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SCALE 1: LEARNING OUTCOMES

Rationale: Goodlad (1984) states that “the most effectivesri@oms may be those in
which teachers succeed in creating commonly shgoats and individuals
cooperate in ensuring each person’s success ievachithem” (p. 108).

Learning outcomes, that is, what the teacher egghetstudent to be able to do,
should be clearly defined, stated, validated, awlisnced (Mager, 1962). The
specific outcomes should also include acceptabledstrds of performance so that
measurement of student progress can occur. Whderds clearly understand
what is expected of them and when teacher expentasire high, there is a
positive correlation with actual student achievemen

BEHAVIORAL STATEMENTS:

T. Communications measurable learning outcomes: shiecttetermine that
students understand expectations; responds apategrio feedback.

E. Communicates measurable learning outcomes; chedetérmine that students
understand expectations.

A. Communicates measurable learning outcomes.
C. Communicates learning outcomes which are not nmabkau
H. Conducts classroom activities without communicatésgning outcomes.

SAMPLE INDICATORS

» statements of learning outcomes

» clarity of statements

e questions used to check understanding of outcomes

* responses to student questions regarding learnito@imes
* measurability of outcomes
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SCALE 2: UTILIZATION OF INSTRUCTIONAL MEDIA / MATERIALS

Rationale: Appropriate instructional material should meetithentified needs of
students and should successfully integrate thiearglements of the instructional
processes in the material (Stowitschek, Gable, Helkgbn, 1980). The
appropriate use of instructional materials in etiocarequires the teacher not
only follow published instructions, but also modityhen necessary, adapt and
integrate measurement and monitoring with mediaraatérials.

BEHAVIORAL STATEMENTS

T. Uses instructional media/materials which relatecgally to the learning
outcomes; monitors their effectiveness; modifies as necessary.

E. Uses instructional media/materials which relatecgally to the learning
outcomes; monitors their effectiveness.

A. Uses instructional media/materials which relatecgally to the learning
outcomes.

C. Uses few instructional media/materials

H. Uses no instructional media/materials

SAMPLE INDICATORS:

» clarity of materials; visibility, copy quality

» quantity of materials

» condition of materials

» suitability of materials to learning objectives

* monitoring of correct use of materials

» determinations that materials are affecting dedeaching
» creative and/or logical modifications of materials
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SCALE 3: INSTUCTIONAL TECHNIQUES

Rationale: Effective teachers understand and believe thatthey teach is as important
as what they teach (Hosford, 1984). There exisigla variety of teaching
techniques that have the potential of producingiieg. The teacher might use
techniques that require students to read, listeseive, discuss, experiment,
record, etc. Teaching requires continuous decisiaking regarding the use of
instructional techniques. These decisions wilirzgle based on the
appropriateness of the techniques, that is, howthey facilitate the
accomplishment of the learning outcomes. The gife¢eacher is constantly
validating or modifying teaching and learning bebawn the basis of cues that
are surfacing or being elicited during lessons (dyri984).

BEHAVIORAL STATEMENTS:

T. Uses instructional techniques which relate spetlfido the learning outcomes;
monitors their effectiveness; modifies techniquesecessary.

E. Uses instructional techniques which relate spetlfido the learning outcomes;
monitors their effectiveness.

A. Uses instructional techniques which relate spetlfido the learning outcomes.
C. Uses instructional techniques which relate gengtalthe learning outcomes.
H. Uses instructional techniques which do not relati¢ learning outcome.

SAMPLE INDICATORS

» evidence of pre-planning

» use of review techniques

» use of advance organizers

» clarity of presentation

» suitability of techniques to learning outcomes

» eliciting student feedback

» modification of techniques based on student feeklbac
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SCALE 4. ACADEMIC LEARNING TIME / STUDENT INVOLVEMENT

Rationale: The most significant research findings associati¢id academic learning

time are the result of the Beginning Teacher EvaugStudy (BTES). Fisher,
Berliner, Filby, Marliave, Cahen, and Dishaw (198@ye described the major
findings of the BTES in terms of relationships alved between academic
learning time and student achievement. The folhgware some of their key
observations:

The amount of time that teachers allocate to ic§tva in a particular curriculum
content area is positively associated with stutkarning in that content area.

The proportion of allocated time in which studesgts engaged is positively
associated with learning.

The proportion of time that reading or mathematiasks are performed with high
success is positively associated with student iegrn

Increases in academic learning time are not adsdcveith more negative
attitudes toward mathematics, reading, or school.

BEHAVIORAL STATEMENTS:

T.

Provides frequent opportunities for all studentbeéanvolved/engaged in group
and individual activities.

