
York College Teacher Work Sample
Childhood Education Program 
(aligned to standards for the Association of Childhood Education International, ACEI)
There are seven components to this assignment, which will be conducted concurrently with your student teaching semester.  In many ways, this assessment builds upon the unit planning and assessment skills that you have developed in your methods classes, taking them to the next level of full implementation. In this comprehensive assignment, the focus will shift to your ability to assess actual student learning based on the learning goals that you establish as part of your unit instructional planning. The foundation of this assessment is a two-week unit of instruction that you will implement during the first placement of your student teaching semester. The steps you will follow are these:

Before you begin to teach your unit (which you will develop with your Cooperating Teacher and must be approved by your College Supervisor): 
1. Describe the contextual factors related to the community, classroom and students that your will consider as your create your instruction and assessment plans.  

2. Establish the learning goals for your unit, based upon national and New York State standards.
3. Create an assessment plan based on your learning goals, including pre-assessment, formative assessments, and summative assessments for each learning goal. As part of this step, you will also identify two students whose progress you will specifically track. 
4. Create 10 lesson plans that incorporate your assessments as well as your learning goals and learning activities. 

While you teach your unit:

Implement your lessons, making appropriate instructional decisions based upon students’ performance on your assessments. Record student performance data, for the whole class and two focus students, and your daily reflections. 
After you teach your unit of instruction, you will complete the following tasks:

5. Describe several examples of instructional decisions you made based upon students’ performance on your pre-assessment and/or formative assessments, including re-teaching, providing enrichment, and/or following your original plans.
6. Based on the recording of student data on the pre- and final assessment of student learning for each learning goal, you will create a graphic representation and narrative interpretation of whole class learning gains based on student data from your pre-assessment and summative assessments for each learning goal. 
7. Finally, you will write an essay that encompasses your reflection on the discoveries you have made about your students’ learning and a self-evaluation of your teaching.
Each step of this process will be addressed in detail in the Student Teaching Seminar and have specific deadlines. Pay careful attention to the rubric for further guidance.

DETAILED DESCRIPTION OF REQUIREMENTS FOR EACH STEP
Step 1. Contextual Factors: In a 2-3 page essay, discuss relevant factors and how they will affect the teaching-learning process. Include any supports and challenges that will affect instruction and student learning. In your discussion, include the following: 
· Community, district and school factors.  Address geographic location, community and school population socio-economic profile and race/ethnicity.  You might also address such things as stability of community, political climate, community support for education, and other environmental factors.

· Classroom factors. Address physical features, availability of technology equipment and resources and the extent of parental involvement. You might also discuss other relevant factors such as classroom rules and routines, grouping patterns, scheduling and classroom arrangement.

· Student characteristics. Address student characteristics you must consider as you design instruction and assess learning. Include factors such as age, gender, race/ethnicity, special needs, achievement/developmental levels, culture, language, interests, learning styles/modalities or students’ skill levels. In your narrative, make sure you address student’s skills and prior learning that may influence the development of your learning goals, instruction and assessment.

· Instructional implications.  Address how contextual characteristics of the community, classroom and students have implications for instructional planning and assessment.  Include specific instructional implications for at least two characteristics and any other factors that will influence how you plan to implement your unit.
Step 1 aligns to ACEI 3.1, Integrating and applying knowledge for instruction. Candidates plan and implement instruction based on knowledge of students, learning theory, connections across the curriculum, curricular goals, and community.

Step 1 aligns to ACEI 3.2, Adaptation to Diverse Students. Candidates understand how elementary students differ in their development and approaches to learning, and create instructional opportunities that are adapted to diverse students.  (This standard is addressed in the part of the essay in which Student Characteristics are considered.)
Step 2. Learning Goals: List the learning objectives that will guide the planning, delivery and assessment of your unit.  Your learning objectives, or goals, must address specific NYS learning standards.  The objectives should be significant and challenging. Each learning objective that you establish for your unit of instruction should include a description of the Enduring Understandings (i.e. the big ideas that you want students to learn) and the essential questions that you expect students should be able to answer as a result. 
Step 2 aligns to ACEI 3.1, Integrating and applying knowledge for instruction. Candidates plan and implement instruction based on knowledge of students, learning theory, connections across the curriculum, curricular goals, and community.
Step 3. Assessment Plan: Design an assessment plan that you will use to both monitor and determine student progress toward each learning goal established above. 
A. Create a chart/table to provide an overview of the assessment plan in which you will depict, for each learning goal:

