. Choose a story to read with a group of children during shared reading (Its not shared reading if you do all the reading!). Outline a plan for how you will use the text with the children. Specify which literacy concepts and skills you will specifically cover. Consider language concepts and story elements. After the approval of you cooperating teacher, teach your plan. Evaluate your experience in writing using the lesson plan format provided in class. Make sure you choose an objective from the COMMON CORE standards. (5 points)*

5. Choose a poem to teach during a shared reading experience. Develop a plan for how you will introduce and teach the poem following the procedure introduced in class. Specify your focus for the lesson. Make sure you write your poem on a large poster, on large sentence strips, or on an overhead; follow up with a discussion of the rhyming words using the highlighted word parts, the “magic paddle,” or by cutting up sentence strips. Evaluate your experience in writing using the lesson plan format provided in class. Make sure you choose an objective from the COMMON CORE standards (5 points)*

6. Use the guided reading rubric provided in class to observe your CT and take notes. (5 pts.)
7. Administer the Gentry Spelling test. Score and describe the context of the data collected i.e. how did the children react to the task; problems? Surprises? Distribution of scores across categories (5 pts.)

8. Collect a classroom set of samples of children’s writing and score them using the rubric that will be provided in class. Write a short description of your experience (i.e. Describe the context under which the samples were collected. Describe the differences between the samples.) (5 pts.)

9. Book Reviews. 36 @ 1 pt. each. 12 award winning novels total (10 Newbery, 2 Charlie May Simon, 2 Coretta Scott King). Put novels under separate tap from the rest of your book reviews. Novels require a substantial retelling and a thoughtful “Classroom Application.” Students must complete at least 70% of this requirement to pass the class. Notebook should include summary sheet from Lit I. Lit II notebook review requirements and category sheets are the same as Lit I. Lack of a Category sheet that is like the model provided in class will result in a loss of 5 pts.
* One of the lesson plans used to describe projects 4 or 5 must be placed in your Chalk & Wire online portfolio or you will receive an “I” for the course. It must be submitted and linked to “iLab Lesson Plan” at “Intermediate Level”

Lit. II Tentative Daily Schedule – Fall 2013
Texts: Apprenticeship in Literacy = AIL
Scaffolding Young Writers = SYW
Shaping Literate Minds = SLM

	Date
	Topic
	Assignments

	1

8/18
	Course Requirements

Lecture: A history of reading debate

Observation survey video


	Read: AIL Chap. 1 The Right to Literacy; SLM Chap. 1 Language & Learning p. 1-3

Project #1: Download Common Core Standards from Arkansas Department of Ed. Web    
Project #2: Ask your CT about the observation survey. Make plans to give the “Concepts of Print” to one child in the near future (Child MUST be reading below Level 3). 

	2

8/25

	Cueing systems

Miscue inventory 

Running Records

Developmental Reading Assessment DRA
	Read: Handouts

Essay Q: In reading what are the three cueing systems? Are there more than three? What happens when a child ignores one or more of cueing systems? What prompts can teachers use to help?

	9/1
	Labor Day – NO CLASS
	

	3

9/8
	Principles of an apprenticeship approach to literacy. What is Reading Recovery?

Video: RR video
	Read: AIL Chap. 2 A Cognitive Approach to Literacy; SLM Chap. 1 Language and Learning

Essay Q’s: Describe and create your own examples (other than the text) of five teaching strategies in AIL that support student’s literacy efforts.

How does “thinking by analogy” support children’s construction of meaning? How can teachers prompt children to think by analogy while reading?

Project #3: Ask your CT to suggest a child and a text to use to take a running record. Pick a book that is not too hard or too easy. 

	4

9/15

	Beliefs about literacy development

Shared, Guided, and Familiar Reading

Using poetry for shared reading

Review Lesson Plan format
Video: Shared Reading
	Read: AIL Chap. 3 A Balanced Literacy Curriculum; SML Chap. 2 A curriculum for literacy

Essay Qs: Define “Shared Reading,” and Describe three different activities w/ the literacy concept emphasized.

Project #4: Ask your CT to help you choose a book (see p.32) to use for shared reading, and make plans to present your lesson. What literacy concept will you highlight?

	5

9/22
	Guided Reading: 

Video: Guided Reading w/ Christy
	Read: Chap. 4 Guided Reading; SLM Appendices A-K

Essay 5: Give specific examples of how a teacher uses scaffolding strategies to guide reading. 

Project #5: Ask your CT to help you choose a poem to use for shared reading and pick a time to do the lesson.

	6

9/29

	Matching books to readers

Activity: What is the difference between levels. Bill Martin Readers
	Read: Handout: Matching Books to Readers Chap. 1, 2, & 3

Essay: How do you match books to readers? Why is it important?

Project 6: Use the guided reading rubric provided in class to observe your CT



	7 

10/6
	Mid-term EXAM! Test will require students to MSV a running record, and respond to five essay questions that will be chosen from those previously assigned. 

	10/13
	Fall Break – NO CLASS



	8

10/20
	Common beliefs about spelling

Gentry Spelling Test

Activity: Sort spelling tests

Video: Spell K-4 DVD
	Read: Spelling handouts; AIL Chap. 7 Letters, Sounds, and Word Study; SLM Chap. 4 Developing Orthographic & Phonological knowledge

Q: Describe several strategies that provide students at the emergent (K/1), transitional (1/2), and conventional (3/4) spelling stage with the opportunity to categorize, compare, integrate, and analyze graphophonemic information.

Project #7: Administer the Gentry spelling test 

	9

10/27

	Writing Assessment

Activity: Sort writing samples
	SYW Chap. 1 & 2 Writing Development/Assessing Writing 

Essay: How do emergent writers differ from early and transitional writers in their ability to revise and edit?

What is the purpose of informal writing assessment? Formal assessment?

Project #8: Collect and a class set of writing sample using a prompt and the rubric provided in class. Describe similarities and differences; Describe the context in which they were collected

	10

11/3
	Assisted Writing/Write Alouds


	Read: AIL Chap. 5 Assisted Writing

Q: Describe strategies to assist emergent and early writers (Interactive writing, write alouds, different types of mini lessons, different types of conferences etc.).
What is the difference between “interactive writing” and a “write aloud”?

	11

11/10
	Writer’s Workshop (Show video first)

Classroom newspapers

Video: Authoring Cycle
	Read: SYW Chap.3 Organizing for Writers Workshop

Q: What is the difference between revising and editing? Which comes first? How and when should you introduce revising? Editing? How are revising and editing different for emergent, early, and fluent writers?

	12

11/17
	Writing Mini Lessons

Video: Dr. Burgin
	Read: SYW Chap. 4 Designing productive mini lessons; SYW Chap. 5 Writing Conferences

Q: Design a writing mini-lesson (other than text examples) based on the needs of your field students. Explain what student behavior alerted you to the need for the lesson. Make sure you outline: goal, materials, intro, process of guide & apply, and how you will assess the lesson.

	13

11/24

	Literacy Corners

Lesson Plan formats

Environmental Print 

Review for Final exam/! 
	Read: AIL Chap. 8 Organizing for Independence and Transfer; SLM Chap. 5 Teaching for Automaticity & transfer

Essay: Why is using EP more developmentally appropriate than phonic drills or letter worksheets? How will you introduce EP in your K classroom (Think about large group/small group, and centers) How can teachers use EP to match curriculum, instruction, assessment?

COURSE EVALUATION/Field requests/


	12/1
	Final
	

	12/8
	NOTEBOOKS DUE
	