Provides frequent opportunities for most studemiset involved/engaged in group
and individual activities.

Provides opportunities for most students to belwved/engaged in groups.
Provides opportunities for some students to beluaedengaged in groups.

Provides little or no opportunity for student invement.

SAMPLE INDICATORS

guestions

individual and choral responses

extensions of learning

teacher reaction to student idleness
type/appropriateness of seatwork assignments
frequency of distractions

control over distractions
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SCALE 5: POSITIVE REINFORCEMENT OF STUDENT ACADEMIC
RESPONSES

Rationale: The quality and quantity of research on the denmatedd effects of
reinforcement techniques for student academic resgmis overwhelmingly
positive. Careful use of positive reinforcemeng(epraise, tokens, stickers, etc.),
has been found to result in significant gains iadsmmic achievement and
appropriate classroom behavior. A substantial lmidiyerature documents
relationships between the rewards for achievemmahtlze overall effectiveness
of the classroom (Berliner, 1982)

BEHAVIORAL STATEMENTS:

T. Consistently provides immediate and specific pesiteinforcement based
upon student needs.

E. Consistently provides specific positive reinforesmbased upon student needs.
A. Provides some specific positive reinforcementdagon student needs.
C. Provides some positive reinforcement.

T

Provides, little or no positive reinforcement.
SAMPLE INDICATORS:

» frequency of positive reinforcement

» latency of positive reinforcement

» specificity of positive reinforcement

* appropriateness of positive reinforcement
» student reaction to positive reinforcement

** Alpine School District clarification 4 is suggested that the teacher use the student’s
name and specify the behavior for which they aregoeomplimented.
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SCALE 6: CORRECTION OF STUDENT ACADEMIC RESPONSES

Rationale: Despite relatively limited research on the sobjeorrection of student errors

is considered an important part of the instructigmacess. The correction of an
academic mistake should occur as an immediate mespto the student. The
exact type of correction procedure used may deppnd the nature of the error
but should ensure that the learner will perfornrectty in future presentations of
the activity in which the mistake occurred (Englem& Carnine, 1982).

BEHAVIORAL STATEMENTS:

T.

Provides immediate and constructive correctitvec&s to ensure that all student
errors are corrected.

Provides constructive correction; checks to em#luait most student errors are
corrected.

Provides correction; checks to ensure that sdutest errors are corrected.
Provides some constructive correction.

Provides little or no correction.

SAMPLE INDICATORS:

clarity of corrections

immediacy of corrections
modeling of correct responses
student confirmation of corrections
shaping procedures
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SCALE 7: CLASSROOM DISCIPLINE

Rationale: Effective teaching and learning cannot take pla@n environment that is

disorderly, distracting, or threatening. In ortiemake learning possible the
teacher must utilize methods that promote studeh&wors that have a positive
influence on learning. Due to the complexity aadiability of discipline
problems within a classroom, no one single solutias been found to eliminate
these problems entirely. There are, however, chetiatics of teacher behavior
that have been identified that, if consistentlylege}y lead to better prevention of
discipline problems, more effective handling of lgeons that do occur, and
continuous maintenance of order in the classro@he most significant of these
characteristics have been incorporated in the hetestatements for this scale.
They are as suggested by Sprick (1981), and others:

1. Development of a plan or system for managindent behavior.

2. Unambiguous explanations of classroom rules;eatures, and
consequences, both positive and negative.

3. Consistent delivery of meaningful positive sequences to students who
exhibit positive behaviors.

4. Consistent delivery of effective negative capsnces to students who

exhibit negative behaviors.

BEHAVIORAL STATEMENTS:

T.

Clearly and with careful, concise planning, comrioates expectations for
student behavior; consistently follows throughhapbsitive and negative
consequences which are in the best interest detdeher and all students.

Clearly communicates expectations for student iehaconsistently follows
through with positive and negative consequencashndre in the best interests of
the teacher and most students.

Communicates expectations for student behawtiows through with positive
and negative consequences which are in the deségts of the teacher and most
students.

Inconsistently provides consequences for mosesiisd

Seldom provides consequences for student behavriprovides only negative
consequences for student behavior.
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SAMPLE INDICATORS

» evidence of discipline plan, system, set of proceslu

» verbal references to behavioral expectations

» delivery of positive reinforcements (praise, smitlegens, points, tickets, etc.)

» delivery of negative consequences (verbalizatitwss, of privilege, detention,
removal from class, etc.)

** Alpine School District clarification -}t is not required that a discipline plan be posted

in the classroom, however, evidence of a disciglla@ must be observed or provided in
the follow-up clarification conference.
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SCALE 8: INSTRUCTIONAL STYLE

Rationale: The effective teacher is concerned with positivange in student behavior.