· how and when you will determine students’ prior knowledge and skills related to the learning goal (e.g. a quiz or worksheet, a writing assignment, hand-raising, in-class game, other); however, it is done, you must devise a way of ascertaining the level of each student’s knowledge on relevant items;
· how and when you will monitor student progress related to the learning goal;
· how and when you will determine the extent to which students mastered the learning goal (note that this will need to correlate in some way to the pre-assessment so that comparisons can be made);
· what adaptations will need to be made, if any, for specific students with special needs. (Note: if you have identified any students with exceptional needs in Step 1, you should address this area in your assessment plan, even if it is your determination that no modifications are required in either the assessment design or scoring of assessments for specific students. You may want to make a decision in this matter in collaboration with your classroom teacher, as well as discuss options and considerations with your college supervisor.)
· Identify two students in the class whose learning progress you will specifically track. Choose students who exhibit atypical learning styles or needs; these students may, or may not be, formally identified as special needs students. Explain why you chose to focus on these two students (be sure to fully disguise their identities in your discussion of these students).  
· B. Create a written version of each assessment, along with a scoring guide (i.e. guidelines or a rubric for how you will determine the numerical or grade value for student performance), as well as either an answer sheet or some guidance for what you would expect as a reasonable answer content-wise to an essay or constructed response question. If you choose to conduct oral assessments, you must still provide a detailed plan for the questions and techniques you used to solicit answers that gave you a reasonably understanding of each student’s level of knowledge.

Step 3 aligns to ACEI 4.0, Assessment for Instruction. Candidates know, understand, and use formal and informal assessment strategies to plan, evaluate and strengthen instruction that will promote continuous intellectual, social, emotional, and physical development of each elementary student.
Step 4. Design for Instruction
A. Provide an overview of your unit. Use a visual organizer such as a block plan or outline to make your unit plan clear. Include the topics and activities you are planning for each day/period, including the assessment activities described in Step 3 above. 
Note that the results you determine in Step 5 below may require you to modify your unit plan. If this occurs, make modifications to your original unit plan (you can do this by hand), and explain the modifications under Step 5 below.
B. Use York College’s Department of Teacher Education lesson plan template to create your 10 lesson plans for the unit. The lesson plans should create a coherent and connected learning experience for your students that leads to mastery of your learning goals. Lesson plans and unit plan as a whole must demonstrate coherence and alignment with learning objectives established under Step 2.  Overall, your lesson plans should incorporate the expectations of ACEI Standard 3.3 below, that is, include a variety of teaching strategies that encourage student development of critical thinking and problem-solving skills.

Step 4 aligns to ACEI 3.3, Development of critical thinking and problem-solving. Candidates understand and use a variety of teaching strategies that encourage elementary students' development of critical thinking and problem solving.
Step 5. Instructional Decision-Making
A. Describe the results of your pre-assessment. Did the results suggest that your learning goals are on target. or did the range of results suggest that you need to modify one or more of those goals upward or downward, and/or adapt instruction for some students? If modification or adaption was indicated, explain modifications made and why they were made. If no modifications were made, defend that decision.
B. Provide two additional examples of instructional decisions you made based on students’ performances on formative assessments during the course of the unit. Think of a time during your unit when a particular response or reaction from some students or even one student (e.g. student inability to grasp the concept being taught, student misunderstanding of lack of knowledge of a prior concept, or other “signals” such as boredom, inattentiveness, or frustration) caused you to change the current or subsequent lesson plans. Be specific about the circumstance and your response in both examples. 

Step 5A aligns to ACEI 4.0, Assessment for Instruction. Candidates know, understand, and use formal and informal assessment strategies to plan, evaluate and strengthen instruction that will promote continuous intellectual, social, emotional, and physical development of each elementary student.
Step 5B  aligns to ACEI 3.2, Adaptation to Diverse Students. Candidates understand how elementary students differ in their development and approaches to learning, and create instructional opportunities that are adapted to diverse students.  
Step 6. Analysis of Student Learning: In this step, you will provide and analyze data that reflects the progress students made in achieving the learning goals you established in Step 2.

A. Tabulate your pre- and post assessment data in such a way that shows the assessment results for every student on every learning goal (see item C below). The data you collect will depend in large part on the format of your assessment and evaluation of the assessment. However, you should have a set of pre and post data that relates specifically to each of your learning goals. In each set of data, mark the scores for the two students that you chose in Step 3A above.
B.  Create a graphic representation of your “pre and post” data for each learning goal (see item C below). Use a format that is suited to showing data comparisons. Your graphic representations, with the help of labels and notes on the same page, should allow a reader to quickly grasp all relevant information. Mark or label the “data points” of the two students you identified in Step 3. Be sure the number of total students is included in the information you provide for each graphic.

C. In Steps 3A and 3B above, you will need to factor in how to record the learning results of students for whom assessment or scoring of the assessment was modified. You may ask your instructor for assistance in helping you think this through. If the adaptation was minor or you believe that the adaption put a particular student “on par” with other students (for example, they may have been given more time, or allowed to use a laptop instead of paper and pencil, or were assisted by an ESL teacher to help them with language barriers), then there is no reason to calculate their results separately. If the adaption of assessment is more complicated and results cannot be factored into overall class data, then data should be presented and analyzed separately. 

D. In a series of brief paragraphs for each learning goal, write a narrative summary of your data and the conclusions you draw from your data as it relates to each learning goal. Support your conclusions with specific data drawn from whole-class data results. Do NOT discuss in this section your interpretation of the meaning or relevance of data results. 

Step 7. Reflection and Self-Evaluation: Reflect on your performance as a teacher and link your performance to student learning results. Evaluate your performance and identify future actions for improved practice and professional growth. Your essay should cover the following topics: 
● Write about the learning goal for which your students (as a group) were most successful. Provide two or more possible reasons for this success. Consider the characteristics of the learning goal itself, your instructional strategies, assessment choices, along with student characteristics and other contextual factors.

● Write about the learning goal where your students were least successful. Provide two or more possible reasons for the comparative lack of success. Again, consider the characteristics of the learning goal itself, instruction, and assessment along with student characteristics and other contextual factors. 

● Write about each of the two students you identified in Step 3, and whose learning data you specified in Step 6. Did their performance surprise you?  If you were going to continue as their classroom teacher, what actions would you take to help those students achieve their learning potential? What might you have done differently, if anything, to teach those students during your unit? What types of research might you consult to learn more about working with students with similar characteristics? Be sure to discuss each student separately. 

● Reflect on possibilities for professional development. Describe at least two professional learning goals that emerged from your insights and experiences with the TWS. Identify two specific steps you will take to improve your performance in the critical area(s) you identified. 

Step 7 aligns to ACEI 5.1 Professional growth, reflection, and evaluation. Candidates are aware of and reflect on their practices in light of research on teaching, professional ethics, and resources available for professional learning; they continually evaluate the effects of their professional decisions and actions on students, families and other professionals in the learning community and actively seek out opportunities to grow professionally.
Scoring Rubric

Your unit plan will be scored based on the rubric below. Note that you must achieve at minimum an acceptable rating (score of 2) on each step in order to successfully complete this assignment.  ("ST" is used as abbreviation for "student teacher.")
	Criteria 
	Unacceptable (0-1)
	Acceptable (2-3)
	Target (4-5)
	Score

	Step 1. Contextual Factors

	Knowledge of Community, District, School, and Classroom Factors  (ACEI 3.1)
	ST displays minimal, irrelevant, or biased knowledge of the characteristics of the community, school, and classroom.
	ST displays knowledge of the characteristics of the community, school, and classroom that may affect learning.
	ST displays a thoughtful and comprehensive under-standing of the external characteristics that may affect learning, and considers both the drawbacks and opportunities that are a result of those factors.
	(0-5)