A common goal of educators is to foster a posiditteude toward learning in the
students they teach. This is encouraged by th&ymoattitude toward teaching
possessed by individual teachers. Such an attituelepressed in formal
classroom procedures and methods as well as imiafanteractions. Research
by Goodlad (1984), indicates a significant relasioip between teacher’s concern
for students and student satisfaction with theissés. Classroom quality is
enhanced by an instructional style based on ergbnsfor and interest in
students, subject matter, and the act of teachsedf.i

BEHAVIORAL STATEMENTS:

T.

H.

Maintains a high level of personal and studetti@siasm; demonstrates a
positive attitude toward individual students antjsct matter taught.

Maintains a high level of personal enthusiasm; alestrates a positive attitude
toward individual students and subject matter lug

Demonstrates personal enthusiasm and a positittedattoward students and
subject matter taught.

Occasionally demonstrates enthusiasm toward stsi@ea/or subject matter
taught.

Demonstrates little or no enthusiasm toward sitgler subject matter taught.

SAMPLE INDICATORS:

liveliness of presentation

pace of presentation

voice tone

facial expressions

positive interaction with students
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SCALE 9: INSTRUCTIONAL EFFICIENCY

Rationale: In order to achieve maximum power from instructithe teacher should

ensure that time is not wasted during group ins§sacindependent work, or
transitions from one activity to another. The pdueng lesson presentation
should promote high rates of correct responsesdéhead & Powell, 1984). The
pace of activities should be such that studentli@rmoent and interest is
maintained while covering a maximum amount of matefThe effective teacher
realizes that the amount of time spent on instoncs correlated with student
achievement (Reid, 1984) and that effective tearhtrategies improve
achievement, therefore, increasing instructionttiehcy, that is, achievement of
the desired educational result with minimum wastefiort or time.

BEHAVIORAL STATEMENTS:

T.

o »

T

Consistently controls the pace of all instructi@msed on student feedback.
Consistently controls the pace of most instrucbased on student feedback
Controls the pace of some instruction based atesitufeedback

Seldom controls the pace of instruction basedwdent feedback.

Controls the pace of instruction independentudent feedback.

SAMPLE INDICATORS:

pace of instruction

duration of presentation/activities
frequency of interruptions/distractions
types of transitions

duration of transitions
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SCALE 10: MONITORING OF STUDENT PROGRESS

Rationale: Effective teachers document their effectivert®smonitoring what they
teach. The congruence between what is taught &adli& monitored, or tested
must be high (Berliner, 1984). This can be accashpl by using procedures to
directly monitor and record student progress towhedachievement of
predetermined objectives of instruction. Directasi@ement procedures are those
which measure student progress by utilizing thdestits’ current curriculum. To
be of greatest benefit, student progress informatfwuld be gathered while
teaching, as this is the time when information alamhievement is most needed
(Hunter, 1984). Since teaching is done every daydent progress data should be
collected every day. Daily sampling of studentdabr using direct measures
yields data that can be used to make immediateugtginal modifications as well
as longer term decisions (Lindsley, 1968).

BEHAVIORAL STATEMENTS:

T. Makes continuous use of direct measurement preesda monitor each
student’s progress toward learning outcomes at [aily; makes adjustments in
program based on monitoring data.

E. Makes continuous use of direct measurement ptwesdo monitor each
student’s progress toward learning outcomes 1y4 dar week; makes
adjustments in program based on monitoring data.

A. Makes use of direct measurement procedures taon@ach student’s progress
toward learning outcomes periodically; makes sadjastments in program
based on monitoring data.

C. Makes general evaluation of the achievement®fritlividual student only at the
end of units.
H. Makes few or no attempts to monitor student peegyr

SAMPLE INDICATORS:

» collection of process data

» frequency of data collection

» recording/charting of data

» correlation of data to learning outcomes

** Alpine School District clarification —
1. Direct measurement does not necessarily mady rcording of scores.
2. If there is not sufficient data collected icigrobservation period to rate this
scale the evaluator needs to briefly confeeswith the teacher following
the observation to gather additional data.
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SCALE 11: COMMUNICATION

Rationale: The nature of interactions between individualeriganizations is critically

important along with informal structures for comruation and the need for staff
involvement where input is influential and valuestaff who have had no
opportunity for participation, involvement, and mewful influence in decisions
leading to program adoption feel a lack of owngrsbommitment, and
dedication necessary for the success of prograits §Champlin, 1984).
Successful group interaction provides a dynamimaphere in which one
person’s insight triggers the generation of otdeas in productive brainstorming.
The circular interaction which is created alongwihe group’s combined
knowledge base provides the basis for a uniquel@melolving body (Hardman,
Egan, Landau, 1981).