	Knowledge of Student Characteristics 
(ACEI 3.2)
	ST displays minimal, stereotypical, or irrelevant knowledge of student differences (e.g. develop-ment, interests, culture, abilities/disabilities).
	ST displays general knowledge of student differences (e.g., develop-ment, interests, culture, abilities/disabilities) that may affect learning.
	ST displays general & specific understanding  of student differences (e.g., development, interests culture, abilities/disabilities) that may affect learning.
	(0-5)

	Implications for Instructional Planning and Assessment 
(ACEI 3.1)

	ST does not describe implications for instruction and assessment based on student individual differences and community, school, and classroom characteristics, OR ST may not provide specific or salient examples of implications.
	ST describes implications for instruction and assessment based on student individual differences and community, school, and classroom characteristics. ST provides two appropriate and constructive examples. 
	ST describes specific implications for instruction and assessment based on student individual differences and community, school, and classroom characteristics. Examples provided reflect that the ST has given considerable and thoughtful attention to the most critical implications.
	(0-5)

	Overall score for Step 1 (0-5)
	

	Step 2. Learning Goals

	Goals reflect Essential Questions and Enduring Understandings
	As written, the learning objectives do not convey the enduring understandings students are expected to obtain as a result of the unit. It may not be clear, from the essential questions linked to learning objectives, what types of questions students should be able to answer as a result of their learning. The goals established may be either too limited or narrow, or unsuitably broad or ambitious, to be covered across 10 lessons. 
	Learning goals or objectives are written in a way that capture the major concepts that students should learn, and the essential questions that students should be able to answer as a result. The set of goals established are appropriately designed to be covered in a unit of study.  Goals are clearly written and the relationship between goals, Enduring Understandings, and Essential Questions is logical and convincing.

	(0-3)

	Alignment with NYS Learning Standards (ACEI 3.1)
	Goals are not aligned with state learning standards, or alignment is not convincing.
	Each learning goal is suitably designed to address the central focus of the Learning Standard that is the target of the lesson(s) or unit.
	(0-3)

	Overall Score for Step 2 (0-3)
	

	Step 3. Assessment Plan

	3A. Alignment with Learning Goals and Instruction (ACEI 4.0)
	Some or even all of the learning goals may be covered in the assessment plan, but assessment choices and plans are not consistently congruent with learning goals in content and cognitive complexity.
	Overall, the ST has provided a sequential assessment plan for each learning goal that is appropriate to the content and cognitive complexity of the learning to be achieved. 
	The ST has carefully constructed an assessment plan that is appropriate and suitable to evaluate the depth, breadth and specificity of each learning goal.
	(0-5)

	3A. Compatibility and Design of 
Pre- and Post-Instruction Assessments 
	Pre- and post assessments are not compatible for producing evidence of student learning based on comparison of data at the end of the unit.
	Pre- and post assessments are compatible, although some adjustments may be required prior to implementation.
	In addition, the assessment plan includes at least one performance-based assessment that requires development of a scoring rubric, for which pre- and post-instruction performance will be tracked,
	(0-5)

	3A. Assessment Plan Includes Monitoring of Student Learning 
(ACEI 4.0)
	The plan does not, or only weakly, includes continuous monitoring of student progress in meeting learning goals. 
	The assessment plan includes reasonable provisions for  monitoring of student progress. 
	The assessment plan includes thoughtful and integrated means for the continuous monitoring of student learning.
	(0-5)

	3A. Adaptations of Assessments
(ACEI 3.2)
	The ST may have identified students with exceptional needs in the contextual section, but failed to include any consideration of assessment adaptations in this section. Or, a decision in this matter does not seem to have involved careful consideration or collaboration. 
	Based on any exceptional needs of students in the classroom (as identified in Section I Contextual Factors) the ST either makes special adjustments of adaptations in order to assess the learning of the particular student(s), and/or makes adjustments to some aspects of the overall assessment plan. Decisions in this area are most likely made in collaboration with the classroom teacher and advisement of the college supervisor. 
	In addition, the ST may go to some length to research fairness and validity issues related to assessment of atypical learners. The ST may also carefully consider how to compare the results of adapted assessment to the assessment or scoring measures applied to the rest of the class.
	(0-5)

	3B. Quality of Assessment Instrument(s)
(ACEI 4.0)

	One or more assessments are significantly flawed by poorly written directions or misleading test questions or choices; absence of or miscalculations in scoring directions; factual errors; time limits or environmental factors that are not conducive to best performance; lack of coverage of assessed material in previous instruction. 