BEHAVIORAL STATEMENTS:

T.

o »

T

Continuously works to improve already positivensiouctive communication
with parents and school staff.

Maintains positive, constructive communicationhwpiarents and school staff.
Maintains adequate communication with parentssamaol staff.
Causes some problems in communication with paserdsschool staff.

Causes many problems in communication with par@misschool staff.

SAMPLE INDICATORS:

specific incidents of constructive relationshipshwparents and staff
specific incidents of attempts to improve relatiops
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SCALE 12: TEAMING

Rationale: “None of us is as smart as all of us.” This to@xemplifies the best style of

the effective teacher. There is no way that alsiteacher can maintain sufficient
data to make all the needed decisions. Theretdseessential that teachers learn
to cooperate and share successful strategies.shargg will ensure that most
efficient decisions about instruction will be madehalfant, Psych, and Moultrie
(1979) believe that teachers have the skills armivkedge to effectively teach
many students with learning and behavior probleynadrking together in a
problem-solving process.

BEHAVIORAL STATEMENTS:

T.

o »

T

Accomplishes job responsibilities; encouragesfantlitates the work of other
faculty members.

Accomplishes job responsibilities; encouragesnbek of other faculty members.
Accomplishes job responsibilities; allows otheperform their responsibilities.
Accomplishes job responsibilities only with clasgoervision.

Has difficulty accomplishing job responsibilitiegen with close supervision.

SAMPLE INDICATORS:

job responsibilities complete

assistance given to other faculty
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SCALE 13: ORGANIZATIONAL COMMITMENT

Rationale: Teachers are professionals and, as such, aretegpe have technical

expertise in a specific area. Their performande gart guided by norms which
exist within the teaching profession. Because thesk within a formal
organization, however, they are also expectedtta@mrding to certain school
district standards and policies. This can be &shafonflict in schools. Some
teachers find it difficult to be committed to bdtieir profession and to the
organization. They might behave in ways they beli@re supported by
professional principles but which are contrary iirett policies and procedures.
Studies suggest that professionals can be comntittiedth their professions and
their organizations (Hoy and Miskel, 1978). Glad&65) refers to this as a dual
orientation. According to Hoy and Miskel, this fassional orientation combined
with organizational commitment is especially ddsiean schools.

BEHAVIORAL STATEMENTS:

T.

Accomplishes the goals and policies of the sclgitict; works to develop
needed goals and policies and to modify those hwaie inefficient.

Accomplishes the goals and policies of the sclgsitict; works to modify
existing goals and policies which are inefficient.

Accomplishes the goals and policies of the schgsitict.
Attempts to accomplish the goals and policiehefdchool district.

Makes little or no effort to accomplish the goaisl policies of the school district.

SAMPLE INDICATORS:

goals and policies accomplished
efforts to modify goals and policies
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SCALE 14: PROFESSIONAL DEVELOPMENT

Rationale: Ysseldyke and Algozzine (1980) have shown thatynelucational

decisions are based more on bias than on datée ®&ffective, teachers must use
the available research to facilitate the decisi@kinmg regarding their
instructions. In other words, teachers must madasibns which are data-based
(Champlin, 1984) rather than bias-based. To stayent with available data,
teachers must regularly read professional jouraatbattend professional
development activities such as workshops, semicarggrences, etc. In fact, as
Hosford (1984) stated: “Superior teachers....arepmient consumers of current
educational research.” (pp 141-1542)

BEHAVIORAL STATEMENTS:

T.

Reads at least two professional journals reguylattgnds professional
development activities at least twice a year.

Reads one professional journal regularly; attgmwdéessional development
activities at least twice a year.

Attends professional development activitieseatsk twice a year.
Talks about the need for professional developmBuates not attend activities.

Does not engage in professional development.

SAMPLE INDICATORS:

journals read
activities attended
practice effected by reading/attending

** Alpine School District clarification- Principal and faculties are encouraged to
consider and work together to develop guidelinesl&ta to be used in rating this scale.
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TEACHING PROFILE RATING

The level of expertise an educator demonstratddwitietermined in relation to the
Scales of Effective Teaching (SET). The rationb&havioral statements, and sample
indicators are contained in the SET instrument.

A five-level rating system is used to identify howell an educator has implemented the
Scales of Effective Teaching. Evaluation ratingsdetermined by the
principal/evaluator following completion of all neiged observations. The five ratings
are: “exemplary” (5), “skillful” (4), “effective’(3), “marginal” (2), and “ineffective” (1).