	Overall, assessments are constructed and delivered in such a way that there is no concern over the fairness and accuracy of results. Or the ST may have compensated for errors or multiple interpretations of a test question in the scoring process, in such a way that did not have a serious impact on the test’s validity in terms of assessing learning goals.
	All assessments are well constructed in all respects. Instructions are clear and leave no room for ambiguity.  Scoring rubrics if used contain clear definitions of expected performance at each scored level that ensures validity of application to each student. 
	(0-5)

	Overall score for Step 3 (0-5)
	

	4. Design for Instruction

	Alignment with Learning Goals

(ACEI 3.1)

	Not all lessons are explicitly linked to learning goals.  Or, not all learning goals are covered in the design for the unit. 
	All lessons are linked to learning goals, although some connections may be more explicit than others. Overall, all learning goals covered across the unit’s lessons, although some goals may be more substantively covered than others.
	All lessons are explicitly linked to learning goals.  All learning activities, assignments and resources are aligned with learning goals.  All learning goals are covered in the design of the unit.
	(0-5)

	Alignment with Assessment Plan
	Not all assessments in the Assessment Plan appear as a planned activity in the design for the unit. Or assessments may be identified as taking place at a different day (or time) than is specified in the assessment plan.
	All assessments in the Assessment Plan are located in the unit plan.
	(0-3)

	Lesson and Unit Structure


	The lessons within the unit are not logically organized (e.g., sequenced) 
	The lessons within the unit have a generally logical organization and appear to be useful in moving students toward achieving the learning goals.
	All lessons within the unit are well organized and appear to be useful in moving students toward achieving the learning goals.
	(0-5)

	Inclusion of a Variety of Instructional Strategies
(ACEI 3.3)

	Little variety provided in terms of instructional strategies and learning activities.  Overall, lessons and activities are excessively “teacher-centered” and leave little room for student interaction, discussion, and independent or interactive problem solving.
	Lesson plans exhibit some variety of instructional strategies, and most lessons incorporate activities that focus on the development of critical thinking and problem solving skills in students. 
	Significant variety across instruction, activities and assignments, distributed in such a way that the unit of instruction promises to engage all or most students in a positive learning experience. Variety of experiences and activities does not distract, however, from the focus on learning goals and coherence of the learning experience.
	(0-5)

	Overall score for Step 4 (0-5)
	

	5. Instructional Decision-Making

	Modifications Based on Pre-Assessment of Student Learning

(ACEI 4.0)

	The ST’s analysis of pre-assessment results may be vague or incomplete, and may be negatively impacted by the poor quality of the pre-assessment strategy that is used.
	The ST’s analysis of the results of pre-assessment related to each learning goal supports whether or not alterations are made to the unit design, and perhaps to a learning goal itself. Changes made are clearly linked to and defensible based on pre-assessment results.
	The ST’s pre-assessment results are thoughtfully analyzed. Even if no significant changes to the unit plan are required, the ST makes note of any students who as a result of the early assessment, may require additional help (or challenge) in order to maximize their learning experience. 
	(0-5)

	Continuous Monitoring of Student Learning

(ACEI 4.0)

	The ST does not provide examples of modifications to instruction made during the course of the unit, or the examples are not well supported by instructional factors. 
	The ST provides at least two examples of instructional adjustments (minor or not so minor) made during the two-week unit.  Adjustments may be required for one or two students and not impact the overall unit plan. Or adjustments may require some modification of the unit plan. Both the adjustments made and the reasons for making those adjustments are pedagogically sound and reasonable. 
	As may be evidenced in the reflective essay as well as this section, the ST consistently evaluates and adjusts instruction based on continuous monitoring on student learning, as well as unforeseen interactions with students during classtime. Examples provided are thoughtful and reflective, and indicate the ST may have explored various options for whole class or individual student instructional adjustment. 
	(0-5)