Definitions of Perfor mance Ratings

Exemplary

Skillful

Effective

Marginal

I neffective

Performance far exceeds all standards of teagierfigrmance. The
teacher has demonstrated complete job mastergaamds as an example
or a leader for other teachers.

Performance exceeds all standards of teachingmpesthce. The teacher
is fully qualified for all aspects of teachingndahas made contributions
significantly above those expected of effecteachers.

Performance meets all standards of teaching pedioce.

Performance does not meet one or more standatdadfing
performance. Objectives are only partially achte Improvement is
needed; there is a reasonable expectation tipabirement can be
achieved.

Performance does not meet one or more standatdadfing

performance. Objectives are not being achieviegtmination of
employment will be recommended.
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SET
THE CONCEPT OF THES5LEVEL TEACHER

Communicates measurable learning outcomes; chedetérmine that students
understand expectations; responds appropriatégettback.

Uses appropriate instructional media/materials; itoamtheir effectiveness; modifies use
as necessary.

Uses appropriate instructional techniques; monitoeg effectiveness; modifies
technigues as necessary.

Provides frequent and appropriate opportunitiegficstudents to be involved/engaged in
group and individual settings.

Consistently provides immediate and specific pesiteinforcement based upon student
needs.

Provides immediate and constructive correctionckdo ensure that all student errors
are corrected.

Clearly and with a careful, concise plan, commus@xpectations for student behavior;
consistently follows through with appropriate po&tand negative consequences for all
students.

Maintains a high level of personal and student esitsm; demonstrates a positive
attitude toward individual students and subjecttenaaught.

Pace of instructional delivery maximizes achievenoéimnstructional objective by all
students; transitions between activities are smanthbrief.

Makes continuous use of direct measurement proesdarmonitor each student’s
progress toward learning outcomes daily; makessaaents in program based on
monitoring data.

Continuously works to improve already positive, stoactive communication with
parents and school staff.

Accomplishes job responsibilities. Encouragesfanditates the work of other faculty
members.

Accomplishes the goals and policies of the schattidt. Works to develop needed
goals and policies and to modify those which aefficient.

Reads at least two professional journals regulailyends professional development
activities at least twice a year.
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SET: Data and Profile
TSA Observation and Interview Data

Educator: School:

Evaluator:

Principal

0 | Peer O

=> OBSERVATION DATA €&

1. | Budget and Finances 2. Leadership
O

3. | Flexibility / Adaptability 4, Program Continuation
O

5. | Program Development & Implementation 6. Resource identification
O

7. | Staff Development 8. Decision Making
O

9. | Coordination / Liaison 10. | Record Keeping

Clarify Observation Data:

=> INTERVIEW DATA €

11.

Communication

O

12.

Teamwork

13.

Organizational Commitment

O

14.

Professional Development

bjj:Eval.DataProfile Form
Observation and Interview

8/30/2011
3:48 PM




ALPINE SCHOOL DISTRICT
EDUCATOR EVALUATION FORM

= TSA PROFILE€

EDUCATOR: SOCIAL SECURITY #:

SCHOOL: GRADE/SUBJECT:

SCALENO. | 5 4

Budget and Finances

Leadership

Flexibility / Adaptability

Program Continuation

Program Development & Implementation

Resource Identification

Staff Development

Decision Making

O O(N[ONU| N |W N =

Coordination / Liaison

10 | Record Keeping

11 | Communication

12 | Teamwork

13 | Organizational Commitment

14 | Professional Development

N N N R I R I EAES LY

CHECK THE APPROPRIATE OVERALL RATING:

®) 4)

3)

(2)

(1)

___ Exemplary ___ Skillful ___ Effective ___ Marginal* ___ Ineffective*
COMMENTS:

PRINCIPAL SIGNATURE: | DATE:

| HAVE READ THIS EVALUATION.

COMMENTS:

EDUCATOR SIGNATURE: | DATE:

An educator who has received a score of 1 or 2 in any category will be subject to the provisions
of Policy 4057 Procedure (Regularly Scheduled Set Evaluations).

*Career educators whose performance has been rated overall “marginal” (2) will have the
GOAL SETTING FORM completed with the areas needing improvement so noted in the
“Activities for Improvement” column. A copy of this GOAL SETTING FORM must be filed with
the evaluation. A Career educator rated “ineffective/marginal” (1)/(2) must achieve an
overall rating of “effective” (3) or more on the next evaluation or termination of contract will
be recommended. Career educators whose performance has been rated over “ineffective” (1)
will be recommended for termination of contract.