	Congruence Between Modifications and Learning Goals

(ACEI 4.0)
	Modifications made to instruction may not be examined for overall impact on achievement of learning goals. 
	Modifications to instruction are considered in terms of their overall impact on learning goals, both class-wide and for individual students. 
	The ST carefully considers the impact of instructional modification on the attainment of learning goals, and may revise some or all aspects of the unit design in order to make compensations that will allow for increased instructional time to be spent on problematic areas.
	(0-5)

	Overall Score for Step 5
	

	6. Analysis of Student Learning

	Accuracy and Completeness of Data Collection
	The ST has not collected all requisite data. 
	The ST has collected and recorded pre- and post assessment data for all students in relation to each learning goal (with any reasonable exceptions explained). 
	(0-3)

	Graphic Presentation of Data
	Graphic presentation does not include all required information, has factual errors, or does not clearly represent learning results. Results of any assessment adaptations are not accounted for.
	Data are clearly presented in a graphic presentation that allows for ease of interpretation of learning gains made for each learning goal. Either in the graphic presentation or in an explanatory paragraph, results of student learning based on adapted assessment are included. 
	The ST may produce additional data analyses related to variances among learning goals or student population variations.  
	(0-5)

	Interpretation of Data
	Interpretation is inaccurate, and conclusions are missing or unsupported by data.
	The ST draws a conclusion as to the extent of student learning achieved for each learning goal.  Some conclusions may be insufficiently or inaccurately supported by data. 
	Interpretation is meaningful, and appropriate conclusions are drawn from the data.
	(0-5)

	Data Demonstrate Positive Effect of Instruction 
	Student learning was negative or negligible; or data were inconclusive or incomplete.
	The ST documented learning gains made by the majority of students across most  learning goals for which data were documented. 
	The ST documented learning gains for all or almost all students based on all learning goals for which data were documented. 
	(0-5)

	Overall Score for Step 6  (0-5)
	

	7. Reflection and Self-Evaluation

	Reflection on Learning Goals (ACEI 5.1)
	The essay does not provide a cogent discussion of the factors that may have impacted the achievement of learning goals. 
	The essay describes, in sufficient and convincing detail, the relationship between the achievement of learning goals and factors that impacted the level of achievement
	The essay provides a thoughtful and reflective discussion on a variety of factors that may have impacted the level of achievement related to learning goals. 
	(0-5)

	Reflection on Two Students 
(ACEI 3.2)
	The description of two students is vague and does not present a clear description of the factors that may have impacted their achievement. Neither the descriptions, analysis of their learning, or discussion of future actions that might benefit the students appears to be grounded in pedagogical knowledge. 
	The description of two students indicates that the ST has a good grasp on the kinds of learning, emotional or behavioral disorders that can impact student performance. The suggestions for future action are reasonable and pedagogically sound.
	The description of each student is detailed and thorough, with insights grounded by knowledge of child psychology and development, as well as knowledge of the characteristics of behavioral, emotional, and learning disorders. Analysis of the learning behaviors of the two students draws on multiple examples from their assessments or in-class response to learning activities. Suggestions for future action include (or may be informed by) specific current research on children with similar characteristics.
	(0-5)

	Implications for Future Teaching

(ACEI 5.1)
	Provides no ideas or inappropriate ideas for redesigning learning goals, instruction, and assessment. Or ideas provided are not linked to assessment results and student learning.
	Provides ideas for redesigning learning goals, instruction, and assessment but offers no rationale for why these changes would improve student learning.
	Provides ideas for redesigning learning goals, instruction, and assessment and explains why these modifications would improve student learning.
	(0-5)

	Implications for Professional Development

(ACEI 5.1)

	Provides no professional learning goals or goals that are not related to the insights and experiences described in this section.
	Presents professional learning goals that are not strongly related to the insights and experiences described in this section and/or provides a vague plan for meeting the goals.
	Presents a small number of professional learning goals that clearly emerge from the insights and experiences described in this section. Describes specific steps to meet these goals.
	(0-5)

	Overall Score for Step 7
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